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Preface

Teacher Education refers to the policies and pnaeed designed to equip prospective
teachers with the knowledge, attitude, behavionds skills required to perform their task effectivel
in the classroom, school and wider community. Te&& quality is crucial and has been globally
accepted to be significantly associated with thalijuof students in general and students’ learning
outcomes in particular. In this context, reformithg policies and procedures of teacher education
become inevitable. To make the teacher educatiagrammes vibrant and in response to the
emerging demands from the society, it is necestgatya ‘paradigm shift’ be made in the field of
teacher education. The aim of teacher educationt rinesefore be to make a teacher tactful,
resourceful, highly educated and disciplined wan cope with the changing situations.

The two year M.Ed. curriculum is designed to pdevbpportunities for student teachers to
extend as well as deepen their knowledge and uagheling of education, specialize in select areas,
and also develop research capacities leading toadzations in elementary, secondary and senior
secondary education.

The present revision emphasizes field based etqpEas to the prospective teachers at various
sectors of teacher education. A significant stegmérevised curriculum is the thrust given forqass
based classroom procedures and reflective sesliomsgh guided discovery, which are based on
competency based performance indicators. The clurit also introduces a variety of courses like
Comparative Education, ICT and Skill Developmential@y Assurance in Education and Material
and Instructional Design.

The course is designed in such a way as to etudieist teachers with hands on experience in
their field of specialization. It is expected thhis will prove helpful to the prospective teachars
integrating theory and practice. Extensive eff@s lbeen taken in preparing the curriculum. Utmost
care was taken to prevent any time lag in the conofuthe two year programme.

This work is the result of the combined discoursa&sied out among very eminent resource
persons, senior members in the field of teachercathn, and teacher educators from various
institutions. The process of curriculum revisiorcéme possible through detailed planning, decision
making and whole hearted support given by the &taklers in the field of teacher education. |
express my sincere gratitude to Hon'ble Vice -CkHoic Dr. Babu Sebastian and Pro Vice -
Chancellor Dr. Sheena Shukkur for their whole rezhrsupport and guidance. | am grateful to
Prof.(Dr.)A. Sukumaran Nair, Chairman, Kerala Statkication Advisory Board and former Vice-
Chancellor of Mahatma Gandhi University for his stwactive suggestions. | would like to take this
opportunity to thank the Registrar Prof. M.R. Un@pntroller of Examinations Dr. Thomas John
Mampra and Finance Officer Shri. Abraham J. Putmamaf this University for all their help and
encouragement in this regard. | like to record imgere thanks to Prof. (Dr.)K. R. Sivadasan, former
Professor and Dean, Faculty of Education, Univwereit Kerala for rendering his consultancy. |
express my heartfelt gratitude to Dr. P. J. Jaéubfessor, School of Pedagogical Sciences and
Director of Research, Mahatma Gandhi Universityrédiming the work with valuable comments and
suggestions. | would like to extend special thaokidr. Jayasree P. Associate Professor and DraSajn
Jaleel, Assistant Professor, School of Pedago@iciances for the strenuous effort they have taken i
the completion of this work. | thankfully acknowlgglmy deep sense of gratitude to one and all who
have put their time and effort to make this ventussiccess.

Prof. (Dr.) T.Vhulasidharan

Chairman
Priyadharashni Hills Board otiies in Education (PG)
16-10-2015 Mahatma Gandhi University



| ntroduction

Quality has become the defining element i 2kntury in the context of fast
changing world scenario and emergence of new soealities. Due to the impact of
globalization on technological revolution, the wbeducation scenario is changing so fast
that only a system of education which is dynamityristic and adjusting to the demands of
time will exist and compete in the global marketalty to teacher education envisages the
teacher educator's role as knowledge worker, ctardudnd counselor to create a learning
society and sustainable teacher folk. Teacherstteregreatest assets of any educational
system and they stand in the interface of the tnégswon of knowledge, skills and values.
They are accepted as the backbone of the educsygiem. Teachers quality is therefore,
crucial and has been globally accepted to be sogmfly associated with the quality of

education in general and students learning outcamearticular.

Teacher education institutions have a special mleshaping leaders capable of
creating, disseminating and transforming knowlettgsociety for more ethical and secure
lives. Looking at the current scenario of teachducation across the country and its
deteriorating plight, quality management seems dothe pressing need of the hour. Our
nation demands a regeneration of qualified and cad¢éell teachers with academic
potentialities for developing new generation wittosg values and visions.

Some suggestions for improving quality in teacttkroation are

» updating the curriculum with the changing times ardds of the society

» developing frontline curriculum strategies for dlfpes of teacher education
programmes

» developing communication skills and language preficy among the teachers

» developing an understanding of the impact of foldesliberalization, privatization,
globalization and developments in the field of mmf@ation and communication
technology and education

» developing resourcefulness to use locally availaedd®urces

* making proper understanding of modern techniquevaluation

» planning and organising all the components of teatfaining courses effectively.

Teachers need to be looked at as crucial mediatyents through whom curriculum

is to be transacted. Teaching is one of the megteed profession and the roles, functions,



and preparation of teachers undergo changes froma to time. The role of teachers in

guality teacher education includes

improving subject knowledge, teaching skills, melhosystem and ensuring students
participation in the teaching-learning process.

evaluating students performance properly, honestty/impartially.
undertaking research, publication of papers anersibn activities.

rendering services for administration and policykmg of the teacher education

programmes

developing curricular materials and conducting edial bridge/add on courses
organising and participating in seminars/conferefmerkshops/symposia
planning and organising consultancy services.

developing systems, procedures and programmesufiaisable development and

formulating strategies for knowledge management

University Education Commission (1948-49) repotteat people in this country have

been slow to recognize that education is a prajesgdr which intensive preparation is

necessary as it is in any other profession. Ttiikide of the people is still alive and not

changed much. In this context teacher educatos reded a strong system of professional

development and ongoing support. As a professiomaise in Teacher Education, the M. Ed

programme needs to provide an understanding amidatrreflection on both theory and

practice.

The two-year M.Ed. programme is designed to glewapportunities for students to

extend as well as deepen their knowledge and utaghelisg of education, specialise in select

areas and also develop research capacities, letmspecialization in elementary, secondary

and senior secondary education.



Programme Objectives

The broad objectives of Teacher Education programmetated below.

After the completion of the two year programme, shelent teacher would be able to

gain insight and reflect on the concept and theustaf pre-service and in-service
teacher education.

be acquainted with the content, and organisatioprefservice teacher education
curriculum, infrastructure and resources needed, the issues and problems
related to teacher preparation.

examine the existing pre-service and in-servicehea education programmes
from the view point of policy and its relevancett®e demands of present day
school realities.

involve in various activities and processes of acler education institution, in

order to gain an insight in to the multiple rolet a teacher educator and
understand the organisational culture.

develop competence in organisation and evaluatfomanous components of a

pre-service and in-service teacher education pnogres.

design in-service teacher professional developrpengram/activities based on

the needs of teachers

critically examine the role and contribution of iars agencies and regulating
bodies in enhancing the quality of teacher edunatio

understand and appreciate the research perspectivarious practices in teacher
education.

develop professional attitudes, values and interesteded to function as an

effective teacher educator



M.Ed. CURRICULUM REGULATIONS, 2015

(with effect from 2015 Admissions)
1. Title
These regulations shall be called REGULATIONS FORETTWO YEAR M.Ed.

PROGRAMME under CHOICE BASED CREDIT AND SEMESTER SY¥EM (CBCSS)
with indirect grading, conducted by the Mahatma @wrUniversity with effect from 2015
admission.
2. Scope
2.1. Applicable to regular M.Ed. programme conductgdhe Mahatma Gandhi University,
Kottayam. with effect from 2015 admission.
2.2. The provision supersede all the existing regoitetifor the Regular M.Ed. programme of
Mahatma Gandhi University to the extent herein gnibed.
3. Preliminaries
The six major aspects of the revised M.Ed. (CBQ88yramme are:

* Semesterisation

* Credit System

» Continuous Evaluation

* Grading

* Field Attachment

* Internship
4. Definitions
4.1. Programme means a two year course of study and examinatowead over four
semesters of six months each. The successful ctomptef the programme would lead to the
award of Masters Degree in Education.
4.2 Semester system One of two divisions of an academic year havingnsonths duration.
The M. Ed programme will have four Semesters.
4.3 Inter semester break isthe period of break given after I, Il and Ill Sestes.
4.4 Academic Week is a unit of five working days in which distributimf work is organized
from Day 1 to Day 5, with a minimum of 7 contactui® of one hour duration in each day.
45 Credit (C) is a unit of input measured in terms of studeststly hours devoted to
various aspects of the teaching-learning and rekeprocess. One credit for the M. Ed

programme is deemed equivalant to 20 study hotusleBts can earn and accumulate credits



on the basis of the number and type of work thesetsaccessfully completed. All the works
that carry credits are compulsory.
4.6 Credit Point (CP) is the assigned credit of the course.
4.7 Grade(G) means a letter symbol (e.g. A,B,C) which indicatee broad level of
performance of a student in an answer/course/sem@stgramme.
4.8 Grade Point(GP) is the numerical indicator of the percentage ofkmawarded to a
student in a course.
4.9 Semester Credit Point Average(SCPA) is the value obtained by dividing the sum of the
Credit Points(TCP) obtained by a student in variooigrses taken in a semester by the total
number of credits taken by him/ her in that semmeS€PA shall be rounded off to two
decimal places. The academic performance of a stugthall be assessed on a six point scale.
4.10 Cummulative Credit Point Average (CCPA) is the average of SCPA of four
semesters. CCPA indicates the broad level of acadeerformance of a student in a
programme and is the index for ranking/grading etwsl An overall letter grade on a seven
Cummulative Grade for the entire programme shaliwarded to a student depending on his
or her CCPA. The CCPA shall be rounded off to twoichal places.
4.11 Course means a segment of subject matter to be coveradsemester and it includes
common core course and specialisation course.
4.11.1 Common Core Course means a course that comes under the categoryunfe
which are compulsory as specified for all studamdergoing the M.Ed. programme. The
common core course comprise of Perspective Courfeesd,Courses and Teacher Education
Courses with a total of 48 credits.
4.11.1.1 Per spective Courses
The perspective courses are designed to attaispeeial characteristics of Teacher
Education and the following additional demands:
I. sound knowledge of pedagogy
li. a general perspective on society, social needscanderns for the well being of
human beings.
iii. a wider understanding of human knowledge and am @feepistemic structure of
disciplines.
iv. in depth and breadth of understanding of the edurtaf teacher educators.
All these leads to the robust theoretical perspectin education in general and
teacher education in particular. The Perspectivesas comprise a total of 24 credits and the

obvious disciplines that might directly contribtitethese courses include:
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(1) Philosophy of Education(4 credits)
(i)  Advanced Educational Psychology- Learning and Dmakent(4 credits)
(i) Introduction to Education Studies (4 credits)
(iv)  Sociology, History and Political Economy of Eduoaii4 credits)
(v)  Advanced Educational Psychology - Individual Diéeces(4 credits)
(vi)  Curriculum Development and Transaction (4 credits)
4.11.1.2 Tool Courses
The tool courses are envisioned to provide studesrtisin skills that enable them to
work as professionals and scholars in the fiela&eseftool courses shall be transacted through
or be supplemented by workshops. The tool coursespase a total of 12 credits and it
includes the following
0] Introduction to Educational Research and Statigtiagedits)
(i)  Advanced Educational Research and Statistics @itsje
(i) ICT and Skill Development (ICT, Communication $Kixpository Writing,
Academic Writing including Research Proposal anidl Bevelopment
including Yoga) (4 credits)
4.11.1.3 Teacher Education Courses
Even though all courses in the M.Ed programme walhtribute to the making of
good teacher educators, it is necessary to prdeciesed exposure and experiences to each
of them. This component on teacher education henéde compulsory for all students. It
would consist of two taught courses transactedasnptis and an internship transacted in an
institution of teacher education. These coursespez@ of 12 credits and it includes the
following
) Theoretical Bases of Teacher Education (4 credits)
i) Teaching, Research, Innovations and Issues in Be&atucation (4 credits)
i) Field Internship (4 credits)
4.11.2 Specialisation course means a course in the subject of specializatiothénM.Ed.
programme. The specialisation component has 24itsredth five courses and field
internship.
This includes two specialisation courses as coveses. They are:
i) Context and Issues of Elementary Education (4 tsedi
i) Context and Issues of Secondary and Senior Segpadaication (4 credits)
i) Specialisation Course opted from Thematic Cluste#Aredits)
iv) Specialisation Course opted from Thematic Clusted-Bredits)



V) Specialisation Course opted from Thematic Clusted-Credits
Vi) Field Internship (4 credits).
4.12 Credits allotted to Cour ses
I.  Common core course ( Taught Course and Practicdi®)credits
> Perspective courses - 24 credits
» Tool courses - 12 credits
» Teacher Education courses including Field Intershzredits
II.  Specialisation Courses including Field Intershigcredits
[ll.  Dissertation - 6 credits
V. Viva voce -2 credits
4.13 Internship
It is the period of supervised training requireddaalifying for a profession.

The teacher educand is expected to familiarise dlitherself with the ongoing
practices including administration, curricular and curricular activities that are being
imparted in the Schools/ Primary Teacher Educatistututions/ Secondary teacher training
institutions and field experience relevant to tineaaof specialisation opted from Thematic
Clusters A, B and C. Each teacher educand shadl #akninimum of five classes in the
Primary and secondary teacher education institstiemder the supervision of the teacher
educators/mentor teacher educator from the resgeaistitutions. Internship in field site
relevant to the area of specialisation opted frdmermatic Clusters shall be done under the
supervision of a teacher educator/field mentor.hBaacher educand has to keep a separate
record for the activities in each institution ared site during his or her internship.

Internship programme in the third and fourth seeres to be evaluated through
continuous internal evaluation.
Marks Allotted for Internship

Semester Institutionsfor Internship Marks | Credits

[l Semester Primary Schools 25 1
Primary Teacher Education Institutions 50 2
Field site relevant to the area of specialisatipted o5 1
from Thematic cluster A&B

IV Semester Secondary and o5 1

Senior Secondary Schools
Secondary Teacher Education institutions 50
Field site relevant to the area of specialisatipted o5 1
from Thematic Cluster C

[N
T

4.14 Resear ch Dissertation and Viva-Voce

The dissertation is a compulsory component of thEdvprogramme. A dissertation is
distinguished from other writing assignments in thegramme on the basis of the

expectations and processes involved therein. lissalised as a curricular space where
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students (with guidance of a faculty member) ldarplan and conduct a research, and write
a dissertation. It is also a space where studemnsecto see and draw linkages between
education theory (transacted through taught copesesresearch. Thus, while the product or
the outcome of this component (i.e. dissertatisnijnportant, the process through which it is
arrived at is also equally significant.

Various skills that are expected to be developedutih this component include:
articulating and formulating a research problem semkarch questions, designing a plan to
study it, executing the plan (which includes engggwith the relevant body of literature and
theory (/ies), analysing and writing the findingsan academic fashion, and presenting the
work. The dissertation should preferably be indhea of specialisation that a student opts or
in the areas introduced in the perspective courses.

While a dissertation may be submitted at the enti@Semester 4 of the programme,
the process of arriving at should begin early deally in the Semester 2 onwards. This also
means that the assessment of this component iadspker in various stages of this process,
viz., preparation and presentation of a researopgsal, preparation of tools, collection of
data, analysis of data, preparation of the draft fimal dissertation and presenting it in a
viva-voce examination. These could be in the fofrep@cial tutorials in relevant courses. All
these stages should be given due weightage irsessment of the dissertation.

The finalization of the title of M.Ed. Dissertatioshall be done by a research
committee in each institution. Research committeal e constituted with a minimum of
the three members (Head of the Department and &awalty members) and a minimum of
one external expert. The finalized title of theBd. Dissertation in each institution shall be
approved by the Dean, faculty of Education. If thean post is vacant, an expert in the
education faculty authorized by the Vice Chancefiball approve the title of the M.Ed.
Dissertation.

Report should be approximately between 10000 t®@Q0Gords depending upon the
nature of the topic. For evaluating the Dissertgtithere will be external and internal
evaluation by experts followed by viva-voce. Theavwoce will be based on Research
Methodology and the Dissertation. Out of the 8 itsefbr Dissertation component, 6 credits
are for the Dissertation and 2 credits are fomkia —voce.

For dissertation average marks of Internal anérest evaluation is to be taken for
calculating the grade of dissertation. The intemaluation shall be done by the supervising
teachers working in the affiliated colleges undwer University. The external evaluation shall

be done by the teachers in the universities aachtrs working in the affiliated colleges
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outside the university. Retired teachers in thevensities/ affiliated colleges can also be
included in the panel of examiners. All the studemtho have appeared for the fourth
semester examination and submitted the dissertatialh appear before the duly constituted

board of examination for viva-voce.

4.15 Grace Marks shall be awarded to candidates as per the Uniygtsders issued from
time to time.
4.16 Staff Council means the body of all teachers of the college.
4.17 Course Coordinator is a teacher nominated by the Head of the Ingiitub coordinate
the continuous evaluation undertaken in that course
4.18 College Coordinator is a teacher nominated by the college staff cdunatoordinate
the continuous evaluation undertaken by variousssooordinators within the college.
4.19 Faculty Advisor means a teacher from the college nominated bgttfé council who
will advice the students in the academic matters.
5 Eligibility for Admission and Reservation of Seats
Eligibility for admission, norms for admission, eegation of seats for M.Ed degree
programme shall be in accordance with University@oment/NCTE norms from time to
time.
6 Duration
6.1 The duration of M. Ed programme shall be of Foun&sters
6.2 The duration of each semester shall be a minimu&3@ to 700 hours distributed over 90
- 100 working days spread over 18-20 five day wuagkweeks. First Semester and third
semester is from June to October in the respectaar, Second Semester and fourth
Semester is from 16th November to 15th April in tBspective year. Inter semester break
after | Semeter and Il semester will be from bdt5th November in the respective year and
Inter semester break after Il semester will be fa@th April to 31st May.
6.3 The Internship Programme which is a compulsory pM.Ed programme is scheduled
in the Third(40 days) and Fourth(45 days) Semesters

The internship programme in the Il semester Isedaled for 10 days in a Primary
school and 30 days in Primary Teacher Educatistitinions and field sites relevant to the
area of specialisation opted from Thematic clustand B.

The internship programme in the IV semester iseduled for 45 days of
which,15days in secondary and sr. secondary scleows30 days in a secondary teacher
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education institution and field site relevant te tirea of specialisation opted from Thematic
Cluster C.

6.4 Data collection related to Dissertation is to be done in the Te&thester for a minimum
of 20 days. Data can be collected during internsign without affecting its scheduled
activities. The period of Inter semester break caftso be utilised for data
collection/internship.

6.5 A student has to complete the programme withiergod of four semesters from the date
of commencement of the first semester of the progre.

7 Medium of Instruction and Examination of the course shall be in English. Those
candidates who desire to prepare tools for datéect@n are permitted to prepare it in
Malayalam and in other languages but the Engliskior of the same shall be appended in
the Dissertation.

8 Attendence

8.1 One semester of M. Ed programme will normally cenhef 100 working days of 7 hours
each. A candidate shall earn a minimum of 80% d#roe out of the total working days in
each semester. For the internship a candidate ewadla minimum of 90% attendence out of
the days allotted for the same.

8.2 Shortage of attendance (each semester) up to 1096 bmacondoned by the Vice
Chancellor on the recommendation of the princigahe college/head of the institution on
genuine grounds.

8.3 The percentage of attendance of a candidate shakloulated based on the total number
of working days in the concerned semester as stipdilby University/NCTE. If a candidate
is failed to appear for the examination due to slgw of attendance in a semester, he/she
shall obtain readmission to the respective semeéstany of the subsequent batches and
complete the course as per the rules and regusatibtine University.

8.4 A candidate who doesn't complete the internship #Hred requirements of internal
evaluation of each course satisfactorily, is nogilele to apply for the final University
examination in the fourth semester. After compkgtine internship and the requirements of
internal evaluation of each course satisfactohb/she is eligible to apply for the final fourth
semester examination.

9. Readmission A student who have shortage of required attendamteauldn't appear for
the University examination in a semester is elgitdr readmission for the same semester in
any of the subsequent years as a term student, thathpermission of the Principal and
concurrence of the University. This candidate shalbllowed to appear for the examination
of that semester only if he/she has completed die tactivities (including
internship/requirements of internal evaluation)oé semester successfully. Such candidate
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shall take readmission for the respective semegthim three years from the last date of the
concerned semester.
10 Structure of the M .Ed. Programme

Programme Duration 4 Semesters
Minimum Credits Required for successful

completion of the Programme 80
Minimum credits required for Common core

courses (11 courses) and field Internship 48
Minimum credits required for specialization

courses (5 courses) and field Internship 24
Dissertation and Viva-Voce 8
Minimum Attendance Required 80%
Minimum attendance required for internship 90%

10.1 Programme Structure
Two year programmes in four semesters.

Semester |
5 Courses : 5 Common core courses - 5X4=20Credits
(includes 3 perspective courses,
one tool ceriand one
teacher eatian course)
Semester ||
5 Courses : 5 Common core courses - 5X 4=20credits
(includes 3qective courses,
and a tool course)
Semester 111
4 Courses : 1 Common core course - 1 X 4 =4 Gedit
(Teacher Education Course)
3 Specialization courses - 3 X4 =12 Credits
(includes one Specialisation corerseu
and two Theme based Specialisation courses.)
Field Internship - 4 Credits
Total = 20 Credits
Semester 1V
2 Courses : 2 Specialization courses - 2 X4 =3It

( one Specialisation core course
and one Theme based specialisation course.)

Field Internship - 4 Credits
Dissertation - 6 Credits
VivaVoce - 2Credits
Total = 20 Credits

Total =20 + 20 + 20 + 20 = 80 Credits
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MAHATMA GANDHI UNIVERSITY

Course Summary of Two Year M.Ed. Programme

Semester - 1
Course | Course type Course Name Credits  InterngExternal | Total
Code marks marks marks
EDU Common Core | Philosophy of 4 20 80 100
901 Course Education

- Perspective

course (Taught

course and

Practicum)
EDU Common Core | Advanced 4 20 80 100
902 Course Educational

- Perspective Psychology-

course(Taught | Learning and

course and Development

Practicum)
EDU Common Core | Introductionto |4 20 80 100
903 Course Education

- Perspective Studies

course(Taught

course and

Practicum)
EDU Common Core | Introductionto |4 20 80 100
904 Course Educational

- Tool course Research and

(Taught course | Statistics

and Practicum)
EDU Common Core | Theoretical 4 20 80 100
905 Course Bases of Teache

- Teacher Education

Education courseg

(Taught course

and Practicum)

Total 20 500

Inter Semester Break
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MAHATMA GANDHI UNIVERSITY

Course Summary of Two Year M .Ed. Programme

Semester -1
ngéze Course type Course Name Creditlsrr]rtlgmzl Er);t:rrl?sl ;Ztrils
Common Core Sociology, History and
Course Political Economy of
EDU 906 - Perspective courseEducation 4 20 80 100
(Taught course ang
Practicum)
Common Core Advanced Educational
Course Psychology -
EDU 907 - Perspective courselndividual Differences 4 20 80 100
(Taught course ang
Practicum)
Common Core Curriculum
Course Development and
EDU 908 - Perspective courseTransaction 4 20 80 100
(Taught course ang
Practicum)
Common Core Advanced Educational
Course Research and Statistics
EDU 909 - Tool course 4 20 80 100
(Taught course ang
Practicum)
Common Core ICT and Skill
Course Development
- Tool course 1)ICT 25
(Taught course and »)communication
Practicgm-internal Skill&. Expository 25
EDU 910 evaluation only) Writing 4 100
3) Academic Writing
including Research 25
Proposal
4) Self Development
including Yoga 25
Total 20 500

Inter Semester Break

OInternal evaluation of each component course in&@d Skill Development shall be done

through workshops. Evaluation shall be made orb#sés of theoretical (10 marks) and
practical knowledge (15 marks) attained by theettich each component course.
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MAHATMA GANDHI UNIVERSITY

Course Summary of Two Year M .Ed. Programme

Semester 3
Course| Course type Course Name Crénternal | External | Total
Code dits | marks | marks | Marks
EDU | Common Core Course¢ Teaching, Research,
911 - Teacher Education | Innovations and Issues in
Course (Taught courseTeacher Education 4 20 80 100
and Practicum)
EDU Core within Context and issues of
912 Elementary Elementary education
Specialisation course 4 20 80 100
(Taught course and
Practicum)
Specialisation Cour se (one
coursefrom Thematic
Cluster- A(913) shall be opted)
Thematic Cluster-A ( 913):
Current Practicesin
Education
EDU | Specialisation course
913.1 | (Taught course and Educational Evaluation 4 20 80 10(
Practicum)
EDU | Specialisation course| Educational Technology
913.2 | (Taught course and 4 20 80 100
Practicum)
EDU | Specialisation course | Guidance and Counselling
913.3 | (Taught course and 4 20 80 100
Practicum)
EDU | Specialisation course | Knowledge and Learning
913.4 | (Taught course and | Management 4 20 80 100
Practicum)
EDU | Specialisation course | Comparative Education
913.5 | (Taught course and 4 20 80 100
Practicum)
EDU | Specialisation course | Material and Instructional
913.6 | (Taught course and | Design 4 20 80 100
Practicum)
EDU | Specialisation course | Early Childhood Care and
913.7 | (Taught course and | Education 4 20 80 100
Practicum)
EDU | Specialisation course | Higher Education
913.8 | (Taught course and 4 20 80 100

Practicum)
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Specialisation Course (one
coursefrom Thematic
Cluster- B(914) shall be opted)

Thematic Cluster-B(914).
Emerging issuesin

Education
EDU | Specialisation course | Environmental Education
914.1 | (Taught course and 20 80 100
Practicum)
EDU | Specialisation course | Inclusive Education
914.2 | (Taught course and 20 80 100
Practicum)
EDU | Specialisation course| Non Formal Education
914.3 | (Taught course and 20 80 100
Practicum)
EDU | Specialisation course | Education of the Marginalised
914.4 | (Taught course and 20 80 100
Practicum)
EDU | Specialisation course | Educational Planning and
914.5 | (Taught course and | Management 4 20 80 100
Practicum)
EDU | Specialisation course | Economics of Education
914.6 | (Taught course and 20 80 100
Practicum)
EDU | Specialisation course | Quality Assurance in
914.7 | (Taught course and | Education 4 20 80 100
Practicum)
EDU | Specialisation course | Human Rights and Value
914.8 | (Taught course and | Education 4 20 80 100
Practicum)
EDU Core Course -Field Field Internship in primary
915 Internship schools & Primary Teacher
Education Institutions and field
site relevant to area of 4 100 100
specialisation opted from
thematic clusters A & B.
Total 20 500

Inter semester Break
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MAHATMA GANDHI UNIVERSITY
Course Summary of Two Year M .Ed. Programme

Semester 4
Course| Course type Course Name Crénternal | External | Total
Code dits | marks | marks Marks
EDU | Core within SecondaryContext and issues of
916 and Senior Secondary Secondary and Senior
specialisation course | Secondary Education 4 20 80 10
(Taught course and
Practicum)
Specialisation Course (one
coursefrom Thematic
Cluster- C (917) shall be
opted)
Thematic Cluster-C (917):
Advanced M ethodology and
Pedagogical Practices of
Optional subjectsin
Secondary and Senior
Secondary Education
EDU | Specialisation course | Advanced Methodology and
917.1 | (Taught course and | Pedagogical practices of 4 20 80 100
Practicum) Language Education - English
EDU | Specialisation course| Advanced Methodology and
917.2 (Taught course and | Pedagogical practices of 4 20 80 100
Practicum) Language Education -
Malayalam
EDU | Specialisation course | Advanced Methodology and
917.3 | (Taught course and | Pedagogical practices of 4 20 80 100
Practicum) Language Education - Hindi
EDU | Specialisation course| Advanced Methodology and
917.4 (Taught course and | Pedagogical practices of 4 20 80 100
Practicum) Language Education -
Sanskrit
EDU | Specialisation course| Advanced Methodology and
917.5 | (Taught course and | Pedagogical practices of 4 20 80 100
Practicum) Language Education - Arabi¢
EDU | Specialisation course | Advanced Methodology and
917.6 | (Taught course and | Pedagogical practices of 4 20 80 100
Practicum) Mathematics Education
EDU | Specialisation course| Advanced Methodology and
917.7 | (Taught course and | Pedagogical practices of 4 20 80 100

Science Education

Practicum)
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EDU | Specialisation course | Advanced Methodology and
917.8 | (Taught course and | Pedagogical practices of 4 20 80 100
Practicum) Social Science Education
EDU | Specialisation course| Advanced Methodology and
917.9 | (Taught course and | Pedagogical practices of 4 20 80 100
Practicum) Commerce Education
EDU | Specialisation course | Advanced Methodology and
917.10 (Taught course and | Pedagogical pract_lces of IT 4 20 80 100
Practicum) and Computer Science
Education
EDU | Core Course -Field | Field Internship in Secondary
918 Internship and Senior Secondary schools |&
Secondary Teacher Education
Institutions and field site
relevant to the area of 4 100 100
specialisation opted from
Thematic cluster - C
nggU Dissertation Dissertation 6 150 150 150
EDU Dissertation Viva —Voce > 50 50
920
Total 20 500
Semester wise creditsand marks
Semester Credits Marks
Semester 1 20 500
Semester 2 20 500
Semester 3 20 500
Semester 4 20 500
Total 80 2000
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11. Scheme of Evaluation

The academic growth of the student is assessedghrcontinuous internal
evaluation and end semester examination

11.1 Internal Evaluation

Components of the Internal Evaluation and theirkmare shown below.

Component Marks
Assignment/Seminar/Project/Survey 5
Practicum 5
Written Examination 10
Total 20

a) Assignment/Seminar /Project/Survey: The student has to take a minimum of one
assignment/seminar/project/survey per course.

b)Practicum: Each student should take up a minimum of two g#@mdo as per directions
given in the section -Practicum of each course.

c) Written Examination: A minimum of two class test is to be attendedgsmnester and
the average of the two marks to be taken .

11.2 External Evaluation
11.2.1 Theory

The external evaluation of all semesters shalldmelacted by the University at the close of
each semester. 20 percent marks is given for aomiinternal evaluation and 80 percent
marks for the end semester examination.

11.2.2 There will be no supplementary exams. For reagpeay;, students can appear along
with the next batch.

11.2.3 Student who registers his/her name for the extesxeamination for a semester will be
eligible for promotion to the next semester.

12. Pattern of questions

Questions shall be set to assess knowledge acqustaddard application of
knowledge, application of knowledge in new situasiocritical evaluation of knowledge and
the ability to synthesize knowledge. The questiettes shall ensure that questions covering
all skills are set. He/She shall also submit aitetascheme of evaluation along with the
guestion paper.

A question paper shall be a judicious mix of ESg@e, short answer and very short answer
type questions.
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Type of questions and the marks assigned are asfollows

Sl Type of questions Number of questionsto be Marks
No. answer ed
1 Essay type questions 2outof4 2x10=20
2 Short Answer Type 10 out of12 10x5=50
3 Very short answer Type 5out of 7 5x2=10
Total 17 out of 23 80
13. Grading

13.1 The Internal and External examinations shall balwated using Indirect Grading

System based on a 6-point scale as given below.

For all courses (theory) grades are given on aiBt@oale based on the total percentage of

marks in both internal evaluation and external eatbn as given below.

Per centage of Marks Grade Grade point
90 and above A+ Outstanding 10
80-89 A Excelent 9
70-79 B Very good 8
60-69 C Good 7
50-59 D Satisfactory 6
Below 50 E Failure 5

13.2 Consolidation of credit point of a course: The grade for a course is consolidated by

combining the external and internal marks base@ point scale. For a particular course, if

the grades scored by a student is B his/her graohe i3 8. Taking care of their credit, credit

point of the course is calculated by finding thedarct of the credit and grade point.

Credit Point (CP) of a course is calculated usirggformula

CP=CxGP

where C
GP = Grade Point

= Credit
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SCPA is obtained by dividing the sum of credit peiabtained in a semester by the sum of
credits taken in that semester. Semester credit pgerage(SCPA) of a student in a semester

shall be calculated using the formula given.

SCPA = e where TCP = Total Cre#ivint
TC TC = Total Credit

The overall grade for a programme for certificatgall be based on CCPA with a 6 point
Scale. CCPA is calculated by computing the averafjeSCPA of FOUR semesters.
Cumulative Credit Point Average (CCPA) is calculbas follows:

| SCPA + [ISCPA+III SCPAIVSCPA
CCPA =

Grades for the different semesters and overall programme are given based on the
corresponding SCPA/CCPA as shown below:

SCPA/CCPA GRADE

Above 9 A+ Outstanding
Above 8, but below or equal to 9 A Excellent
Above 7, but below or equal to 8 B Very good
Above 6, but below or equal to 7 C Good

Above 5, but below or equal to6 D Satisfactory
5or below E Failure

13.4 Pass Requirement

The minimum marks required for a pass in the MdEdree exam shall be 50 percent
in the aggregate for theory, internship, dissetatind viva-voce. The minimum requirement
for a pass in each paper shall be 40 percent aralgass in internship, dissertation and viva-
voce shall be 50 percent each. A student who tailsecure the minimum percentage of
marks required for a pass in a theory paper/papeesl to reappear for the examination in
that particular paper/papers only and shall seaunginimum of 50 percent marks for each

paper. A student who fails to secure the minimumcgr@age of marks required for a pass in
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dissertation need to resubmit the same along Wwitheikamination of any of the subsequent
batches and also he/she shall reappear for thevoiea

A student who could not successfully completerimgbip need to redo internship
subsequently. Only after satisfactory completiorthe internship and the requirements of
internal evaluation in all semesters the studeall i@ allowed to appear for the fourth end
semester examination.

A student who is absent or fails to secure theimmim percentage of marks in the

viva-voce need to reappear for the same only aldtigany of the subsequent batches.

14. Grievance Redressal M echanism

The internal assessment shall not be used as #&otopersonal or other typef vengeance.
A student has all rights to know, how the teacherved atthegrade. In order to redress the
grievance of students, a three le@levanceRedressal mechanism is envisaged. A student can

go to the upper level only the grievance is not redressed at the |ldeeel.

Level 1 Teacher Level. The teachencerned

Level 2 College level committee witlthe principal as Chairman,
Co-ordinator, a teacher nominated by the Collegdf stouncil as
member

Level 3 University Level: Committee constéd by theVice-Chancellor

15. Grade Card

The university under its seal shall issue the® students a grade caoh
completion of each semester, which shall contagnfafiowing information.

a) Name of th&niversity
b) Name of th€ollege

c) Title of Master degrerogramme

d) Name oBemester

e) Name and Register numbesufdent

f) Code number, Title and Credits of eaohrse done in theemester

0) Internal, external and Total marks, Gra@eade point (GP) an@reditpoint in

each course done in tsemester

h) Institutional average of the Interretam and University average tife
external exam in eadatourse

i) The total credits, total credit pointsdaSCPA in thesemester
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Model Mark cum Grade cards are appended as Anaexi, C and D.

15.1 The final Grade Card issued at the end of the fsmahester shall contaiedetails of

all courses taken during the last semester antbthkcredits acquired for each Semster (SCPA) and
the overall Credits (CCPA) acquired for the progreen The model of the final mark cum grade card
is appended as Annexure E

16. Additional Specialisation. An M. Ed. degree holdesf Mahatma Gandhi University under this
regulation is eligible to take another specialmatirom the Thematic Cluster A or B or C(one at a
time) with the consent of the Head of the collagsiiution and sanction of the University. The
candidate shall remit the semester fee decidetid¥niverisity. With the sanction of the University
the candidate shall join in the college/ institatiat the beginning of the respective semester and
complete all the activities of the semester withinimum of 80 percentage attendance out of thé tota
working days in that semester. For the internshing candidate shall earn a minimum of 90
percentage attendance out of the days allottethéosame.

A candidate who has done internship during hisMelEd degree course taking additional
specialisation from Thematic Cluster A or B in thed semester, he/she shall do the field intemshi
with respect to that specialisation. i.e. interpsh field site relevant to the specialization.

The candidate taking additional specialisatioomfrThematic cluster C shall have B.Ed
degree in the concerned specialisation with 55%arks and shall do all the activities of thediel
internship of the fourth semester.

17. The Board of Studies

Board of studies (PG) in education has giexi the scheme, syllabasmdmodel
question paper for the M.Ed. programme accordmthéregulations.

18. Words and Expressions used and not defined in this regulations shallehtne same
meaning assigned to them in the University Act Statutes.
19. Transitory Provision

Notwithstanding anything contained in these retijua, theVice-Chancelloshall, for a

period of two year from the date of coming intocirof theseegulationshave the power to

modify any of these regulations, syllabi and schefmevaluation as may be necessary.
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Section:

Annexure A -Mode Mark Cum Grade Card (I Semester)
MAHATMA GANDHI UNIVERSITY
Priyadhar shini Hills P.O. Kottayam

Student ID:

Mark Cum Grade Card

Name of the Candidate:

Name of the college

Permanent Register Number(PRN):

Programme: Master of Education(M. Ed)

Date:

Name of Examination: M. Ed Degree | Semester Exation, November 2015

Marks
External | Internal | Total < S
B E
o ol & 3
s5oa Q| 5 E
Course . O % £
—_ o O >| X
Code Course Title P = g8 < g
18l |9 |88 5 82
S1315|3|/5|38 |5/ 39228l § %
= |2 |E|B|E|B|E|lYo =25 o=t
TISs (X |38 | X |8 | X JRTl =2 @
| 2|8 |2 | 8|2 | 3|F 8 Q9 v S| o
@) < = < = < = |0 O0l0Ool £ D x
Common Core Course
EDU | Philosophy of Education 4 55 80 15 20 7000 B|8 |32 |- |- |Pass
901
EDU | Advanced Educational 4 65 | 80| 15| 20| 80[100| A|9Q [36|- |- |Pass
902 Psychology: Learning and
Development
EDU | Introduction to Education | 4 55 | 80| 10| 20| 65/100/C|7 |28|- |- |Pass
903 Studies
EDU | Introduction to Educational 4 75 | 80| 15| 20| 90[100| A| 10| 40| - |- |Pass
904 Research and Statistics R
EDU | Theoretical Bases of 4 65 | 80| 10| 20| 75/100|B|8 [32|- |- |Pass
905 Teacher Education
Total 500 168
SCPA=8.4 SG =A
Assistant Section officer Assistant Registrar ~ Controller of Examinations
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Annexure B -Model Mark Cum Grade Card (I1 Semester)
MAHATMA GANDHI UNIVERSITY
Priyadhar shini Hills P.O. Kottayam

Section: Date:
Student ID:
Mark Cum Grade Card
Name of the Candidate:
Name of the college
Permanent Register Number(PRN):
Programme: Master of Education(M. Ed)
Name of Examination: M. Ed Degree Second Semest@minhation, May 2016
Marks
External | Internal Total | =
< <
=| D
GJ N—r
C S a g g é
ourse . S o o E
Code Course Title = g o é 3: %
S |8|15|8|5|8|5|49a|d|s|P
= S S © E o e ol |l =585 =
VIt % g | X S | X | R RBI Tl =2 @
o = @ = @ = g | O 8| 2wl o
©) < = < = < = | 00|00 &£ D x
Common Core Course
EDU Sociology, History and Political | 4 50 | 80| 15| 20| 65/100|D|6 |24 |- |- | Pass
906 Economy of education
EDU Advanced Educational 4 60 | 80| 10| 20| 70/100|C|7 |28|- |- |Pass
907 Psychology - Individual
Differences
EDU Curriculum developmentand | 4 50 | 80| 15| 20| 65| 100 6 |24|- |- |Pass
908 Transaction
EDU Advanced Educational Research4 65 | 80| 15| 20| 80|100| C|7 |28|- |- |Pass
909 and Statistics
EDU ICT and Skill Development 4 80 | 100 | 80 | 100 8 [32|- |- |Pass
910
Total 500 136
SCPA=6.8 SG =
Assistant Section officer Assistant Registrar  Controller of Examinations
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Annexure C -Model Mark Cum Grade Card (111 Semester)
MAHATMA GANDHI UNIVERSITY
Priyadhar shini Hills P.O. Kottayam

Section:

Student ID:

Mark Cum Grade Card

Name of the Candidate:

Name of the college

Permanent Register Number(PRN):

Programme: Master of Education(M. Ed)

Date:

Name of Examination: M. Ed Degree Third Semesteamkiration, October 2016

Marks
External | Internal | Total < S
~ Z|E
o ol @ 3
Course i 35 2| @ £
Code Course Title N = g = & < g
i S w g5 £ 8 =
SI1315|3|/5|8|5/ 392 2&§ %
o [ E | © £ | © El o o = 5| | =
° < = < > o] = | 8 B| o = S| 2
|z 83|28 |2 |38|8 8 o G El D
O | < | 2| < |2 | =2|QQO0O0|0| £ D|x
Common Core Curse
EDU | Teaching, Research, 4 50 | 80 | 15| 20| 65{100  D|6 |24 |- |- |Pass
911 Innovations and Issues in
Teacher Education
Elementary Specialisation
CoreCourse
EDU | Context and Issues of 4 60 | 80 | 10| 20| 70{ 00| C|7 |28|- |- |Pass
912 Elementary Education
Specialisation Cour ses
Thematic Cluster - A (913):
Current Practicesin
Education
EDU | Educational Evaluation
913.1
EDU | Educational Technology
913.2
EDU | Guidance and Counselling
913.3
EDU | Knowledge and Learning
913.4 | Management
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EDU | Comparative Education
913.5
EDU | Material and Instructional | 4 70 | 80| 10| 20| 80/ 10 B|8 |32 Pass
913.6 | Design
EDU | Early Childhood Care and
913.7 | Education
EDU | Higher Education
913.8
Specialisation Cour ses
Thematic Cluster-B(914):
Emerging I ssuesin
Education
EDU | Environmental Education
914.1
EDU | Inclusive Education
914.2
EDU | Non Formal Education
914.3
EDU | Education of the
914.4 | Marginalized
EDU | Educational Planning and
914.5 | Management
EDU | Economics of Education 4, 50 80 15 20 68% D|6 |24 Pass
914.6
EDU | Quality Assurance in
914.7 | Education
EDU | Human Rights and Value
914.8 | Education
Common Core Course
EDU | Field Internship (in primary 4 90 | 100 | 90 | 100 |~ | 10| 40 Pass
915 schools, Primary Teacher
Education Instituitions and
field site relevant to the
area of specialisation)
Total 500 172
SCPA=8.6 SG =A
Assistant Section officer Assistant Registrar  Controller of Examinations
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Annexure D -Modée Mark Cum Grade Card (1V Semester)
Mahatma Gandhi University
Priyadhar shini Hills P.O. Kottayam

Section: Date:
Student ID:
Mark Cum Grade Card

Name of the Candidate:

Name of the college
Permanent Register Number(PRN):
Programme: Master of Education(M. Ed)

Name of Examination: M. Ed Degree Fourth Semestanttnation, May 2017

Marks
External | Internal | Total < S
~| 8 E
Course Course Title — 3G % 2=
Code X = =S RCA R
S 13|15 |8|5|8|5/|<a|d|lglB
£ | B |E|D|E|T|E|Ye =3 0=
T I8 | X |8 | X |38 |X|QZTBITI =2 o
| 2|8 |2 | 8|2 | 3| Y 8 Q9 @S| o
(@) < = < = < = O O0l0o| £ D x
Secondary Specialisation
CoreCourse
EDU | Context and Issues of 4 70 | 80| 10| 20| 80| 100/ B|8

916 Secondary Education

Specialisation Cour ses
Thematic Cluster-C(917):
Advanced M ethodol ogy
and Pedagogical Practices
of Optional Subjectsin
Secondary and Senior
Secondary Education

EDU | Advanced Methodology
917.1 | and Pedagogical Practices
of Language Education -
English

EDU | Advanced Methodology
917.2 | and Pedagogical Practices
of Language Education —
Malayalam
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EDU | Advanced Methodology
917.3 | and Pedagogical Practices
of Language Education -
Hindi
EDU | Advanced Methodology
917.4 | and Pedagogical Practices
of Language Education -
Sanskrit
EDU | Advanced Methodology
917.5 | and Pedagogical Practices
of Language Education -
Arabic
EDU | Advanced Methodology
917.6 | and Pedagogical Practices
of Mathematics Education|-
EDU | Advanced Methodology
917.7 | and Pedagogical Practices
of Science Education
EDU | Advanced Methodology | 4 75 | 80| 10| 20| 85| 100 36 Pass
917.8 | and Pedagogical Practices
of Social Science
Education
EDU | Advanced Methodology
917.9 | and Pedagogical Practices
of Commerce Education
EDU | Advanced Methodology
917.10| and Pedagogical Practices
of IT and Computer
Science Education
EDU | Field Internship (In 4 85 | 100 | 85 | 100 36 Pass
918 secondary and senior
secondary schools and
secondary Teacher
Education Institutions and
field site relevant to the
area of specializations)
EDU Dissertation 6 | 110 | 150 | 130 | 150 | 120| 150 54 Pass
919
EDU | Viva-voce 2 35| 50 35| 50 16
920
Total 500 174
SCPA=8.7 SG =A
Assistant Section officer Assistant Registrar  Controller of Examinations
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Section:
Student ID:

Annexure E -Model Grade Card

Mahatma Gandhi University

Priyadhar shini Hills P.O. Kottayam

Grade Card

Name of the Candidate:

Name of the college

Permanent Register Number(PRN):

Programme: Master of Education(M. Ed)

Date:

Name of Examination: M. Ed Degree Fourth Semestanttnation, May 2017

Course . ge?‘?‘icag 2
Code Course Title £33 8'% < IS 2
OcOnNndOT | O
EDU Philosophy of Education Common Coréd B
901 Course
EDU Advanced Educational Psychology- Common Core| 4 A
902 Learning and Development Course
EDU Introduction to Education Studies Common Cork C
903 Course
EDU Introduction to Educational Research and Common Core| 4 A+
904 Statistics Course
EDU Theoretical Bases of Teacher Education Common Cdre B
905 Course
Total creditsacquired for | Semester 20credits | SCPA 8.4
EDU Sociology, History and Political Economy of eduoati | Common Core| 4 D
906 Course
EDU Advanced Educational Psychology - Individual Common Core 4 C
907 Differences Course
EDU Curriculum development and Transaction Common Core 4 D
908 Course
EDU Advanced Educational Research and Statistics Common Core 4 C
909 Course
EDU ICT and Skill Development Common Core 4 B
910 Course
Total creditsacquired for |1 Semester 20cr edits Il SCPA 6.8
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EDU Teaching, Research, Innovations and Issues i@ommon Core, 4 D
911 Teacher Education Course
EDU Context and Issues of Elementary Education Specialisation 4 C
912 Course
EDU Material and Instructional Design Specialisation 4 B
913.6 Course
EDU Economics of Education Specialisation 4 B
914.6 Course
EDU Field Internship (in primary schools, Primary| Common Core| 4 A+
915 Teacher Education Instituitions and field site| Course/

relevant to the area of specialisations) Specialisation

Course

Total creditsacquired for 111 Semester 20cr edits 11 SCPA 8.6
EDU Context and Issues of Secondary Education| Specialisation 4 B
916 Course
EDU Advanced Methodology and Pedagogical Specialisation 4 A
917.8 Practices of Social Science Education Course
EDU Field Internship (In secondary and senior Common Core 4 A
918 secondary schools and secondary Teacher Course/

Education Institutions and field site relevant {o Specialisation

the area of specialization) Course
EDU Dissertation Dissertation 6 B
919
EDU Viva-voce Viva-voce 2 B
920
Total creditsacquired for IVSemester 20credits IV SCPA 8.7
Total Credits acquired for the programme 80 CCPA 8.13

Assistant

Section officer Assistant Registrar
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(Back Side of the Grade Card)

Mahatma Gandhi University

Grading System
Grade Performance Per centage Grade point
Equivalence
A+ Outstanding 90 and above 10
A Excellent 80-89 9
B Very good 70-79 8
C Good 60-69 7
D Satisfactory 50-59 6
E Failure Below50 5
Grades based on SCPA/CCPA
SCPA/CCPA GRADE
Above9 A+ Outstanding
Above 8, but below or equal to 9 A Excdlent
Above 7, but below or equal to 8 B Verygood
Above 6, but below or equal to 7 C Goaod
Above 5, but below or equal to 6 D Satisfactory
5or below E Failure
TCP
SCPA = ----momeeee TCP = Total Credit Point
TC TC = Total Credit
| SCPA + IISCPA+III| SCPAIVSCPA
CCPA = s

SCPA = Semester Credit Point Average
CCPA = Cumulative Credit Point Average




SYLLABUSFOR

CHOICE BASED CREDIT AND SEMESTER SYSTEM

(CBCSS) OF TWO YEAR MASTER IN EDUCATION
(M.Ed.) PROGRAMME



CONTENTS

Sl. No. [tems Page No.
SEMESTER |
1 EDU 901: Philosophy of Education 38
2 EDU 902: Advanced Educationa Psychology - Learning and 48
Devel opment
EDU 903: Introduction to Education Studies 56
4 EDU 904: Introduction to Educational Research and Statistics 65
EDU 905: Theoretical Bases of Teacher Education 73
SEMESTER |1
6 EDU 906: Sociology, History and Political Economy of Education 81
7 EDU 907: Advanced Educational Psychology - Individual 90
Differences
8 EDU 908: Curriculum Development and Transaction 97
9 EDU 909: Advanced Educational Research and Statistics 104
10 EDU 910: ICT and Skill Development 112
SEMESTER 111
11 EDU 911: Teaching, Research, Innovations and Issues in Teacher 118
Education
12 EDU 912: Context and issues of Elementary education 126
13 EDU 913.1: Educational Evaluation 136
14 EDU 913.2: Educational Technology 143
15 EDU 913.3: Guidance and Counselling 151
16 EDU 913.4 Knowledge and Learning Management 158
17 EDU 913.5 Comparative Education 166
18 EDU 913.6 Material and Instructional Design 174
19 EDU 913.7 Early Childhood Care and Education 181
20 EDU 913.8 Higher Education 189
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21 EDU 914.1 : Environmental Education 199

22 EDU 914.2 : Inclusive Education 207

23 EDU 914. 3: Non Formal Education 218

24 EDU 914.4 : Education of the Marginalised 224

25 EDU 914.5 : Educational Planning and Management 230

26 EDU 914. 6: Economics of Education 239

27 EDU 914.7 : Quality Assurance in Education 249

28 EDU 914.8 : Human Rights and Value Education 257

SEMESTER IV

29 EDU 916: Context and issues of Secondary and Senior Secondary 268
Education

30 EDU 917.1 : Advanced Methodology and Pedagogical practices of 279
Language Education - English

31 EDU 917.2 : Advanced Methodology and Pedagogical practices of 287
Language Education - Malayalam

32 EDU 917.3 : Advanced Methodology and Pedagogical practices of 295
Language Education - Hindi

33 EDU 917.4 : Advanced Methodology and Pedagogical practices of 302
Language Education - Sanskrit

34 EDU 917. 5: Advanced Methodology and Pedagogical practices of 312
Language Education - Arabic

35 EDU 917.6: Advanced Methodology and Pedagogica practices of 320
M athematics Education

36 EDU 917. 7: Advanced Methodology and Pedagogical practices of 326
Science Education

37 EDU 917. 8: Advanced Methodology and Pedagogical practices of 335
Social Science Education

38 EDU 917.9 : Advanced Methodology and Pedagogical practices of 343
Commerce Education

39 EDU 917.10 : Advanced Methodology and Pedagogical practices of 349

IT and Computer Science Education
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SEMESTER 1




MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME
SEMESTER |
COMMON CORE COURSE

EDU 901 : PHILOSOPHY OF EDUCATION

COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100
(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits : 4

COURSE OBJECTIVES

On completion of this course the student will beeab

1. to gain understanding of the philosophicaliofigasis of education and its

application for the enhancement of educationalityual

2. to be exposed to the concepts of philosoplmcpliry and use them as a basis to

all their educational endeavors.

3. to understand the reality of ultimate humanceons and the contributions of
philosophy in providing a base to them and develymbilities for conceptual
analysis of various issues in the society fromgsuphical perspective.

4. to develop a philosophical outlook for theirgmnal life situations and in the

handling of the problems related to educationalass

5. to become aware of the contributions of theartgmt philosophical schools to

the theory and practice of education

6. to realise the value basis of education, huriggnts problems and concerns of

life and implement it at life situations.

7.  to get acquainted with the process of validaiigrmation in different
disciplines and learn to use the knowledge as egijdn to education.
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8. to getacquainted with the major Philosoprsgatems/ schools and use them
to recognise issues that need understanding frbitagtepistemic, aesthetic

and political perspectives and their implicatiémseducation

9. to analyse critically postulates and visiomydat thinkers and their educational

implications

10. to develop a deeper understanding of the nmagmlern movements in
educational philosophies in the West and in India

11. to develop the capacity to do independenkthghand a deeper insight into the

philosophical roots and educational problems.

12. to get stimulated to have their own indepehdad consistent view-point of a
philosophy which enable them to make effective sleas on educational

problems or issues
MODE OF TRANSACTION

Lecture cum discussion, demonstration, group ptatiens, seminars, debates,
assignments, brain storming sessions, peer groagusBion, interaction with

communities, case study, survey and dialogue.
COURSE CONTENT
UNIT1 —PHILOSOPHICAL PERSPECTIVES OF EDUCATION (20H ours)

1.1 Philosophy - concept, nature and scope, need fodoguphical frame work,
functions of philosophy — normative, speculative antical

1.2 Educational philosophy, concept, nature andpescaelationship between

philosophy and education and importance.

1.3 Fields of philosophical enquiry — metaphysicsneaning, area of operation,
ontology, human nature, freewill verses determingsmd cosmology

Epistemology — meaning and scope of knowledge svadyknowing, types of

knowledge

Axiology — meaning and scope, place of ethicstheises and logic in education
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1.4 Modern concepts of philosophy: Logical analysidogical empiricism and

positive relativism
UNIT 2 —= WESTERN SCHOOLS OF PHILOSOPHY (10 Hrs)

2.1 Critical analysis of the metaphysical, episigical and axiological aspect of
various schools of philosophies — Idealism, Natsnal Pragmatism, Realism,

Existentialism and Marxism

2.1 Implication of these schools of philosophieslietermining the aims, curriculum
and methods of education.

UNIT 3 — INDIAN SCHOOLS OF PHILOSOPHY (20 Hrs)

3.1 Unique characteristic of Indian philosophied ds relationship with Indian

cultural heritage, orthodox and heterodox schobfghilosophy

3.2 Critical analysis of the metaphysical, episteEmical and axiological aspect of
six systems of Indian philosophies —Sankhya, Ydgaya, Vyesikha, Vedanta

and Meemamsa

3.3 Ciritical analysis of the metaphysical, episigical and axiological aspect of —
Buddhism, Jainism,Charvaka philosophies and Isldaragtition. Educational
Implications of Bhagavath Gita, Bible and Holy @uar

UNIT 4 — EDUCATIONAL THOUGHTS OF WESTERN THINKERS ( 10 hrs)

4.1 Critical analysis of the educational thougiftarestern thinkers — Aristotle,

Rousseau, Dewey, Paulo Friere, Ivan lllich

4.2 Educational implication of their philosophieghe modern system of education

in terms of curriculum, pedagogy and educationalrenment.

UNIT 5 — EDUCATIONAL THOUGHTS OF INDIAN THINKERS (2 0 Hrs)
5.1 Ciritical analysis of the educational thougfftindian thinkers — Aurobindo
Gosh, Gandhiji, Tagore, Vivekananda, J. Krishnamurt

5.2 Educational implication of their philosophiaghe contemporary system of
Indian education in terms of curriculum, pedagogg a&ducational

environment.

5.3 Comparative study of the above Indian andevaghinkers
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UNIT 6-AXIOLOGICAL PERSPECTIVES OF EDUCATION (10 Hr s)

6.1 Values — concept, nature, type and hierar@lajue conflict and conflict

resolution
6.2 Ethical values in the context of science authmology
6.3 Traditional Indian values and Values laid dowthe Indian constitution
6.4 Education for peace and Human Rights

.PRACTICUM (Any two items )

1. Study on the value system of the teachers or stadeiour educational
institutions and give suggestions.

2. Prepare classroom lessons using the philosophocalepts or value
integration through the curriculum.

3. Organise a debate/Seminar/Symposium/Panel Discusesi@any one of the
topics related to Education for peace or Human Righ

4. Conduct a critical analysis of the language Textksowhich apply schools
of philosophy.
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE FIRST SEMESTER EXAMINATION
COMMON CORE COURSE

EDU 901: PHILOSOPHY OF EDUCATION
Time: 3 Hrs Max. Marks: 80

Part A
(Answer any two questions. Each question carries 10 marks)

1. Critically evaluate the influence of Naturalism educational theory and

practice. .
2. Examine the contributions of Ivan lllich to educaial thought and practice.

3. Examine the role and functions of philosophy frdra traditional and modern
stand points. What functions has Philosophy of atlon to perform today.

4. “The educator looks to Phliosophy to provide hinthwiprinciple so that he

can place his work on a sound basis.”
(2 X 10 = 20 marks)
Part B
(Answer any Ten questions. Each question carries 5 marks)

5. Write a short note on Pragmatic methods of teaching

6. In what ways Metaphysics relate with education?

7. ‘Present Education is activity centered’. Comment

8. Describe the major tenets of the Nyaya School d@bBiphy.

9. Describe the method of acquiring valid knowledéw would you help your

students practice this method to acquire knowledge?

10.State and explain any two special features of Kashurthy's educational
thoughts.

11.What is value crisis? Suggest means to overcome\aisis.
12.What are the noble truths of Buddhism?

13. Explain briefly the contributions of John Deweyetducation.
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14.What are the educational contributions of Tagorécontext of Naturalism?

15. Briefly describe about Sankhya School of philoséphy
16. Give an account of the Eclectic tendencies in Etioica

(205 = 50 marks)
Part C
(Answer any five questions. Each question carries 2 marks)
17.Explain the dialogical method proposed by Paulereri
18. Explain the concept of basic education propose@aydhiji.

19.Analyse the influence of various schools of phifgsp in curriculum

construction.
20.Explain the salient features and principles of Baedtric education.
21.Elaborate the concept of learning proposed by @itist
22.Explain the characteristics of integral education
23.Examine the influence of Jainism on education didn

(5x2 = 10 marks)
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MAHATMA GANDHI UNIVERSITY
M.ED. DEGREE PROGRAMME
SEMESTER |
COMMON CORE COURSE

EDU 902 : ADVANCED EDUCATIONAL PSYCHOLOGY - LEARNI NG
AND DEVELOPMENT

COURSE OUTLINE
Contact Hours: 90 hrs Maximum Mark: 100
(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits : 4

COURSE OBJECTIVES

On completion of this course, the students wilbbge to:

1. explore basic psychological concepts and appexaof educational psychology and
research process in psychology.

2. understand the basic concepts, principles agwtis of educational psychology.

3. understand the implications of psychologicabties and principles in learning and
instruction.

4. critically evaluate the relevance of variousoites.

5. develop scientific attitude and research comyuste

MODE OF TRANSACTION
Lecture cum discussion, demonstration, group ptasens, seminars, debates,
assignments, brain storming sessions, peer gragogion, interaction with

community, case study, survey and dialogue.

COURSE CONTENT

UNIT | — EDUCATIONAL PSYCHOLOGY — AN OVERVIEW (10h rs)
1.1 Origin of Psychology
1.2 Scientific nature of Psychology — Scientifisearch approach

1.3 Branches of Pure and Applied Psychology
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1.4 Educational Psychology: Application in the theand practice of education - Scope of
Educational Psychology in terms of Knowledge cestress, Learner centeredness,

Environment centeredness and Assessment centesednes

Unit Il - APPROACHES AND METHODS IN EDUCATIONAL PS YCHOLOGY

(10hrs)

2.1 Major Schools of Psychology: Structuralism, dgationism, Behaviourism, Gestalt,
Psycho-analytic, Humanistic and Cognitive.

2.2 Methods of study in Psychology: IntrospectiObservation, Survey, Interview,
Experiment, Case Study.

2.3 Research methods in Educational Psychologycripgise, Correlational and

experimental.

Unit Il — UNDERSTANDING LEARNERS AND THEIR DEVELO PMENT (10hrs)

3.1 Growth and Development — Meaning, Stages, pitexof Development, Developmental
tasks.

3.2 Approaches in studying Development — Longitatland Cross sectional research.

3.3 Neurological and other biological aspects gfcRslogical Development — Influence of

Endocrine glands, Brain and nervous system on huteaelopment and behaviour.

Unit IV — ASPECTS OF DEVELOPMENT (25hrs)

4.1 Physical and Motor Development —Significanceroional Development —
Differentiation of emotions (Bridge's chart) — Enuotal maturity-, Emotional control
and Catharsis .Social and Language Developmergyeh®-social development

(Erikson) — Development of language — Views of Ndahomsky and Vygotsky Moral
Development — Views of Kohlberg - Cognitive Devetmgnt -Piaget and Bruner.

4.2 Adolescents —Problems and challenges- Res#lier8tress management among
adolescents.

4.3 Role of family in development: Home environmeRkimotional attachment during
infancy, childhood and adolescence towards fam#yniners — Parental Socialization
during childhood and adolescence

4.4 Psychosocial dimensions of Learner — Sociahleg — Concept and importance —
Factors affecting social learning — social confaymisocial competency — nature and

socio-cultural environment of school and classreoalassroom dynamics, concept,
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need and its relevance — strategies for promotegscultural environment in
classroom — violence in school — Types- Bullyirgational aggression, punishment,

deforming, vandalism and their effects. Role othea in preventing violence.

Unit V — LEARNING AND INSTRUCTION  (25hrs)

5.1 Meaning and nature of learning

5.2 Behavioural perspectives of learning — An oiemof theories of Thorndike, Pavlov,
Skinner and Hull — Critical evaluation of the red@ce of behavioural learning principles
in learning and instruction.

5.3 Cognitive perspectives of learning — Purpobielaviourism (Tolman), Gestalt view of
learning, Meaningful verbal learning (Ausubel)

5.4 Constructivist perspectives of learning — lesgras cognitive and socio-cultural process
— Comparative analysis of the views of Piaget (tmtlial Constructivism), Vygotsky
(Social Constructivism) and Bruner (Discovery leag) — Implications in learning and
curriculum transaction.

5.5 Information Processing — Concept — Informapawcessing framework of learning
(Sternberg and Kosslyn), Information ProcessingmpéDonald Norman).

5.6 Gagne's hierarchy of learning, conditions affeng and varieties of capability.

5.7 Problem Solving — Approaches to the study obj@m solving —decision making and
reasoning — problem solving as associative learniag insight — as information
processing — as reflective learning

5.8 Learning styles — Theory-Kolb.

5.9 Transfer of learning — concept, theories anglications.

5.10 Motivation — Concept — types of motivatiorgedhies of motivation — strategies for
enhancing motivation in learners. Achievement Matibn- Atkinson — Weiner -

Maslow's hierarchy of needs.

Unit VI - MEMORY AND FORGETTING (10 hrs)

6.1 Memory: Models of memory - sensory store, stesrh store and long term store —
Memory processes — Constructive nature of memauytebiographic memory, memory
distortions, episodic and semantic memory — workimegnory — models of working
memory Baddeley — visuo-spatial sketchpad — ceai@tutive — phonological loop .

6.2 Forgetting: types, causes, Curve of forgettihgories of forgetting — Interference —

Proactive and retro-active.

50



6.3 Strategies to enhance memory — Mnemonics

PRACTICUM (Any Two)

1. Prepare a theme paper on a thrust area.
2. Review of an article related to innovative practiae educational psychology.
3. Organize memory enhancing activities among schoolents and prepare a report of
the same.
4. Identify learning styles of secondary school stisl@md write a report.
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE FIRST SEMESTER EXAMINATION
COMMON CORE COURSE

EDU 902 ADVANCED EDUCATIONAL PSYCHOLOGY - LEARNING AND
DEVELOPMENT

Time: 3 Hrs Max. Marks: 80
Part A

(Answer any two questions. Each question carries 10 marks)

1. Critically evaluate the relevance and influenceEdficational Psychology on theory
and practice of education. .

2. Compare Behaviourism and Gestalt school of Psyglyadm the following points.
(a) Concept of learning (b) Concept of motivation acdniethods of teaching.

3. Evaluate Piaget's theory of cognitive developmend ds application in making
teaching learning process effective.

4. Compare the views of Noam Chomsky and Vygotsky ewetbpment of language.
Mention the educational implication of their views.

(2 X 10 = 20 marks)
Part B
(Answer any Ten questions. Each question carries 5 marks)

5. Analyse the problems that adolescents in Indidikeéy to encounter. Describe how
educational institutions could help them tacklesthproblems.

Describe information processing framework of leagnaccording to Donald Norman.
What are the major theories of forgetting? Explaiy one of them.

Explain Erik Erickson’s psychological stages of elepment.

0 O Ng O

The foundations laid during the first two yearslitd are the most critical. Give
reasons.

10.Enumerate the implications of Kolberg’'s theory obral development in value
education.

11.Compare individual constructivism and social cangivism.

12.What is problem solving? Take a suitable problerd analyse it with the steps of
problem solving.

13.Describe the role of family in the developmentioé# thild.
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14.What do you mean by transfer of learning? Explam different types of transfer of
learning and their educational implication.

15. Mention about the various strategies for enhangiogvation in children?
16. Distinguish between Academically backward, learrdigabled and differently abled?

1@ X 5 =50 marks)
Part C
(Answer any five questions. Each question carries 2 marks)

17.Distinguish insight and illumination.
18.What is socialization process?

19.What is cephalocaudal trend in development?
20.Define the term emotional catharsis.

21. State the concept of learning readiness.
22.List any four symptoms of maladjustment .
23.Write any two mnemonics techniques.

(5x2 = 10 marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME
SEMESTER |
COMMON CORE COURSE

EDU 903 :INTRODUCTION TO EDUCATION STUDIES

COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100

(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits : 4

COURSE OBJECTIVES

On completion of this course, the student will beea

1.

to develop understanding about education as aptiiseiand field of study.

2. to analyse education in the context of social phesa and a social practice.

3. to appreciate education as a discipline in termtheftheoretical, practical and application

elements.

. to examine the vision of education in India reféettin the policies and programmes of

government.

to critically examine the role of different regulag and monitoring agencies of education at
national, state and regional levels.

to comprehend the performance appraisal of higtecation Institutions and to conduct the

guality analysis in the institution.

7. to critically examine the pivotal issues of contemgry India and to prepare action plans.

to comprehend the educational ideas of seminakéngwith respect to the vision and
mission of education.
to critically evaluate the problems and prospedtsnternational initiatives and national

policies in the present context.

MODE OF TRANSACTION

Lecture cum discussion, demonstration, group ptasens, seminars, debates, panel

discussion, project, assignments, brain stormirsgisas, peer group discussion, interaction

with community, case study, survey and dialogue.
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COURSE CONTENT

UNIT 1 — Education as a Discipline (15 Hours)

11
1.2

1.3

1.4

1.5

Concept of Education as Discipline — Meaning, Scame Relevance.

Theoretical bases of Education as a DisciplineiloBophical, Psychological, Sociological,
Political and Economic.

Platform for Practice of Education as a Disciplire Formal, Informal, Non-formal
institutions.

Area of Application of Education as a Disciplinéndividual, Family, Society, National and
Global levels

Interdisciplinary nature of Education - Relationshiith other disciplines.

UNIT 2 —Education as Social Phenomena and Practice (15 H®)r

2.1
2.2
2.3

2.4

2.5
2.6

Education as a Social Phenomena - Meaning andfisemie

Education as an Interactive Process — Bi-polari-pdlar and Multipolar Process.

Education for Cultural Development, Preservatibrgnsmission and Transformation of
Culture.

Education as a Practice in Society — Social Funst@f Educational Institutions — Extension
activities and Research.

Learning: the Treasure within - Four Pillar of Edtion — UNESCO (1996).

Education for Empowerment — Social, Economic andn&io

UNIT 3 — Institutions, Systems and Structures of Edcation (15 Hours)

3.1
3.2
3.3
3.4

Education in India — Vision of Primary, Secondang dligher Education Institutions.
System Approach in Education — School as a Submyste

National Structure of Education — Primary, Seconderd Higher Education

Regulatory and Monitoring Agencies of EducatiorNational, State and Regional levels —
MHRD, UGC, NAAC, NCTE, NCERT, SCERT, DIET, Distrieind Village level Standing

Committees on Education.

UNIT 4 —Stakeholders and Beneficiaries of Education (15 Has)

4.1
4.2
4.3

4.4

Stakeholders and Beneficiaries — Students, Par€@otamunity, Society and State.
Grant-in-aid Policies at National and State levels.

Performance appraisal of Higher Education Insbndi — Need, Importance, Process and
Methods.

Total Quality Management in Higher Education.
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UNIT 5 —Seminal Thinkers on Education (15 Hours)

5.1  Educational vision of Paulo Friere reflectedPedagogy of the Oppressed.

5.2  Education as a Dialogical Process reflected in Matber’sl and Thou.

5.3  Basic Education of Mahatma Gandhi as enunciat&t iZakir Hussain Report of 1938.
5.4  Educational Thoughts of Dr. APJ Abdul Kalam as degal inindomitable Spirit.

UNIT 6 —Contemporary Concerns of Education Policy (15 Hourp

6.1 A Brief account of Educational Policy in India.

6.2 Challenges of Education — Universalisation — Vawalisation — Quality Education —
Employability — Competency based Education.

6.3 State Vs Private Control of Education — Problemsl &rospects of Foreign Direct
Investment (FDI) in Indian Education.

6.4  Education for Global Citizenship

PRACTICUM (any two items)

1. Prepare the summary of the foundational perspectiveducation reflected in any of the
following seminal educational texts. (This may kel in guided reading mode where a
small group of students reads with a faculty méntor
a. Jean Jacques Roussedtrdgle
b. Tetsuko Kurayonagi’$otochan: The Little girl at the Window
c. John Dewey emocracy and Education. (Compulsory)

2. Visit any of the educational institution having avative practices of quality enhancement.

3. Debate on any contemporary educational issue.

4. Conduct a SWOT Analysis of your institution.
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9.

MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE FIRST SEMESTER EXAMINATION
COMMON CORE COURSE
EDU 903 - INTRODUCTION TO EDUCATION STUDIES

Time: 3 Hrs Max. Marks: 80
Part A

(Answer any two questions. Each question carries 10 marks)

Analyse Concept of Education as Discipline formttheoretical point of view. Elaborate its
Philosophical, Sociological and Economic base.

Critically evaluate the vision of education givanthe document ‘Learning: the Treasure
within (1996)’ in the contemporary context.

Analyze the educational thoughts of Dr. APJ Abdaldtn. Explain the relevance of these
thoughts in Indian education.

Discuss the challenges of education with specidereace to  Universalisation,
Vocationalisation, Quality Education and Employaail

(2 X 10 = 20 marks)
Part B
(Answer any ten questions. Each question carries 5 marks)

Explain the need and importance of Education fab@l Citizenship

Analyse the Problems and Prospects of Foreign Diteeestment (FDI) in Indian
Education.

Explain the importance of Education as a DialogRacess proposed by Martin Buber.

Elaborate the process and methods of performangegaigpl of Higher Education
Institutions.

Explain the Grant-in-aid policies at national lewath special reference to UGC.

10.Explain the role of district and village level Stimgy Committees on Education in

enhancing the quality of school education.

11.Discuss the System Approach in Education with reispe the process and product of

education.

12.Evaluate the Social Functions of Education in tbatext of extension activities of the

institution.

13.Discuss the concept ‘Education for Empowerment’.

14. Analyse education as a Multipolar Process.
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15.Give an account of various quality concerns in Bigdducation?
16.Wright a short note on Right to education act 2009?

(205 = 50 marks)

Part C
(Answer any five questions. Each question carries 2 marks)

17.Explain the relationship between Education and bi€aience.
18.What are the merits and demerits of private comtf@ducation?

19.What do you mean by education as social phenomena?

20. Explain how education develop and preserve theiault

21.Explain the national structure of school education.

22.List any four educational initiatives of MHRD foniversalisation of education .
23.Write a short note on Total Quality Managementdoaation.

(5 X 2 =10 marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME
SEMESTER|
COMMON CORE COURSE

EDU 904 : INTRODUCTION TO EDUCATIONAL RESEARCH AND

STATISTICS
COURSE OUTLINE
Contact Hours: 90 hrs Maximum Mark: 100
(External - 80, Internal -20)
Duration of Exam: 3 hrs Number of Credits: 4

COURSE OBJECTIVES
On completion of this course, the students wilbb&e
1. to understand the meaning of research and itscgialn in the field of education.
to understand the types and methods of educatiesehrch.
to develop the skill in selecting a relevant reskgroblem.
to prepare a research proposal.
to develop the ability to critically analyse thasearch studies.
to develop the ability to formulate hypothesis.
to understand and use descriptive statistical igdes in education.

© N o a0 bk wDd

to apprehend the relevance of statistics in dadityais for educational research.

MODE OF TRANSACTION

Lecture cum discussion, demonstration, group ptagen, seminars, debates,
assignments, brain storming sessions, peer growgushion, interaction with
community.

COURSE CONTENT

Part: A- Educational Research
Unit:1 Concept of Educational Resear ch (5hrs)

1.1. Research as a scientific process — search for, saibntific method- need and
significance, scope and functions.

1.2. Historical development of Educational research.

1.3. Qualities of a good research and researcher.
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Unit: 2 Types and methods of Educational Research (A5 hrs)
Classification of Education Research based on

2.1. Purpose :

2.1.1. Basic/Fundamental/Pure research

2.1.2. Applied/Functional research

2.1.3. Action Research

2.2. Method:

2.2.1. Historical Research: sources of data — pgiraad secondary.

2.2.2. Descriptive Research: Surveys, normativeesyrcausal-comparative research,
correlational research, replication aedomdary analysis and meta analysis.

2.2.3. Experimental Research: Pre-experimentalrebeTrue experimental research
and Quasi experimental research- its mapce, advantages and disadvantages.

2.3 Data: Qualitative and Quantitative

2.3.1. Qualitative Research- Historical, descriptethnographic, case study, document or
content analysis.

2.3.2. Quantitative Research- Experimental surgeyrelational, causal-comparative.
Unit: 3: Research problem and variables (10hrs)

3.1. Research problem- sources of educationahrels@roblems, detection of research areas
on the basis of (i) experience (ii) discossand (iii) literature.

3.2. Formulation of a research problem, statemertihe basis of research questions.
3.3. Definition of key terms/operational definition

3.4. Concept, nature and types of variables — iedégent, dependent, extraneous, confounding,
intervening — controlling extraneous.

3.5. Common errors in selecting and stating a reegaroblem.

Characteristics of a good research problem.
Justification and delimitation of the problem.

Unit: 4 Review of Related Literature (7 hrs)
4.1. Purpose and need of review of related liteeatat different stages of an educational
research.

4.2. Sources- Literary resources and electronimure®s.
4.3. Abstracting and organizing related studies.

4.4. Critical Analysis of related literature.
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Unit 5: Research Hypotheses (8hrs)
5.1. Objectives and Hypotheses — need and function.

5.2. Concept and definition of hypotheses, souafeBypotheses, characteristics of a good
hypotheses.

5.3. Types of hypotheses — Directional, Non-dimewi declarative, null and alternative
hypotheses.

5.4. Formulation of a good hypotheses- errors imtdating.
Unit- 6 Research Proposal (5hrs)
6.1. Conceptual Frame work

6.2. Steps- significance of the study, statementhef problem, definition of key terms/
operational definition, research questions, vaegbbf the study, objectives and
hypotheses (assumptions if any), Methodology (natlsample, tools and statistical
techniques), scope and delimitations, time scheahdereference.

Part B
Basic Statistics for Educational Resear ch
Unit: 7 Basic Statistics (15 hryg)

7.1. Statistics — descriptive and inferential stais- meaning, importance and scope in
educational research.

7.2. Scales of measurement- nominal, ordinal, waleand ratio scales.

7.3. Nature of educational data — organization tabdlation of data, graphical representation
of data- ungrouped (pie diagram, pictogram, baply line graph) and
grouped (histogram, frequency polygon, frequeneyeuOgives). Advantages and Uses of
graphic representation of data.

Unit: 8 Descriptive Statistics (25hrs)
8.1. Need and significance of descriptive statsiticeducational research.
8.2. Measures of Central tendency- mean, mediademanerits, limitations and uses.

8.3. Measures of variability- range, quartile déeia, standard deviation- merits, limitations,
uses.

8.4. Measures of relative position- quasjldeciles, percentiles and percentile ranks.

8.5. Correlation- concept, types (Spearman’s difikrence method and Karl Pearson’s
product moment method)- uses.

8.6. Regression Equation and Predictions.

8.7. Normal probability curve — meaning and chamastics — skewness and kurtosis

PRACTICUM (any two)

1. Review two published research papers in education.
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2. Prepare a model research proposal
3. Conduct on action research of your choice.
4. Analyse graphically the result of the previous hai€your institution.
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE FIRST SEMESTER EXAMINATION
COMMON CORE COURSE
EDU 904: INTRODUCTION TO EDUCATIONAL RESEARCH AND STATISTICS

Time: 3 hrs Maximum marks: 80

Part A
(Answer any two questions. Each question carries 10 marks)

1. Explain the different types of educational reseavith suitable example.

2. Critically analyse the role of Review of Relatederature in educational research.
Briefly explain the sources of related literature.

3. Which are the different measures of variability?plxn each with its merits,
limitations and uses.

4. What do you mean by a normal probability curve2Byiexplain its properties. What
is meant by skewness and kurtosis
(2x10= 20 marks)

Part B
(Answer any ten questions. Each question carries5 marks.)

5. Briefly explain the qualitative researches in ediaca

6. Define Hypothesis. Differentiate between directicarad non directional hypotheses
with suitable example.

7. What are the steps involved in writing a researcppsal?.
8. Explain the different types of variables involvedeiducational research

9. Why is mean considered to be the most accurateureeascentral tendency? How
will you calculate the mean from a grouped and anged data.

10. Define correlation. Mention two methods to calcaltite coefficient of correlation.
11.What do you mean by standard scores? Explain tfexetit types of standard scores?

12. Distinguish between percentiles and percentilesank

13.Describe some common errors that can be commitiedgithe selection of a research
problem.

14.Define null hypothesis.
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15. Distinguish between Focus group discussions areiviiew?
16. Describe about the characteristics of Normal [hsiion?

(10x5= 50 marks)
Part C
(Answer any five questions. Each question carries 2 marks)
17.Which are the different levels of measurement?
18.What is pie diagram? Explain its uses.
19. Write any two advantages of standard error.
20.Briefly explain the different types of correlations
21.What is a regression equation?
22.What are the different areas of Ogives?
23.Explain the different forms of representing an wugded data?
(5x2= 10 marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME
SEMESTER|
COMMON CORE COURSE

EDU 905: THEORETICAL BASESOF TEACHER EDUCATION
COURSE OUTLINE
Contact Hours: 90 hrs Maximum Mark: 100
(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits: 4

COURSE OBJECTIVES
On completion of this course, the students will

» concept of development of teacher education

» develop an understanding of the concept of Pnaeseteacher education
* understand the concept of pre-service teacher &doca

» comprehend the agencies for imparting pre-sendceaion

e understand curricular aspects of teacher education

» comprehend the concept of In-service education

» comprehend the agencies for imparting in-serviagation

» understand the provisions for In-service education
MODE OF TRANSACTION

Lecture cum discussion, demonstration, group gsons, seminars, debates,
assignments, brain storming sessions, peer gragpgiions, interaction with
community, case study, survey , and collaboratikeegies.

COURSE CONTENT

Unit I: CONCEPTUAL FRAME WORK OF TEACHER EDUCATION (10HTrs)
1.1 Historical development of Teacher Education
1.2 Changing context of Teacher Education in @l@md Indian scenario.

1.3 Comparison of teacher education programmesdia,| UK and USA
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Unit II: PROSPECTIVE TEACHER DEVELOPMENT (10 Hrs)
2.1 Pre-service Teacher Education — Concept, aredcope
2.2 Modes of Pre-service Teacher Education — Eaface, distance and on-line.

2.3 Aims and Objectives of Pre-service Teachercation at different levels — Pre-primary,

Primary, Secondary, Higher secondary agwdidry.

2.4 Need of the existing programmes and prestic the preparation of teachers — Arts,

Craft, Music, Physical education and Sdeszcation.
Unit I11: AGENCIESOF TEACHER EDUCATION (20 Hrs)

3.1 Role and functions of State level agencieBaaicher Education — SIE, SCERT, State
Board of Teacher Education, University DepartmeftSducation, NGOs and

Academic Staff Colleges.

3.2 Role and functions of National level agea@&Teacher Education — UGC, NIE,
RIE, NUEPA, NCERT, NCTE, CASEKAW.

3.3 Recognition, Assessment and Accreditatioheafcher Education Institutions.
Role of NCTE, NAAC and RUSA.

3.4 UGC Regulations — Qualification and Modeexfruitment

3.5 Role and functions of International levelages of Teacher Education — UNESCO
and UNO.

Unit IV: CURRICULAR ASPECTSOF TEACHER EDUCATION ( 20 Hrs)
4.1 Teacher as an adult learner — characteristics
4.2 Andragogy — Concept and Principles
4.3 Role of ICT in Teacher Education
4.4 E-resources for empowerment of teachers — EOYEloud Computing, Virtual

labs and Language labs.
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4.5 School based Practicum and Internship — Conseppe, existing practices and
their nature, objectives, organization dodation. Activities and experiences in

pre-internship, Internship and post-intaips

Unit: V CONTINUING PROFESSIONAL DEVELOPMENT IN TEACHER
EDUCATION (20 Hrs)

5.1 In-service Education — Concept, need, areaparpbse

5.2 Ways and means of in-service teacher educatrapaning and objectives of
Orientation programmes, Refresher courses, worlsslsgminars, webinars,

Tele conferencing, summer courses and conferences.

5.3 Agencies and Institutions — the structure fieservice teacher education at

sub-district, state, regional and national level.
5.4 Qualities and characteristics of an effecitiveervice educator
Unit VI: PROVISIONS FOR IN-SERVICE TEACHER EDUCATION (10 Hrs)
6.1 Modes of In-service teacher education — Facace, distant mode online and
mixed mode — Scope, merits and limitations
6.2 In-service teacher education under DPEP, R34SA, SRC,
BRC and Cluster meetings.
PRACTICUM: (Any two items)

1. Need analysis for designing an In-service TeaElueication programme for school
teachers of short duration at any one level of gcaducation

2. Interview with college teachers to identify theuratof in-service teacher education
received and its relevance in professional enrictime

3. A comparative study of the pre-service teacher atilme programme at primary, and
secondary levels in terms of duration, organizaticansaction and evaluation.

4. Review of any two published research papers in AeaEducation.
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE FIRST SEMESTER EXAMINATION
TEACHER EDUCATION COURSE
EDU 905: THEORETICAL BASESOF TEACHER EDUCATION

Time : 3 hours Max Marks : 80

10

11
12
13
14

15.

Part A
(Answer any two questions. Each question carries 10 marks)

Compare the teacher education programmes in ImdidJSA. Suggest programmes
applicable to our educational system.

Discuss the existing programmes and practicesaiptaparation of teachers with
respect to special education in your stare.

Explain the role of NCTE, NAAC and RUSA in promdajiquality teacher education.
“A teacher can never truly teach unless he lslstirning himself’. Comment of the

statement and bring out the significance of priogdn-service teacher education.

(2 x 10 =20 marks)
Part B

(Answer any ten questions. Each question carries 5 marks.)

Discuss the agencies and institutions of in-serteacher education at sub-district
level

Explain the role of ICT in Teacher Education

How is the role of Academic Staff colleges rel@va the present day educational
scenario?

What are the Modes of pre-service teacher?
Explain the necessity of Arts, Craft and Musit¢ha preparation of teachers.

‘Assessment and Accreditation of educationdltutgons - a necessity of the day’.
Discuss.

Enumerate the importance of NUEPA and NKE icheaeducation programme.
Explain the aims and objectives of pre-sengaeher education at tertiary level. .
Describe the activities and experiences in prernship.

Briefly discuss the E-resources for empowerroétgeachers.
Explain about the professional ethics in teaekecation?
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16. Mention about the recommendations of Kothamgassion regarding teacher
education?

17
18
19
20
21
22

23

(10X 5=50Marks)
Part C
(Answer any five questions. Each question carries 2 marks)
Explain concept of pre-service teacher educagrogramme.
State two characteristics of an effective inisereducator.
Give any four objectives of Pre-service Teadtdrcation at secondary level.
Write two functions of SIE.
What is Andragogy?
What is distant mode online?
What is the role of RMSA in in-service teach@u@ation programme?

(5x2 =10 marks)
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SEMESTER II




MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME
SEMESTER I
COMMON CORE COURSE

EDU 906 : SOCIOLOGY, HISTORY AND POLITICAL ECONOMY OF

EDUCATION

COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100

(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits : 4

COURSE OBJECTIVES

On completion of this course, the student will beea

1.

to develop understanding about education as algwoieesses.

2. to analyse education in the context of creatinghtlmane society.

to appreciate the role of education in modernisatgocial reconstruction and sustainable

development.

. to critically examine the role of education in maing human rights and combating social

evils.

to comprehend the educational vision of the Cautsdih of India.

6. to critically examine the pivotal social, politicahd economic issues of contemporary India.

to develop abilities to make comparisons betweerptie-independent and post-independent
India education.

to encounter the challenges of addictions, consismer superstitions, abuses,
discriminations inequalities in the society.

to develop an insight and prepare action planstklé the contemporary issues in Indian

education.

MODE OF TRANSACTION

Lecture cum discussion, demonstration, group ptasens, seminars, debates, assignments,
brain storming sessions, peer group discussiomraation with community, case study,

survey, dialogue, panel discussions, and projects.
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COURSE CONTENT

UNIT 1 — Sociological Perspectives of Education (18ours)

11

1.2

1.3

Concept of Sociology — Meaning and Scope — Relahign between Education and
Sociology.
Structural, Functional and Post-Structural perspestin Sociology — Implications on
Education
Education as a Social Subsystem — Relationship degtwEducation and other Social

Subsystems: Economy, Polity, Culture and Religion.

UNIT 2 —Education and Social Process (15 Hours)

2.1
2.2

2.3
2.4

Education as a Social Process - Meaning and Scope

Importance of Cultural and Multicultural aspects HEducation — Cultural Lag —
Acculturation — Enculturation.

Socialisation and Social Change — Impact of Edooati Modernising Indian Society.
Creation of a Humane Society — Education for Liberafrom social evils like Addictions,

Dowry, Consumerism, Superstitions, Abuses and Disoation.

UNIT 3 — Historical Perspectives of Indian Educatio (20 Hours)

3.1

3.2
3.3

3.4

Educational Evolution in India — An Analysis Draiad, Vedic, Buddhist, Islamic and
Christian contributions in Education.

Ancient Indian Universities - Nalanda and Taxila

Critical study of Commission Reports and Policies Bducation in Post-Independence
Period — University Education Commission, Secondaducation Commission, Indian
Education Commission, New Education Policy and Rsview, National Curriculum

Framework 2005, NCFTE 2009 and RUSA.

Landmarks in the history of education in Kerala #mry, Secondary and Higher

Education.

UNIT 4 —Political Perspectives of Education (15 Hours)

4.1

4.2
4.3

Education and Political system — Educational Pedicof State as an Instrument of
Transformation.

Trends in Democracy and Secularism — Role of Edutat

Universalisation of Education — Problems and Prospe- Equality of Educational
Opportunities — Social Inequalities - Right to Ealiien Act 2009.
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4.4

Education and Indian Constitution — Educational vigions in the constitution and

challenges of its implementation — Educational Ekgions — Impact of neo-liberal policies.

UNIT 5 —Economic Perspectives of Education (15 Hours)

5.1

5.2

5.3
5.4

Education and Development — Human Resource DevanpmEducation as an Investment
- Human Development Indices - Education for Susiale Development.

Financing of Education — Planning, Budgeting andnktwing — Critical Analysis of the
Cost and Expenditure of Education.

Educational Expenditure and allocation in th& ahd 13’ five year plans.

Impact of Globalisation on Education.

UNIT 6 —Contemporary Issues in Education (15 Hours)

6.1

6.2
6.3
6.4

Human Rights Violations in our Society - Educatifmm Protection of Human Rights —
Gender Equity - Population Education — ConservatioBnvironment.

Issues of Autonomy and Accountability in Higher Edtion.

Politicisation of Education — Problems and Prospect

Inclusive Education — Issues of Education for Maadjsed.

PRACTICUM (any two items)

1.

Conduct a study on women empowerment and incomerggng programmes in your

locality. (e.g. Kudumbasree/Ayalkoottam).

2. Trace out the educational history of your locality.

3. Conduct a comparative study on Educational Expargliand allocation in different five
year plans in our country.
4. Prepare a report on Educational Developments itisBrPeriod in India and its reflection in
the Post-independent Educational system.
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE SECOND SEMESTER EXAMINATION
COMMON CORE COURSE
EDU 906: SOCIOLOGY, HISTORY AND POLITICAL ECONOMY O F EDUCATION

Time: 3 Hrs Max. Marks: 80

Part A

(Answer any two questions. Each question carries 10 marks)

1. Analyse education as a Social Subsystem and extilainelationship between education
and other Social Subsystems.

2. Critically evaluate the role of education for lingon from social evils to create a humane
society.

3. Analyze the educational provisions in the Indiamstdution and challenges of its
implementation.

4. Discuss the problems and prospects of PoliticisatfcEducation.

(2 X 10 = 20 marks)

Part B
(Answer any ten questions. Each question carries 5 marks)
5. Explain the relationship between education andoogy in the present context.
6. Analyse the Post-Structural perspectives in Sogiknd its implications on Education.

7. Explain the importance of Cultural and Multicultbespects in Education with respect to
Acculturation and Enculturation.

8. Elaborate the role of Education in Modernising &rdSociety.

9. Give a brief account of the quality concerns iniamnic Indian Universities with special
reference to Nalanda.

10. Explain the landmarks in the history of school extion in Kerala
11.Discuss the causes of inequalities in India soctetygggest remedial measures.
12. ‘Educational Policies of the State is an Instrubw@nransformation’. Justify.

13.Discuss the fundamental rights of Indian citizenghwspecial reference to Right to
Education.

14.‘Education is an investment’. Comment
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15. Explain the role of family as an agency of socatiian?
16. Explain social stratification and social mobility?

(205 = 50 marks)
Part C
(Answer any five questions . Each question carries 2 marks)

17.Write a short note on Education for Sustainabledl@yment.
18. Explain the causes of increasing trend in educatiexrpenditure.

19. Briefly explain the impact of Globalisation on Edition.
20.'Education for Gender Equity is the need of therhdtxplain
21.Explain the concept of Education for ProtectiorHoiman Rights.

22.Summarise the trend explained in National Curriculeramework for Teacher Education
2009.

23.Elaborate the concept of Marginalisation in ounetyc

(2 X5 =10 marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME

SEMESTER I
COMMON CORE COURSE

EDU 907:ADVANCED EDUCATIONAL PSYCHOLOGY - INDIVIDUA L
DIFFERENCES

COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100
(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits : 4

COURSE OBJECTIVES
On completion of this course, the students wilbbée to
1. to understand the basic concepts, principles lagid theories related to individual
difference.
2. to understand the implications of theories okpaality and intelligence.
3. to evaluate the relevance of various theories.

4. to develop scientific attitude and research compste

MODE OF TRANSACTION
Lecture, Discussion, seminars, Assignments, Casly, sExperimentation and

Testing.

COURSE CONTENT

Unit |. INDIVIDUAL DIFFERENCE — DETERMINANTS (5 ho urs)
1.1 Introductory concepts-Causes of individualetéhces
1.2 Role of Heredity and Environment-Catering indiidal difference — measures

Unit II. PERSONALITY (30 hours)
2.1 -Nature and characteristics of Personality
2.2 Biological determinants of personality-Sociadl @ultural determinants of personality
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2.3 Theories of personality
* Type theories
» Trait perspective
Allport, Cattel
Type Trait theory
Eysenck
* Psycho Analytic Perspective
Freud, Jung
* Neo-analytic Perspective
Adler, Horney, Fromm, Erikson
* Humanistic Perspective
Roger, Maslow, Lewin, GoldStein
» Social Learning Perspective
Bandura, Dollard & Miller
Rotter
» Intractionist Perspective
Sullivan
Murray
2.4 Measurement of Personality-Subjective, Objecsind Projective Techniques
Deviant Personality-Understanding psychoplathy
2.5 Classification of Personality Disorders
Neurotic disorders
Psychotic disorders
Psychosomatic disorders
Mood disorder ( Bipolar disorder)
Schizophrenia
Stress and its coping - Different strategies dfstrmanagement — Resilience — sources
of resilence in adulthood and later life.

Unit 1ll: ADJUSTMENT AND MENTAL HEALTH (10 hours)
3.1 Adjustment : concept, definition, Adjustmentainanisms
Maladjustment : causes and symptoms, deteoficnaladjustment

3.2 Principles of Mental Hygiene: Preventive, camdive and curative measures
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3.3 Psychotherapy-Transaction analysis-Types atthigues of Guidance and Counseling

3.4 Life skill education

Unit IV: INTELLIGENCE (10 hours)
4.1 Nature and definition of intelligence
Role of Heredity and environment
4.2 Theories of intelligence: Theories of Spearnfdrgrndike, Thurstone, Burt and Vernon,
Guilford, Cattell, Sternberg, Jensen
4.3 Multiple Intelligence (Gardner)-Emotional irdigénce (Goleman)-Social intelligence,
Moral intelligence and Spiritual intelligence
4.4 Measurement of intelligence
IQ, EQ and SQ
Types of Intelligence Tests
4.5 Sociocultural correlates of Intelligence, Hoem@ironment, Birth order, Family size,
Social Class, Racial , and Ethnic Differences
4.6 Metacognition : Meaning and significance, Fextof metacognition, metacognitive
strategies.
4.7 Creativity: Nature and Characteristics, creapivocess, characteristics of creative person,
Identification of creativity, Creativity test fostering creativity in the learner.
Aptitude: Concepts, definition, and measwents
Interest: Concepts, definition, and tests

Attitude: Definition, nature, charactéids, components, and measurements.

Unit V: HIGHER-LEVEL THINKING SKILLS AND KNOWLEDGE

CONSTRUCTION(10hrs)

5.1 Nature of Higher-level Thinking

5.2 Critical and creative thinking (concept andag)p—Creative thinking: Facilitating
Critical Thinking in classroom —Virtual THimg

5.3 Considering Diversity in Higher Level Thinkigocesses; Promoting Higher level

thinking skills in the classroom

5.4 Knowledge Construction - Constructive procesisdarning and Memory, organizing

knowledge- concepts, schemas scripts, pafrdoreories; promoting effective

knowledge construction; promoting Conceptual change
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Unit VI: EXCEPTIONAL CHILDREN (15 hours)
Meaning and characteristics challenges andatnal provision for:
Mentally challenged Children, Physically daagjed,Visually impaired, Hearing
impaired
Learning disabled, Backward children, Gifeewl Delinquent. Policies and programmes

organized by government and NGOs

PRACTICUM (Any two items)
1. Visit a special school in your area and write aorepn programmes and facilities
provided to them.
2. Conduct and record a minimum of one experimentgayghological test pertaining
to syllabus.
3. Prepare a report based on any one sphere of LDassmagpdary school students.

4. Outline a programme to develop any one life skillgarners at secondary level.

References

1. Ahuja, N. (1990). A Short text book of Psychiatigyapee Brothers. New Delhi

2. Barlow, D.H. & Durano Mark, V. (2005). Abnormal R$wlogy, An Integrative
Approach. New Delhi: Cengage Learning India Pwtl. Lt

3. Baumgarder, S.R., Crother, M.K. (2009). Positivgdislogy. Dorling Kinderky:
Pearson Education in South Asia.

4. Bensley, D.A. (1998). Critical Thinking in Psychglo A Unified Skill Approach.
Brooks/ Cole Publishing Company: USA.

5. Biehler and Snowman (1991). Psychology Applied @adhing. Houghton Mifflin
Company. USA.

6. Bridget Robinson Riegler and Greg L Robinson Rie(2008). Cognitive
Psychology: Applying the Science of the Mind. B&zakha Nath Printers: New
Delhi

7. Dennis Coon & John O Mitter (2007). IntroductionRsychology. New Delhi. Akash
press

8. Friedman, H.S. & Schustack, M.W. (200B%¥rsonality: Classic Theories and
Modern Research.(3rd Ed.). Pearson Education.

9. Henson, K.T. & Eller, B.F. (1998). Educational Psgiogy for effective Teaching.
New York: Wadsworth Publishing Company

93



10.Hilgard, E.R.; Atkinson, R.C. & Atkinson, R.L. (19¥. Introduction to Psychol ogy.
New Delhi: Oxford and IBH Publishing Co. Pvt. Ltd

11.Hollingworth, H.L. (1993). Educational Psychologdew York: Applenton Century
Craft inc.

12.Kosslyn MS& Rosenberg SR (2008) Psychology in Cantérd Ed.)New
Delhi.Pearson Education Inc.

13. Kuppuswamy, B. (1991). Advanced Educational Psyaiyl New Delhi: Sterling
Publishers Pvt. Ltd.

14.Laplanche, J. (1989). New Foundation of Psychoamal{JK. Basil Blackwell

15.Mangal, S.K. (2000). Advanced Educational Psychpldgew Delhi: Prentice Hall of
India. Santrock, J.W. (200&xducational Psychology. New Delhi: Tata McGraw Hill
Publishing Company.

16. Santrock, J.W. (2006). Educational Pscyhology. Neihi: tata Mc Graw Hill
Publishing Company

17. Serebriakoff, V. (1998). A guide to Intelligencedamersonality Testing. The
Parthenon Publishing Group Limited: New Jersey.

18. Shaffer, D.R. (2009) Developmental Psychology: @lod and Adolescence'{&d)
Wadsworth Publishing Co. Inc.

19.Steve M Jex (2006) Organisational Psychology; Aefitst practitioner Approach.
John Wiley & sons.

94



MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE SECOND SEMESTER EXAMINATION
COMMON CORE COURSE
EDU 907 ADVANCED EDUCATIONAL PSYCHOLOGY -INDIVIDUAL DIFFERENCES

Time: 3 Hrs Max. Marks: 80

Part A

(Answer any two questions. Each question carries 10 marks)

1. Explain Freud'’s theory of personality and its application in human development.

2. Describe the principles of mental hygiene. Suggest ways to foster mental health

in adolescents.

3. Explain Lewin’s concept of personality and state how knowledge about Lewin’s

theory enables one to become a better teacher.

4. ldentify cognitive and affective correlates of creativity. Discuss a few techniques

to promote creativity among adolescents.

(2 X 10 =20 marks)
PartB
(Answer any ten questions. Each question carries 5 marks)

5. How does psychotic disorder differ from neurotic disorder.

6. Who are underachievers? How will you help them for better achievement?.
7. Write the importance of client centered therapy.

8. Explain Gardner’s view of multiple intelligence.

9. Mention the characteristics of gifted children.

10. Suggest the ways to foster higher level thinking skills of adolescents.

11. Explain Adler’s views on personality.

12. Describe theory of intelligence according to Jensen.
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13. Explain the characteristics and uses of differential teaching.

14. Describe how fear of failure and locus of control are related to achievement

motivation.

15. Explain about the determinants of individual diéieces?
16.How individual differences can be maintained byuatinent of teaching-learning
process?

(10 X 5 = 50 marks)

Part C

(Answer any five questions. Each question carries 2 marks)
17. Distinguish rationalization and projection.

18. Differentiate between fear and phobia.

19. Write down the difference between cardinal traits and central traits.
20. What is meant by psychosomatic illness?

21.1s 1Q constant in adults? Give reason to support your answer.

22. Define the term dysgraphia.

23. Give the concept of virtual thinking.

(5x2 = 10 marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME

SEMESTER 11

COMMON CORE COURSE
EDU 908: CURRICULUM DEVELOPMENT AND TRANSACTION

COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100
(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits: 4

Cour se objectives:
On completion of this course, the student will beea

to understand the concepts of curriculum and iteoua determinants

to explore the process of curriculum development

to analyse foundations of curriculum and differargas of curriculum.

to check for the theoretical background of curtecnldevelopment

to reflects on the models, approaches and issuagiiculum development

to check for the critical evaluation on curriculamd curriculum development

N o g M wDd e

to make analysis on approaches to curriculumuyénfting factors on the effectiveness

of curriculum implementation

0

to resolve the purpose of curriculum evaluatiomleation of curriculum materials.

9. to familiarize curriculum planning and  organieat— new trends, basis and steps in
curriculum planning

10.to understand how to select the materials and egwore for curriculum planning and
organization

11.to understand the importance of values, individcegbacities, economic growth, and

problems in curriculum planning and organization

12.to understand curriculum transaction in relatioftgaaequirements, material and process
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MODE OF TRANSACTION

Lecture —cum- discussion, seminars, panel discnssesearch journals, web based
students learning, group discussion, school visports and community based

resources.
Unit 1. Nature, Principles, Strategies and Deter minants of Curriculum (10 hrs)

1.1. Meaning and concepts of curriculum as a body géoized knowledge, inert and live
curriculum.

1.2. Components of curriculum: objectives, content, geantion mode and evaluation.

1.3. Philosophical and ideological basis of curriculum.

1.4. Guiding Principles for curriculum development

1.5. Preservation of culture: relevance, flexibility,adjty, contextuality and plurality

1.6. Determinants of curriculum.

1.7. Concept of curriculum development

1.8. Stages inthe process of curriculum developmeatriculum, Syllabus and units

1.9. Fusion, integration and inter subject co-relation

1.10.Need and scope for curriculum development , daitdor future curriculum
development and characteristics of good currioulu

1.11.Strategies of curriculum development
Unit 2: Curriculum Cour se of studies and Foundations of Curriculum (10hrs)

2.1. Philosophical theories and their implications toriculum

2.2. Sociological needs and their implications for ccurhum development

2.3. Psychological needs and their implications for icutum development

2.4. Curriculum development and teaching learning Pmces

2.5. Implementation of course- Full time , Part tim€qrrespondence, Open University,
and Non-formal education

2.6. Organization of curriculum by subjects- Co- relatiof different subjects, Indian
experiments on Basic education.

2.7. Organization of curriculum by unit- subject matieits, experiences units.

2.8. Different types of curriculum — Core, Activity, thrdisciplinary, Hidden and Anti

Septic Curriculum
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Unit 3: Theoriesof Curriculum Development (20hrs)

3.1.

3.2.

3.3.
3.4.

3.5.

3.6.

Curriculum as a product (Franklin Bobbitt R&lf. Tyles- 1928 & 1949)

Curriculum as a process ( Robin Barrow- 1984, Siash Model Theory, Stenhouse,
1975)
Curriculum as a praxis (Grundy- 1987)
Models of curriculum development
3.41. Technical scientific models- Bobbit and Chertmodels- Ralph Tylor model-
Hilda Taba model — Saylor, Alexander ands Lewis ehedHunkins model
Non Technical model- Non scientific Model — Glatthonodel- Weinstein and Fantini
model — Doll, Prigogine model and Schonand youngeh
Approaches to curriculum development
3.5.1. Experienced and Activity centred curriculum
3.5.2. Humanistic curriculum- Psychological badisumanistic education
3.5.3. Social Problems and Reconstructionist culrio- characteristics, purpose and
role of teacher
Issues in curriculum development
3.6.1. Centralized vs decentralized curriculum
3.6.2. Diversity among teachers in their competence
3.6.3. Problems of curriculum load

3.6.4. Participation of functionary and beneficiaries urrecculum development

Unit 4 Approaches and Method of curriculum Transaction (10hrs)

4.1

4.2

4.3

4.4
4.5

Meaning of curricular transaction

Minimum requirement for transaction of curriculyduration, intake, eligibility of

students, content, qualification of teaching staffrastructure and institutional
facilities, classroom climate)

Curricular material: text book, presentation of teort, language, illustrations,
episode, stories and practice exercise.

Teachers Guide: its role in transaction

Collaborative /cooperative learning: meaning amdrdle in curriculum transaction,
use of various methods and media in transactiocuoficulum. Issues related to

transaction — gender and value education. ICT amsiction of curriculum, its
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importance and role, various modes of ICT (PLM,CATAl) for transaction with

their strengths and limitation.

Unit 5 Curriculum Planning, Organization and I mplementation (20 hrs)

5.1. Newer trends in curricular Planning— the base aficular Planning—steps used in
Planning - curriculum mapping.
5.2. Selection of materials and procedure of orgagizoontent
5.2.1. Individual capacities as a productive member aiety, power of thoughts,
scientific attitude, power of expression, vocaticarad practical skills.
5.2.2. Fostering moral, spiritual and aesthetic valuespsimteration of student
population of today and tomorrow.
5.2.3. Consideration of economic growth — greater efficienn production and
removal of poverty.
5.2.4. Formation for general objectives at school stagkthair specification.
5.2.5. Formation of instructional objectives and their@peations.
5.2.6. Terms of expected bahaviour changes in the students
5.2.7. Problem of curriculum reform
5.2.8. Periodic revisions of curriculum in view of thedwledge
5.2.9. Need for permanent curriculum research unit
5.3. Selection and organization of learning experiences
5.3.1. Principles and criteria for developing
5.3.2. Points to be considered while selecting learnaxgeriences
5.3.3. Designing integrated and interdisciplinary leagniexperiences
5.3.4. Integration of learning experience related to werperiences, sensitivity to
gender parity, peace oriented values, health arekds of children with
disabilities , arts and India’s heritage of crafisfusion of environment
related knowledge and concern in all subjects amdll Learning to draw up
on resources other than text books including lbocsibry and geography.
5.4. Problems of curriculum organization.
5.5. Factors influencing the effectiveness of curriculunmplementation -students,

teacher and instructional environment
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Unit 6: Curriculum Evaluation (20hrs)

6.1 Nature and purpose of evaluation — Metfessel Mofiévaluation — Stakes Responsive

Evaluation.

6.21ssues in curriculum evaluation.

6.3 Tools and Techniques of curriculum evaluation

6.3.1
6.3.2
6.3.3
6.3.4
6.3.5
6.3.6

Observation: classroom interaction (with teachepeer groups, group work).
Oral: Pre testing, diagnostic questions

Interview: consulting users of curriculum

An oppinionnaire maintaining daily by the childras well as teachers
Project work

Peer evaluation: Maintaining portfolio of the wakd their presentation.

6.4 Evaluating the curriculum and research in currioullevelopment

6.4.1
6.4.2
6.4.3
6.4.4
6.4.5
6.4.6
6.4.7
6.4.8
6.4.9

A frame work for evaluation

Planning for evaluation.

Conducting the programme evaluation.

Evaluating the curriculum materials.

Conducting the curriculum materials evaluation.
Utilizing evaluation results for curriculum imprawvent.
Pilot Project.

Fundamental research

Action research.

PRACTICUM (Any two items)

1. Prepare a questionnaire for evaluating curricularmahy standard at secondary level.

2. Critical analysis of existing curriculum at variolsvels- elementary, secondary,

senior secondary.

3. Areport on the recent research on curriculum dgaknt

4. A comparative study of two syllabi- Kerala statev&mment and CBSE
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE SECOND SEMESTER EXAMINATION
COMMON CORE COURSE

EDU 908- CURRICULUM DEVELOPMENT AND TRANSACTION

Time : Three Hours Maximum Nar80

Part A
(Answer any two questions. Each questions carriers 10 marks)

Prepare a lesson plan based on any model whichpyeier to work out in

elementary/ secondary education.

2. Critically evaluate the issues in curriculum.

3. Write a note on curriculum evaluation

4. Suggest some methods or approaches on curriculansaction which can be

participated in advanced society.
(2x10=20 marks)

Part B

(Answer any ten questions. Each questions carriers 5 marks)

5. Write a brief note on requirements for curriculuamisaction.

6. Learning experience provides healthy and wondeditcomes. Explain.
7.
8
9

How curriculum fosters moral, spiritual, aesthetidues? Explain with examples.

. Write a brief note on component of curriculum.

. What are the needs of curriculum development?

10.Explain curriculum as a product.

11.Differentiate Metfessel Model of Evaluation andKets Responsive Evaluation.

12.Write a note on Technical scientific model with exae.

13.Enumerate the problems of curriculum reform.

14. How curriculum can be differently set for healteeds of children with and

without disabilities.
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15.Explain the role of teacher as a curriculum devet@p

16.Explain the term curriculum assessment?

(10x5=50 marks)
Part C
(Answer any 5 questions. Each questions carriers 2 marks)

17.Write some strengths and limitations of ICT in czuwlum transaction
18.How content in curriculum is selected and orgarf?zed
19.Which are the factors which influence the effeat®es of curriculum?
20.What are the major tools and technique of currictiu
21.What is Reconstructionist curriculum?
22.Which are the guiding principles of curriculum de@ment?
23.What are the major determinants in curriculum?
(5x2=10 marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME
SEMESTER I
COMMON CORE COURSE

EDU 909 : ADVANCED EDUCATIONAL RESEARCH AND STATISTICS

COURSE OUTLINE

Contact Hours; 90 hrs Maximum Mark: 100

(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits: 4

COURSE OBJECTIVES

On completion of this course, the student wilkble

1.

2.

3.

7.

8.

to develop the ability to select appropriate desayra research study.
to understand the meaning and techniques of sagnplin

to understand the characteristics and use of difteiools and techniques for data
collection

to develop the skill in selecting appropriate iefaral statistics in educational research.
to understand normal probability distribution atgluses.

to develop skill in analyzing and interpreting theta collected for educational

research.
to draw generalizations on the basis of a resesttaly.

to acquaint with the preparation of dissertation

MODE OF TRANSACTION

Lecture cum discussion, demonstration, group ptagen, seminars, debates,
assignments, brain storming sessions, peer growggushion, interaction with

community, survey.
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COURSE CONTENT
Unit 1. Design of Educational Resear ch (20 hrs)

1.1. Research Design- meaning, purpose, characteristiespents, types- historical and

experimental.

1.1.1. Historical Research — meaning, scope aqbk<defining a research problem and types
of historical enquiry, searching for historical soes, summarizing and evaluating
historical sources and presenting pertinent faatkinvan interpretive frame work).
Type of historical sources, external and intermilctsm of historical sources.

1.1.2.Experimental Design — Principles of experitakdesign, pre-experimental design, true
experimental design, Quasi experimental desigripfiat design. Internal and external

experimental validity- threats to internal and exé validity.

1.1.3 Research — Survey, causal comparative, atioeél, case study, longitudinal, cross

sectional, Ex-post Facto design.
Unit 2 Sampling (5hrg)
2.1. Meaning, importance, purpose, characteristics.
2.2. Sample size- Rationale for fixing sample size.
2.3. Methods of sampling — random, systematictiad and cluster sampling.
2.4. Sampling techniques — probability and non-pholity sampling — types and advantages.
2.5. Errors in sampling and its control.

Unit 3: Toolsand Techniques of Research (10hrs)

3.1. Purpose of tools and techniques in educati@salarch.
3.2. Techniques — observation, interview, socioynetojective techniques, testing.

3.3. Tools — check list, rating scale, questiorsaipinionaire, inventiories, sociogram,
cumulative record, rubrics, different typdgtest and their standardization and establishing

reliability and validity.
3.4. E-tools.
Unit: 4 Analysisand Data I nterpretation (10hrs)

4.1. Processing of data, Analysis of data — qualégaand quantitative analysis.
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7.2

4.2. Testing of Hypothesis — statistical inferendeterpretation and generalization of

guantitative data.

Unit 5: Writing and Evaluation (5hrg)

5.1. Research report — Formal composition, paginatitle page, chapterisation, style of
writing, preparing tables for presentatidmlata, systems of indicating references, APA

style, use of abbreviation, bibliographypapdices.
5.2. Characteristics of a good research report

5.3. Evaluation of a research report — criteria éomluation- appropriateness of title and
abstract, problem and hypothesis, review alhted literature, methodology, results,

discussion, reference, materials and ovendtiing. Check for plagiarism.

5.4. Ethical issues in educational research.
Part B
Advanced Statisticsin Educational Research
Unit:6 Normal Distribution (10hrs)

6.1. Normal probability distribution, Central Limiheorem, Application of Normal

Probability curve , standard scores arstdres.

6.2. Standard scores and its uses in finding anedsr the normal course
Unit:7 Inferential statistics (30 hrg)
Parametric and Non-parametric tests

7.1. Parametric Tests — concept and uses of panantests, concept of population, sample,
parameter, statistics, sampling error, standardr esf mean, standard deviation, percentage
and correlation, degrees of freedom, estimation pafameters, levels of significance,

confidence levels and confidence intervals.

Tests of significance — concept, null hypoithasd testing of null hypothesis — directionalgon
tailed) and non directional (two tailed) test ajrsficance, significance of Mean, Type | error

and Type Il error.
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7.3. Test of significance of the difference betwdka statistics for independent and correlated

samples (large and small samples): Means, stargkritions, correlation coefficients and

percentages — concepts and application.

7.4. Analysis of variance (ANOVA) and Analysis ob-®ariance (ANCOVA) — one way and two

way, factorial design- concept, basic assumptionkuses only.

7.5. Non parametric tests — concept, chi-squarge Mann Whitney u test — concept, use and

application.

7.6. Computer Analysis of Data — computer data meameent, possibilities of using software

available for analysis of social science data — EXGPSS, STATA and R, Cyber security

and Cyber ethics.

PRACTICUM (any two items)

1.

Prepare a sample research article for a journal

2. lllustrate the situations where parametric and Narametric test are used.

3. Choose a research problem of your choice and thtatéirectional, non directional and
null hypotheses including the design of the study.

4. Make an analysis of data of any research studygUSRSS and derive conclusions
based on the hypotheses of the study.

REFERENCES

1. American Psychological Association. (201Bdblication manual of the American
Psychological Association (6th ed.). Washington, DC: Author.

2. Anastasi, A., & Urbina S. (1997Psychological testing (7th ed.). Delhi: PHI Learning
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3. Best, J. W., & Kahn, J. V. (2006Research in education (10th ed.). New Delhi: PHI
Learning Private Limited.

4. Chandr, S. S., & Sharma, K. (I99Research in education. New Delhi: Atlantic
Publications.

5. Cohen, L., & Manion, L. (1994Research methodsin education (4th ed.). London:

Routledge.
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Upper Saddle River, NJ: Prentice Hall.
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23.Lichtman, M. (2006)Qualitative research in education: A user guide. New Delhi:
Sage Publications.

24.Mangal, S. K. (2002)Xatistics in psychology and education (2nd ed.). Delhi: PHI
Learning Private Limited.

25.Matt, H. Mark & Nick, J. (2011). A critical edugan to social research. New Delhi:
Sage Publications.
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE SECOND SEMESTER EXAMINATION
COMMON CORE COURSE
EDU 909: ADVANCED EDUCATIONAL RESEARCH AND STATISTICS

Time: Three hours Maximum marks: 80
PART-A
(Answer any two questions. Each question carries 10 marks)

What is research design? Explain its different tgpdesign in educational research.
Prepare a research design for a study of your ehoic

Define Sampling. Which are the different methodSampling? Distinguish between
probability and non probability sampling. Mentidretsteps to contra sampling error.

When will you use Chi-square tests in hypothessrg. Test the hypothesis status
achievement in independent of methods of teactun¢he following data.

Improvement No improvement
Method | 23 34
Method I 17 41
Input the list result

Differentiate between type | error and type Il eriexplain the concept of degrees of

freedom and level of significance. Distinguish betw one tailed test and two tailed

test. (2x10= 20 marks)
PART B

(Answer any ten questions. Each question carries 5 marks)

Explain experimental design.

Distinguish between questionnaire and inventories

What is reliability? Explain any one method fotadsishing the reliability of tool.
How will you evaluate a research report

Distinguish between a parameter and statistic

10.What are confidence intervals? Explain.

11.Calculate the test of significance of differencénmen means for the following data.

Mean standard deviation N
Group A 32.4 6.7 60
Group B 29.7 4.1 50
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12.Calculate 99 percent and 95 percent confidenceviatéor the mean of mean (M=30),
standard deviation (SD = 7) and N = 70.

13.How will you fix the sample size of a research stud

14.Briefly explain descriptive research.

15. Explain about quasi experimental design?
16. Explain the various steps in case study research?

(10x5= 50 marks)

PART C
(Answer any five questions. Each question carries 2 marks)

17.How can we minimize sampling error?
18.How can we measure the interest of an individual?

19.What is sampling error?

20.When will you use ANOVA in educational research?

21.Mention two cyber ethics in educational research.

22.What do you mean by correlational research?

23.What are Rubrics? (5x2= 10 marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME
SEMESTER I
COMMON CORE COURSE

EDU 910 : ICT AND SKILL DEVELOPMENT

COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100
( Internal -100)

Duration of Exam: 3 hrs Number of Credits : 4

COURSE OBJECTIVES
On Completion of this course, the students wilbbke
1. to understand ICT and to apply it in the educatise#tings.
2. to acquire the skill of using computer lab and grmkssrooms.
3. to familiarise various web tools for class rooms.
4. to provide an opportunity for perspective teachergarn communication skills and
practice them in real settings.

o

to acquaint with relevant writing skills.
6. to understand the way of academic writing.

7. to acquaint with different skills for self developnt.

MODE OF TRANSACTION
COURSE CONTENT

PART A — INFORMATION AND COMMUNICATION TECHNOLOGY
UNIT I: Teaching ICT: Developing as a reflective tacher (15 hrs
Free and proprietary softwares - comparative saidyoundu and Windows, MS-Office and

Open Office- Computer Lab Management- Familiarisangart class rooms- contemporary

issues in ICT teaching.
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UNIT II: Web tools for classrooms (15 hrs)
e-content

Interacting: e-mail, internet messaging, chat re@md virtual worlds.

Publishing: webpages, blogs and podcasts.

Social networking: learning together-wikis in sctsohallenges.

PART B — SKILL DEVELOPMENT

UNIT IlI: Communication skill (10 hrs)
Communication- Meaning, Types, Components- Barireimmunication. Communication
skills- Interpersonal Skills, Presentation Skillsstening Skills, Writing Skills, Speaking
Skills, Reading Skills.

UNIT IV: Expository Writing (20 hrs)
Introduction-Types of Expository Writing- EXxposiyorText Structures: Description,
Sequence, Comparison, Cause and Effect, ProblemhsSatutions — Expository Writing
Techniques- Incorporating Technology in Expositdéfiting- Steps in assessing Expository
Writing.

UNIT V: Academic Writing and Research Proposal (20 hrs)
Different kinds of writings and writing styles- &y Manuals: APA, MLA, Chicago,
Vancouver- Essential requirements of academic ngitt Distinguishing features of a good
academic writing — Sources of academic writing -AA§uidelines for preparing synopsis,
Dissertation/Theses, Research papers, ResearclesrtiPlagiarism in academic writing.
Research Proposal

need and significance of writing a research proposa

Steps in the preaparation of a research Propbgedduction, Procedure for collecting data,
Procedure for treating data, Bibliograghy, Timeezhiie.

Introduction

Title of the topic- need and significance of thedst Review of related literature- statement
of the problem- definition of terms and conceptstesment of objectives and hypothesis-
delimitations of the study and basic assumptiomaathe study.

Procedure for collecting Data

Sampling-method used in the study- variables instihdy and tools and techniques used for

data collection.
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Procedure to organize, analyse and interpret data.
Bibliography

List of books, journals and other documents

Time Schedule

Preparation of a realistic time schedule for cormmpiethe study within the time available.

UNITVI :Self Development including Yoga (20 hrs)

Soft Skills- Life Skills- Strategies for improvingelf development — Modalities for mental
and physical well being

Developing self coaching skills- Health skill coagy Managing stress- Communication and
Action skills- Mind skills- Goal setting skills- @solidation skill.

Yoga Education

Yoga-origin, history and development. The concdpPancha Kosha - (concept of body,

mind and spirit). - Asanas, Mudras, Pranayamaswaeditation

Important Asanas

Padmasana, Salabhasana, Ardhasalabhasana, Bhajamgas/ipareethasalabhasana,
Ardhamalsyendrasan, trikonasana,vrikshasana, dasena and suryanamaskar.

Mudrass

Chin mudra, chinmaya mudra, Adi mudra, Meru dhanddra and Bhrahma mudra.
Pranayama

Nadi sudhi, Pranayama, Sectional breathing, Suhgléna pranayama, Chandra Bhedhana
Pranayama.

Meditation

Pancha Kosha Meditation.

Present day popularity of Yoga - Positive thinkingple of yoga in developing mental and
physical health.

PRACTICUM (Any two items)
1. Workshop on e-content design.
2. Workshop on journal article preparation with speméerence to APA style.
3. Workshop on communication skills to enhance thditglnf the graduates to listen,

converse, speak, present, explain and exposit ideggsups and before an audience.
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4. Self development workshops on Gender/Society andic&d, Disability and

psychosocial developments of exclusion and inckustucation.

REFERENCES:
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SEMESTER III




MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME
SEMESTER 11
COMMON CORE COURSE

EDU911: TEACHING, RESEARCH, INNOVATIONSAND ISSUESIN TEACHER
EDUCATION

COURSE OUTLINE
Contact Hours: 90 hrs Maximum Mark: 100
(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits: 4

COURSE OBJECTIVES
On completion of this course, the students wilabée to develop an understanding of

the existing teacher education system

national and State level policies on teacher edutat
management of teacher education

professional ethics and accountability of teacluercators
emerging trends in research in teacher education

problems, issues, and challenges in teacher eduacati

N o bk~ 0w Db P

guality assurance in teacher education
MODE OF TRANSACTION

Lecture cum discussion, group presentation, sesiindebates, assignments, brain
storming sessions, peer group discussion, interagtith community, case study, survey
and dialogue

UNIT | : TEACHER EDUCATION SYSTEM (15hrs)

1.1  Theoretical and practical aspects of the teachacabn programme and its duration

1.2 Evaluation-internal and external
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1.3

14

Instructional methods in teacher education
* Lecture and discussion
* Seminars
» Workshops
e Symposium
» Group discussion
* Supervised study
* Micro-teaching
» Collaborative strategies

* Virtual and e-mode

Innovational I nstructive Practices

Models of Teaching:

General Principles

Families of Models

Advance Organizer Model
Concept Attainment Model
Cognitive Growth Model

Inquiry Training Model;
Jurisprudential Inquiry Model
Synectics Model

Direct Instruction Model

Modern Teaching Model 5E, 7E
Learning Cycle Models

Gilly Salmon’s Five Stage Models
Blended Leaning

Knowledge Management Strategies
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UNIT Il: APPROACHESAND POLICIESON TEACHEREDUCATION (15hrs)
2.1 Teacher development-Concept

2.2 Personal and contextual factors influencinglieadevelopment

2.3 Berliner’s stages of development of a teacher

2.4 Approaches to teacher development-self-diredéx@lopment, cooperative or collegial

development, change —oriented staff development

2.5 A review on National and State Policies onhea@ducation

UNIT I11: MANAGEMENT OF TEACHER EDUCATION (15hrs)
3.1 Universaliation of Secondary Education andhitslications

3.2 Vertical mobility of school teacher-avenues

3.3 Professional ethics and Accountability of tesrs

3.4 Competency Based Teacher education

UNIT IV :PARADIGMSFOR RESEARCH IN TEACHER EDUCATION (20hrs)
4.1 Contributions of Gage, Doyle and Shulman

4.2 Research on effectiveness of teacher edudatmgramme

4.3 Methodological issues of research in teachecatbn

4.4 Emerging trends of research in teacher educatio

UNIT V: PROBLEMS, ISSUES, AND CHALLENGESIN TEACHER EDUCATION
(15hrs)

5.1 Problems and issues in professional developofaaachers
5.2 Barriers in enhancing teacher competence, camani and teacher performance
5.3 Challenges in linking teacher education ingtins with
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* School and community
» Government agencies
* University

* NGOs

» Between teacher training institutions
UNIT VI: QUALITY ASSURANCE IN TEACHER EDUCATION (10hrs)
6.1 Total Quality Management (TQM) in teacher edioca
6.2 Concept and strategies for making teachersflextive practitioners
6.3 Impact of privatization and Globalization inabaer Education
6.4 Autonomy in Teacher Education
6.5 Benchmarking in teacher education-concept
PRACTICUM (any two)

1. 1.Review of a few recent research studies in teamthecation with reference to design,

findings and policy implications

2. Study of the annual reports of SCERT/RIE/NCERT/NWE® identify the various

programmes for professional development of teaetiecators
3. Develop a rubric for observing and rating teacliompetencies of teacher educators
4. ldentify the challenges in management of teacheca&tibn system and suggest remedies
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE THIRD SEMESTER EXAMINATION
TEACHER EDUCATION COURSE

EDU 911-TEACHING, RESEARCH, INNOVATIONSAND ISSUESIN
TEACHER EDUCATION

Time : 3 hours Max Marks : 80

© © N o 0

10.

11.
12.
13.
14.

Part. A
(Answer any two questions. Each question carries 10 marks)

Elucidate the main problems and issues in the pstdaal development of teachers. Suggest
remedies to remove these barriers.
Discuss Total Quality Management (TQM) in teactdraation. How far it is helpful in
maintaining the quality of Teacher education?
Discuss the contribution of Shulman in the fielcedication and its relevance in the present
educational scenario.
‘Accountability is an index of sensibility and exgsion of responsibility of an employee on
his job”. Comment on the statement.
(2x10=20 marks)
Part-A
(Answer any ten questions. Each question carries 5 marks)
Prepare a note on instructional methods in teagthecation.
Discuss Berliner’s stages of development of a teach
How can we overcome the challenges in linking teaeducation institutions with NGOs?
What are the Barriers in enhancing teacher compe®en
Discuss the impact of Privatization and Globalizatin Teacher Education.
‘ Autonomy in Teacher Education is necessary faliggiimprovement’- Comment on this
statement.
Enumerate the importance of Benchmarking in teaetacation.
Express the methodological issues of researchachtr education.
Describe the National Policies on teacher educatrogramme.
What are Modern Teaching Models? Explain Gilly Sais Five Stage Model.
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15. Describe about the issues of teachers relatechthée roles?
16.  Explain the various dimensions of teacher competenc
(10x5=50mar ks)

Part-C
(Answer any five questions. Each question carriggagks)

17.What is cooperative or collegial development?
18.What do you mean by Competency Based Teacher eoloat
19. Give any two personal factors influencing teacherefopment.
20. List two strategies for making teachers as reflectiractitioners.
21.What do you mean by the term Professional ethics?
22.What is Vertical mobility of school teachers?
23.Suggest two programmes for enhancing teacher peafue.
(5%x2=10 marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME

SEMESTER Il

SPECIALISATION COURSE

EDU 912 : CONTEXT AND ISSUES OF ELEMENTARY EDUCATIO N

COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100

(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits : 4

COURSE OBJECTIVES

On completion of this course, the students wilbb&e

1.

to develop understanding about elementary educatdrits allied concepts.

2. to analyse the feeder programmes of elementarya¢idnan the context of India.

to examine the history, vision and developmenti@mhentary education in the pre-
independent and post-independent India.

to critically examine the role of different reguag and monitoring agencies of
education at national, state and regional levels.

to comprehend the institutions, structures andaimnes for elementary education
in India.

to critically examine the pivotal issues of contemgwy India with respect to

elementary education and to prepare action plans.

7. to comprehend the curriculum and evaluation in elaiary education.

to critically evaluate the international trends etementary education and the
national initiatives and national policies in thegent context.

MODE OF TRANSACTION

Lecture cum discussion, demonstration, group ptasens, seminars, debates,
panel discussion, project, assignments, brain $tgrnsessions, peer group

discussion, interaction with community, case stuwilyyey and dialogue.
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COURSE CONTENT

UNIT 1 — Elementary Education: Framework and Allied Concepts (15 Hours)

11
1.2

1.3
1.4

15

Elementary Education — Meaning, Objectives, Scaopk\4sion.

Historical development of elementary education ndid from 1813 to 1947 —
Gandhiji's Basic Education: A Critical Analysis.

Social, Psychological and Philosophical Bases efrteintary Education
Constitutional provisions for elementary educatioArticles related to elementary
education and their implications.

ECCE as a feeder programme for Elementary EducatioRole of Home,

Community and Mass media in child development.

UNIT 2 — Development of ElementaryEducation in the Post Independence Period

2.1

2.2

2.3

2.4

(20 Hours)

Vision and Mission of Elementary Education — Anaysf Indian Education
Commission 1966, National Policy on Education 198&shpal Committe,
National Curriculum Framework 2005, Kerala Currigul Frame Work 2007.
Programmes and Initiative for Elementary Educatio@ritical evaluation on the
outcomes of the Government initiatives; OperatidacBboard - District Primary
Education Programme (DPEP) - Sarva Shiksha Abhig@8A) - National
Programme for Education of Girls at Elementary LefMPEGEL) - Kasturba
Gandhi Balaika Vidyalaya (KGBV) — LokJumbish — Sthik Karmi Project.
Priorities on Elementary Education as envisageddh 11" and 12" five year
plans.

Recent Researches on Universalisation of Elemeiidugation — An Analysis of
the region wise status.

UNIT 3 — Institutions, Systems and Structures at EBmentary Level (10 Hours)

3.1

3.2
3.3

Structure of Elementary Education in India in congmn with different states —
issues and challenges.

National Elementary Education Mission — Aims andgPammes.

Quality Elementary Education — Responsibilities artthllenges of MHRD,
NCERT, SCERT, DIETs, BRCs and CRCs — Role of NG@Ds voluntary

organisations.

127



3.4 Functions of different Councils of Child Welfare Mdational and State levels in

complementing Elementary Education.
UNIT 4 - Issues and Concerns of Elementary Education (15 Hos)

4.1  Universalisation of Elementary Education and Edocafor All (EFA)

4.2  Equalisation of Educational Opportunities — Progrees at elementary level.

4.3 Management of Elementary Education — State vs frigantrol — Contributions,
Challenges and Solutions.

4.4  Hindrances of Elementary Education — Child labouChkild abuse — Gender

disparity — Marginalisation - Wastage and Stagmatio

UNIT 5 — Curriculum, Pedagogy and Assessment in Elementary dtication (15

Hours)

5.1  Curriculum for Elementary Education — Principlesl &axims.
5.2 Paradigm shift in contemporary curriculum — Qualifpyful Learning —
Experiential Learning — Guided Learning.
5.3 Competency based Education and Curriculum — Saoiatienal Competencies.
5.4  Methodology and Pedagogical Analysis of ElemenEagycation
- Language Education and Literature (English, MalayglHindi, Sanskrit and
Arabic)
- Mathematics Education
- Social Science Education
- General Science Education
- Environmental Science Education
- Art Education
- Health and Physical Education
5.5  Methods of Classroom transaction
- Methods to develop Discovery learning (Project, eCatudy, Research Based
learning, Survey)
- Methods to develop presentation skills (Seminamsysium, debates, focus
group discussion)
- Methods to develop writing skills (story writingogtry writing, article writing,

travelogue, report writing, and written exam,
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5.6

- Methods to develop performance skills (Drawingllskilusic presentation,
Drama, Dance, Physical activities , presentingdiess

- Methods to develop practical work (experimentaton observation)

Tools and Techniques of Evaluation at Elementamelle Continuous and

comprehensive Evaluation — (Diaries related to cheaubject, unit test,

performance evaluation and product evaluationjongitudinal and Cross

sectional methods — Health Records — AnecdotalGumulative records — Case

study and other relevant techniques.

UNIT 6 — Contemporary Trends in Quality Improvement in Elementary Education

6.1

6.2

6.3

6.4

(15 Hours)

Quality Improvement at Elementary Education — RolelT — Contribution of

IT@School Project — National Programme for Techggl&nhanced Learning
(NPTEL).

Right to Education — Background of "8&onstitutional Amendment — Quality
Enhancement — Issues and concerns.

Teacher Education at Elementary level — Professibezelopment of practitioners
and teacher educators - Initiatives of NCTE.

Elementary Education in the International contexdNESCO, UNICEF and UN

Initiatives.

PRACTICUM (any two )

i

Prepare a report on the issues and problems ofeelamny education in India with
special reference to Kerala.

Conduct a comparative study on the Enrolment anterf@en of children at
different government and private elementary schooigur locality. (collect and

analyse the statistics of at least five years.)

3. Develop an E-content for any topic at elementavglle

4. Conduct a debate/seminar/panel discussion on @momarary issue with respect

to the quality of the text book at elementary level

129



References

1. Abdul Kalam, A. P. J. (2006). Indomitable spiriteW Delhi: Rajpal & Sons.

2. Abdul Kalam, A. P. J., & Arun T. (2002). Wings afd: an autobiography of A.P.J.
Abdul Kalam. New Delhi: A. P. J. Pub. Corp.

3. Aggarwal R. (2010) Elementary Guidance and couimgglShipra Publication,

4. Aggarwal, J.C., (1993). Development and Planning Médern Education, Vikas
Publishing House Pvt. Ltd., 4th Ed.,New Delhi, 1993

5. Amanda Coffey (2001). Education and Social Cha@gen University Press.

6. Barrel, G.W. (2000). The twenty first century: twerld at carrying capacity. Bioscience
50,363-368.

7. Bourgonje, P., & Tromp, R. (2011). Quality Educatokn International Study of Teacher

Competences and Standards. Education InternatiOném Novib, Oxfam International.

8. Brady, Laurie (1992). Curriculum Development, Newrk, Prentice Hall
9. Bruner, J. (1975). The process of education. Lon#tamdward University Press.
10.Chandola, R. P. (2003). The Real Problems of In&idincation. Jaipur: Book Enclave.

11. Committee for Review of National Policy on Educatid986 (1990), Ministry of Human

Resource Development, Department of Education, Nelki.

12.Curriculum & Instruction (2015). Excellence in Cent Instruction. Graduate studies,

College of Education, University of Washington.

13.Dan W Autin (2005). Teaching Social Foundationg&dtication: Contexts, Theories, and
Issues, Lawrence Erlbaum Associates.

14.Dash, B. N. (2003). Principles of educatior®®.). New Delhi: Neelkamal Publications
Pvt. Ltd.

15.Dash, B. N. (2007). Curriculum planning and deveiept. New Delhi, Dominant
Publications.

16.Delors, J. (1996). Learning the Treasure withinp&te of International Commission on
Education for the21st Century. Paris: UNESCO.

17.Dewey John (1916). Democracy and Education. NevkYidcmillan.

18.Documentation on Women, Children and Human Riga@0Q) . New Delhi: All India
Association for Christian Higher Education.

19.Fountain, S. (1988). Learning Together — Global dadion. New York: Stanley Thrones
Publishers Ltd, New York University.

130



20. Geoffrey Walford (1998). Durkheim and Modern Edimat Routledge.

21.Gore M.S. (1994). Indian Education — Structure dnabcess, New Delhi: Rawat
publishers.

22.Government of India (1993). Learning without Burdé&lew Delhi: Ministry of Human

Resources Development (MHRD), Department of Edanatsovernment of India.

23.Government of India. (1966). Report of the educatiommission: Education and national
development. New Delhi: Ministry of Education.

24.Government of India. (1986). National policy of edtion. GOI.

25.Government of India. (1992, 1998). National polay education, 1986 (As modified in
1992).

26.Government of India. (2009). The right of childrienfree and compulsory education act,
2009.

27.Government of India. (2011). Sarva shiksha abhiyaramework for implementation

based on the right of children to free and compylsducation act, 2009.

28.Humayun Kabir (1959). Education in new India, LondGeorge Allen & Unwin Ltd.

29.James S Rose (1952). Ground works of Educationabiit George G Harrap & co. Ltd.

30.Joel E. Cohen and Martin B. Malin, eds. (2010)einational Perspectives on the Goals of
Universal Basic and Secondary Education. Roudedg

31.John L Rury (2002). Education and Social Changeanids in the History of American
Schooling, Lawrence Erlbaum Associates.

32.Kaplan, L. Edelfelt, R.A. (1996).eachers for the New Millennium California Corwin

33.Khamari, J. and Mahapatra, S. N.: An Investigatido the Relevance of Present M. Ed.
Curriculum in the Universities of Chhattisgarh $t&SR Journal of Research & Method
in Education, Volume 1, Issue 5 (May-June, 2013), P P 01-08vivmsrjournals.org)

34. Kottler Jeffery A. Zehm Stanley J. (200@n Becoming A Teacher: The Human

35.Krishnamurti, J. (1992). Education and world pedcéocial responsibility. Krishnamurti
Foundation.

36.MHRD (2012) Vision of Teacher Education in Indiadlity and Regularity Perspective
(Report of the High-Powered Commission on Teacldrchtion constituted by Hon’ble
Supreme Court of India), Department of School Etlana & Literacy, MHRD,
Government of India, New Delhi.

131



37.Ministry of Education (1966) Education and Natiodaévelopment. Report of the
Commission (1964-1966), New Delhi, Government afidn

38.Mohanthy, J. (1988). Indian education in the ermaygsociety. New Delhi: Sterling
Publishers Pvt. Ltd.

39. Mukharji, S. (2007). Contemporary Issues in Modadian Education, Authors Press.

40.Mukherjee, S.N. (1966}istory of Education in India. Baroda: Acharya Book Depot.

41.Nath Prem (1979). The Bases of Education. A Phgbsmal and Sociological Approach.
New Delhi: S. Chand & Company Ltd.

42.National Commission on Teachers (1983-85). Comralf Publications, Delhi.

43.National Commission on Teachers-1 (1983-85). Taaahd Society. Delhi, Government
of India Press.

44.National Council for Teacher Education. (2009). iblal Curriculum Framework for
Teacher Education: Preparing Professional and Hamkesgacher. (Member-Secretary,
NCTR, New Delhi, India).

45.National Policy on Education (1986). Ministry of iMan Resource Development,
Department of Education, New Delhi.

46.NCERT (1998). National Curriculum Framework for €kar Education, NCERT, New
Delhi.

47.NCERT (2005). National Curriculum Framework for 8ohEducation. New Delhi.
48.NCTE (1988). Curriculum Framework for Quality Teacltducation, NCTE, New Delhi.
49.NCTE (1998). Gandhi on Education, New Delhi:

50.NCTE (2009). National Curriculum Framework for TeacEducation. New Delhi.

51.Padma Ramachandran and Vasantha Ramkumar. (20&ation in India. New Delhi:
National Book Trust.

52.Parekh, B.C. (2000). Rethinking multiculturalismult@ral diversity and political theory.

Palgrave.
53.Peters, R. S. (1967). The Concept of Education. Mexk: Humanities Press.

54.Right to Education Act (2009): The Gazette of Indiaw Delhi.

132



55.Robert A. Dentler Praeger, (2002), Practicing Sogy: Selected Fields Librarian’s tip,
University Press.

56.Robert. B. Wagner (1989). Accountability in EduoatiLondon: Routledge.

57.Sharma, R. N., & Sharma, R. K. (2006). Problemsddication in India. New Delhi:
Atlantic Publishers & Distributors.

58. Srivastava, B. D. and Singh, S. (1976.). Develogngealistic Programme for Teacher-
Educators on the basis of an Analysis of their ésibnal Jobs. Vidya Bhawan G. S.

Teachers College, Udaipur.

59.Study Group on the Training of Elementary Teacherdndia (1961), Ministry of
Education, New Delhi.

60.Tagore, R. (2003). Civilization and progress. InsfSrin civilization and other essays.
New Delhi: Rupa & co.

61.Taneja, V. R. (2003). Educational Thoughts and tir@cNew Delhi: Sterling Publishers.

62. Torsten, H. & Postlethwaite, T.N. (1985). The in@ional encyclopedia of education
research & studies. New York: Pergamon Press.

63.UNESCO (1960) Convention and Recommendation agaiisstrimination in Education,
UNESCO.

64.UNESCO (1998). Learning to Live together in Peacwl adarmony. A UNESCO
APNIEVE Source.

65.UNESCO. (2009). Policy guidelines on inclusion dueation. UNESCO.

133



MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE THIRD SEMESTER EXAMINATION
SPECIALISATION COURSE

EDU 912: CONTEXT AND ISSUES OF ELEMENTARY EDUCATION
Time: 3 Hrs Max. Marks: 80

Part A
(Answer any two guestions. Each question carries 10 marks)

1. Analyse the Concept of Gandhiji’'s Basic EducatiGlaborate its relevance in the
present context of elementary education in India.

2. Critically evaluate the outcomes of the Governmttiatives for universalisation
of elementary education in the contemporary context

3. Analyze the hindrances of Elementary Education gipkecial reference to the
child labour and marginalisation.

4. Discuss the functions of different Councils of @nWelfare at National and State
levels in complementing Elementary Education.

(2 X 10 =20 marks)

Part B
(Answer any ten questions. Each question carries 5 marks)

5. Explain the principles and maxims of Curriculum Elementary Education.

6. Analyse the background and present status Bf@snstitutional Amendment and
Right to Education.

7. Explain the importance of Elementary Educationh@a International context with
special reference to UNESCO.

8. Elaborate the concept of ECCE as a feeder prograimnigementary Education.

9. Explain the Vision and Mission of Elementary Edimatanalysed in the National
Curriculum Framework for School Education 2005.

10. Explain the Priorities and allocation on ElementBducation as envisaged in"12
five year plan.

11.Discuss the aims and programmes of National Eleangfducation Mission.

12.Explain the concept of Universalisation of ElemepntBducation and Education
For All from the Indian perspective.

13.Discuss the challenges and solutions for Managewfelatementary Education in
terms of State vs Private control.

14. Analyse the concept of quality joyful learning retelementary education context.
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15. Explain the contributions of Mahatma Gandhi towdttEsmentary education?
16. Explain about the nature-nurture issue in childedi@yment?

(205 = 50 marks)

Part C
(Answer any five questions. Each question carries 2 marks)

17.Explain Competency based Education and Curriculuthe elementary level.
18.What are the Contributions of IT@School Projectlementary education?

19.What do you mean by Experiential Learning at eleiangrievel?

20.Explain the initiatives of NCTE for professionalveééopment of teachers at the
elementary level.

21.Explain the national structure of elementary edooand its present status.

22.List any four educational initiatives of MHRD foniversalisation of elementary
education.

23.Write a short note on Equalisation of Educationpp@rtunities at the elementary
level.

(5 X 2 =10 marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME

SEMESTER 11

SPECIALISATION COURSE
EDU 913.1: EDUCATIONAL EVALUATION

COURSE OUTLINE

Contact Hours; 90 hrs Maximum Mark: 100
(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits: 4

COURSE OBJECTIVES.
On completion of this course, the students wilbbée
1. to familiarize the student with theoretical backgnrd of educational evaluation.
to make students aware about the various functbesaluation.
to help the students to understand the differerdetsoof evaluation.
to make students familiar with tools and technigofesvaluation

to enable students to prepare quality test items

o gk~ w N

to develop competence in construction and stanzitidn of various measuring
instruments.

7. to nurture the skill in interpretation of data dedt results.

8. to make the future educators aware about majorvetans in educational testing and

evaluation.

MODE OF TRANSACTION
Lecture cum discussion, demonstration, group ptaiens, seminars, debates,
assignments, brain storming sessions, peer gragosBion, interaction with community,

case study, survey and dialogue
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UNIT I: THE MEASUREMENT AND EVALUATION PROCESS (15hrs)

1.1 Concept of measurement and evaluation - mgaaimd definitions, Taxonomy of
educational objectives - revised version of Bloofrésxonomy, Different approaches to
formulating objectives and special learning outceméic Cormack and Yager's
Classification of Objectives.

1.2 Need and scope of measurement, and evaludiiorctions of evaluation -Placement,
classification, feedback and motivation, prognosis, diagnosis, certification and
assessment, interrelationship between measuremedt exaluation in education.
Differences among measurement assessment and tema/isgales of measurement.

1.3 Types of evaluation - Formative Vs Summatiggnostic Vs Prognostic, Criterion
referenced Vs Norm referenced, Administering thal@ation programme - (Rapport,
scheduling various types of evaluation, studentigpation in evaluation)Competency
based instruction and evaluation

UNIT-I1- MODELS OF EVALUATION IN EDUCATION (17 hours)

2.1 Evaluation as a model for change, concept of modkksvaluation, Need for evaluation

Models.

2.2 Types of evaluation Models
» Goal Attainment model
* Goal free model
» Kirkpatrick Model (Advanced level of evaluatien results level, performance level,

Basic level of evaluation — Training level, Reantievel)

CIRO Model (Context evaluation, Input evaluatioReaction evaluation, outcome

evaluation)

Stufflebeam's CIPP Modd€Context evaluation input evaluation, Process evaina
Product evaluation).

UNIT I111-TOOLSAND TECHNIQUES OF MEASUREMENT ANDEVALUATION

(A0 hrs)

3.1 Tools of evaluation - tests (Intelligence, tute, creativity, performance tests), scales

(different types), checkilist, inventory, questiomaaschedule — meaning and uses
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3.2 Techniques of evaluation - Interview, ObseomtiSelf reporting, projective techniques —
meaning and Uses.

3.3 Evaluation Instruments as a basis for staffettgpment — Peer observation, Curriculum
Delivery systems, Making staff development work.

UNIT IV DEVELOPMENT OF SCHOLASTIC INSTRUMENTS(8 hrs)

4.1 Developing achievement tests - Test stemObjective items (different types),
descriptive items (short answers and essay typejelines for preparing various types of
items, merits and demerits of each type of testste

4.2 Classification of tests - oral Vs writtenpdividual Vs group, Achievement Vs
Diagnostic, Standardized Vs teacher made

UNIT-V: CONSTRUCTION AND STANDARDIZATION OF EVALUATION

INSTRUMENTS (20 hrs)

5.1 Characteristics of good evaluating instmise Reliability - methods of finding
reliability, factors affecting reliability, validit - methods of finding validity, factors
affecting validity, objectivity, adequacy, usahjlipracticability, economy and norms.

5.2  Steps in the construction and standardizatidasts and scales (Planning, designing, item
writing, scrutinizing and editingoreliminary tryout and item analysis, selectionitefns
for the final form, establishing reliability, valtg and norms — age, gender, locale, grade
norms.)

5.3 Steps in Administering tests to Groups of [sypinterpreting test results and other
evaluative data, factors and precautions to beideresl in the interpretation and use of
evaluative data.

UNIT VI- MODERN TRENDSIN EDUCATIONAL EVALUATION (15hrs)

» Grading - concepts, types, merits and demeritsess grading.

* Semester system - concepts, merits and demerits

» Continuous internal assessment

* Question Bank— steps in the preparation, merits and demerits

» Continuous and comprehensive evaluation - concepsts and problems

* Open book examination
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* Online examination, web based assessment, usesngbuters in various phases of
evaluation, electronic portfolios.

» Conferencing in educational evaluation Targets, determining the purpose,
preconference, post conference, goal setting cenéess, confrontational conferences,
follow up conference, improve conference skill amgrove evaluation.

PRACTICUM (any two)
Prepare an assignment on recent researchesigaional Testing and Measurement.
Prepare and standardize any one evaluation tool

Prepare an e-portfolio

w0 DN PF

Prepare a soft copy of Question Bank on anig tofpyour choice.
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE THIRD SEMESTER EXAMINATION
SPECIALISATION COURSE
EDU 913.1: EDUCATIONAL EVALUATION

Time : 3 hours Max Marks : 80
Part A
(Answer any two questions. Each question carries 10 marks)
1 Describe the steps involved in the preparatiahstandardisation of any evaluation tool.

2 lllustrate how the revised version of Bloom’s dagmy is an improvement upon its
former version. Bring out the educationahgigance of the changes.

3 Explain the meaning , significance merits andf@ms of “Continuous and
Comprehensive Evaluation”

4 Explain the characteristics of a good evaluaitstrument

How will you ensure the validity of a test thatuyoave prepared?
(2x 10 =20 marks)
Part B

(Answer any ten questions. Each question carries 5 marks.)

5 Explain the domains of learning proposed by Gtécmack and Yager.

6 Enumerate the strengths and weaknesses of “Gunigi’ as an evaluation practice
7 What in the role of “ Peer observation” in Sta#velopment.?

8 What is Goal Free Model in evaluation?

9 Describe how you would develop a question bamkuese it for effective evaluation.

10 Explain the meaning and use of projective teqies in evaluation.

11 With the help of example , differentiate the @gpts” measurement, asses sment and
evaluation.
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12

13

14

15.

16.

17
18
19
20
21
22
23

Explain the nature of “Performance Test”. Exanits scope in the teaching of any one

school subject.

What are the statistical techniques that hellassrom teacher in evaluating students

performance ?
What are the steps in preparing an e-portfolio?
Distinguish between diagnostic test and a@meant test?

Write short note on choice based credit anteséer system?

(10X 5=50Marks)

Part C
(Answer any five questions. Each question carries 2 marks)
Give suggestions for improving essay type adnent test items.
What are check lists ?
What is aptitude? Show your familiarity with aorye aptitude test.
List different functions of evaluation
what is the use of computer in evaluating pgmwth?
Write a note on diagnostic and prognostic tgstin

What is meant by “ competency based evaluatfon”
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME

SEMESTER |1

SPECIALISATION COURSE
EDU 913.2:. EDUCATIONAL TECHNOLOGY

COURSE OUTLINE

Contact Hours; 90 hrs Maximum Mark: 100

(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits: 4

COURSE OBJECTIVES

On completion of this various course, the studdahtoe able

1.

9.

to reflect on the various forms of electronic atidital technology in teaching -
learning Process.

to understand the meaning, nature scope and signde of Educational Technology
and its important components in terms of hardwésoftware.

to distinguish between communication and instrurctio

to get acquainted with modern instructional pesi

to acquire to proficiency in effective utilizatiarfi in education.

to device appropriate ICT oriented assessments todhe evaluation of Technology
in the education.

to develop packages based on Audio Visual Techyolog

to apply the principles of systems approach in R&tan, in classroom
communication an din FIACS and VICS.

to understand basic theories of communication tiecies in educational settings.

10.to analyze future trends in media and technology.
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MODE OF TRANSACTION

Unit |:

Unit 11

Lecture cum discussion, demonstration, group ptatien, seminars, debates,
assignments, brain storming sessions, peer grogpushion, interaction with
community, case study, survey and dialogue.

Introduction to Educational Technology (15 Hrs)

Concept of educational Technology — Product Vs &sc

Forms of Educational Technology — teaching techmglanstructional technology,
behaviour technology.

Transactional usage of educational technology: ¢ementary, supplementary, stand
alone (independent).

Systems Approach to education and its compon@&usg] settings, Task analysis,
content analysis and evaluation strategies.

Future of media and technology in learning envirentn

Application of learning theories of skinner, GagBener and Piaget in Educational
Technology.

Scope of Educational Technology in Evaluation.

: Communication Technology (10hours)

Concept, Nature, Component, Types of Classroom aamuation.

Effectiveness of communication in instructional teys, Communication- modes,
Barriers and Process of Communication.

Communication approach: Development communicati@pr@ach, development
support communication approach.

Education and training: Face-to —face, Distanceahdr alternatives modes.

Observation Schedules of interaction- FIACS, VIOSCAR, BLAS.

144



Unit 11: Instructional Design, Strategies and Approaches (20houes)

Instructional Design: Concept, views

Process and stages of Development of Instructidesign.

Overview of Models of Instructional design- ADDIEddel, Instructional design for
Competency Based Teaching.

Teaching Strategies: Meaning, Nature, functionsBypks.

Model of Teaching: elements, family of Models-Ingutraining model, synetics,
Contingency model, jurisprudential Inquiry model.

Individualized instruction — Meaning, Origin, Priples, Programmed Instruction and
Types- linear and branching.

Audio Tutorial approach, Learning Kits, Kelleapl

Modification of Teaching Behaviour — Micro Teachjn§imulation, Competency
based Teacher education (CBTE).

Memory, Understanding and reflective levels of Teag.

Unit IV: Media Technology (15 hours)

Meaning, Nature, functions

Application of Educational Technology in formal,mtormal and informal education,
distance education, Open Learning Systems.

Audi- visual media- various forms.

Emerging trends in Educational Technology — Teleonferencing , Video
conferencing , CCTV, INSAT, ETV, Satellite Instrimet- EDUSAT, Media forums.
Multimedia approach- Concept and significance

Problems of new technologies
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Resources Centres for Educational Technology- CEHET, UGC, IGNOU, NOS,
State ET cells, EMMRC (AVRC), EMRC and MCRC), NISTheir activity for the

improvement of Teaching and learning .

UNIT V. Information Technology and Functional I ntroduction to Computers (15 hrs)

Definition, recent trends, scope of ICT in educatiausing technology to enhance
learning.

Educational informatics and E-learning

Parts and Peripherals : CPU, Memory, various tgb@sput —output devices, modes
of computer operation, mass storage devices — tdfges, pen drives

Basic principles and functions of computers.

Different computer languages

Data information and knowledge

Computer Assisted Instruction: Development anddésiion of computer packages
Computer Managed Instruction

Web based instruction, online education, virtualaadion, web based assessment — e
portfolio

Application of Internet in education, Creating EihiR, Browsing E-journals -

Media knowledge and skills.

Unit VI New Horizons of Educational Technology (15hrs)

Recent innovation in the area of ET interactivdea — Hypertext, video texts, optical
fiber technology — laser disc, computer conferegicimeb conferencing, web 2.0 and
web 3.0 tools and mobile learning and 3G mobdehhology applications etc.
National Mission in ICT in Schools.

Procedure and organization of Technology/ Intéractideo experiences of

institutions, open schools and open universities.
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* Recent experiments in the third world countries poiters for India with reference
to education.

* Recent trends of Research in educational Technaagyits future with reference to
education.

* Future trends in digital technology and learninglegations.

» Computer and assessment — using computers forsasseisconstructing, printing,
administering and scoring tests, electronic paafylrecord keeping, web based
assessment.

» Course designing — steps & approach

PRACTICUM (Any two items)

* Observation of classroom interaction using FIACE ¥ etc.

* Seminar on any one new trend in E.T.

* Preparation of Radio and T.V. lessons ( one each)

* Developing computer software for instruction

REFERENCES
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Publishing Corporation.
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Suri Publishers.

. Kumar, K.L (2000). Educational Technology. New Deldew age International (p)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE THIRD SEMESTER EXAMINATION
SECIALISATION COURSE
EDU 913.2: EDUCATIONAL TECHNOLOGY

Time : 3 hours Max Marks : 80

10.
11.
12.

Part. A

(Answer any two questions. Each question carries 10 marks)

. Explain the application of Educational Technologyarmal, informal and nonformal

education.

. Discuss the role of ICT in education of pupils wililkerse needs.
. Explain the term instructional design. Describeph&cess of system analysis and

indicate its use in our education.

. What are the different types of interaction analyst taking an example from

Flander’s Classroom Interaction analysis? Give feak to a teacher for modification
of his behavior.

(2x10=20 Marks)
Part B
(Answer any ten questions. Each question carries 5 marks)

Describe the role of computer in assessment andati@ of students.
Differentiate between model and method of teachimyimerate the elements of a
model of teaching.

Discuss the role of a teacher as a —Digital Migran

What is Skinner’s response centred approach?

Differentiate low technology medium from high teckogy medium with suitable
illustrations.

What are the instructional and nurturant effectdwfsprudential Inquiry model?
Write problems of new technology.

Describe the procedure for organizing SimulatedHeey.
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13. Compare linear and branching programme with ref@do origin, principle, theory ,
structure and feedback
14.What is class room communication? Explain theibegrof communication related to
different components .
15.What is micro teaching? Explain the micro teactskilj stimulus variation?
16. Write short note on open learning systems?
(10x5=50marks)

Part-C

(Answer any five questions. Each question carries 2 marks)
17. Suggest any to examples of educational e-journals.
18. Differentiate between hardware and softwarbrielogy.
19.What is competency based teacher education?.
20.Write the activities of SIET and EMMRC for threprovement of teaching learning.
21.What is e-learning?
22.Write any four applications of digital techngyo.
23.Write any four problems encountered by a teaichehe digital era .

(5x2=10 marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME

SEMESTER Il

SPECIALISATION COURSE
EDU 913.3: GUIDANCE AND COUNSELLING

COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100
(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits : 4

OBJECTIVES OF THE COURSE
On completion of this course, the student wilkle to

1. Acquire knowledge and to develop effective skiigguidance and counselling

2. develop interest among student teachers to emtethe field of guidance and
counselling

3. identify the problems in educational setting.

4. take initiative in planning and organising variogslidance service in
educational institutions.

5. equip with advanced tools and techniques of guidamel counselling

6. recognise the impact of new technology in gui@sauetd counselling
MODE OF TRANSACTION

Lecture cum discussion, demonstration, group ptasens, seminars, debates,
assignments, brain storming sessions, peer groagusBion, interaction with

community, case study, survey and dialogue.
COURSE CONTENT
UNIT1 —Introduction to Guidance and Counseling (D Hrs)

Meaning, nature and scope and principles of guielar€haracteristics of guidance .
General, individual and social needs of guidanceschhceptions of guidance,
Objectives of guidance, Sociological and Philosoghbases of guidance, Need

for guidance at various levels of education, Gout#aas an integral part of
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education, school guidance, a team approach ofoschnd community,

planning of guidance programme in schools.

UNIT 2 — Guidance in Schools (10 Hrs)

Evolution of guidance. , need and significancepscat different levels- Role of

teachers.

* Types of guidance : Educaional, Vocational, Persguialance, Meaning,
need and importance.

» Strategies to impart educational, vocational andgreal guidance.

* Individual vs. group guidance; Concept advantagelslianitations.

* Group guidance activities - Class talk, Carelt; taareer Conference,
Career fair, Socio drama, Psychodrama and Role play

» Career development needs, Theories of Ginzberdgapér.

* Need of career development and factors affecting it

* Tools and techniques of guidance - Psychologesis, Sociometric tests,
interviews, rating scale, cumulative records, agdmeent records, anecdotal

records and personality assessment

UNIT 3 — Types of Guidance Services (25 Hrs)

 Orientation service, pupil inventory service, gaent service, and follow up
service.

* Objectives of various guidance services

» Activities of guidance service for different lés@f education

* Implementation models of guidance programme.

 Evaluation of guidance programme: need for evaduatisteps of evaluation,
methods of evaluation

» National and state level guidance services : Nati&mployment Service and
State Employment Service

* Recent research trends and issues in area of g@dan
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UNIT 4 — Counselling in School (25 Hrs)

* Meaning, nature and scope of counselling andchasiciples of counseling.
Characteristics of counselling. Counselling andtesl field: Psychotherapy
Advice, Instruction, Guidance.

» Objectives and approaches of counselling basethamry- Behaviouist,
Gesalt, Psychoanalytic, Connectives, Humanistie, ffansactional analytic
steps adopted based the above said theories

» Types of counselling — Directive, non-directivalatlectic counselling

* Areas of counselling , Family Counselling, Pare@@unselling, Adolescent
Counselling , Counselling of girls, Counselling Ghildren Belonging to
Special Group and Peer Counselling.

* Counselling Technigues, Relaxation TechniquespRalt Emotive Behaviour
Therapy, Systematic Desensitization

* Roles and functions of personal involved ind¢banselling programmes in
school, and out of school resources

e Qualities of an effective counsellor.

* Counselling and Technology. Tele counselling andriret counselling.

Recent researches in the area of counselling

UNIT 5 — Guidance and Counseling for children withspecial needs (10 Hrs)
» Concept of children with special need,
» Guidance and counselling for gifted , creativéedentially abled, slow
learner, socially disadvantaged children andbler children
Modern trends and Techniques in guidance and cungse
* Neurolingusitc programme
» Life skills training
* Art therapy

* Yoga and meditation in counselling
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UNIT 6 — Role of Guidance and counseling in thedecational scenario (10 Hrs)
» Teacher as an agent of change — Role of teacheraunsellor in class rooms
for improving academic performance. Ethical coasaions of guidance and
counselling
* Problems and issues in schools at different levéslucational , social,
physical , psychological, spiritual and culturatiarareer aspect
* Role of various stake holders in guidance and celling. parents ,

community, and professional
PRACTICUM (Any two items)

1. Conduct a survey of the problem that are most peaevén course which need
immediate attention of a guidance worker and peeparrief report

2. Prepare a plan for any career information agtifat secondary and higher
secondary school students.

3. Conduct a mock counselling and prepare report

4. Prepare a detailed outline career talk in anytutgin

REFERENCES
1. Anastasi Anne (1982).Psychological testing, Nesk, Mac Millan

2. Bhatnagar, Asha and Gupta, Nirmala (Eds)(1@8)lance and Counselling A
theoretical perspective,(Vol.1:) New Delhi: Vikas

3. Bhatnagar , Asha and Gupta,Nirmala (Eds)(1998d&hce and Counselling
(Vol.11) A practical approach, New Delhi: Vikas.

4. Borders(1975) Counselling Programmes, LondoggSaiblications
5. Corel,G.(2000). Theory and Practice of Groupridelling.

6. Devu Indu(1984).The Basic Essentials of CouimgelNew Delhi: Sterling Pt
Ltd.

7. Govt of India, (1986): National Policy on eduoat MHRD
8. Govt .of India, (1992).Programme of Action. MHRD

9. George , R.L.and Christiani, T .H.(1990).Collirsgtheory and practicefl
edn).New Jersy: Prentice Hall.
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10. Gibson, R.L. (2005).Introduction to Counsellamy Guidance({Bedn.)New
Delhi: Prentice Hall of India.

11. Jones, J.A .(1979).Principles of Guidance, Newk:Mc Graw Hill.

12. Kennedy,E. and Charles, 5C.(1997).0n becomi@gumsellor:a basic guide for
man professional counselors, New York: The Croas Rub.Co.

13. Kochar,S K.(1980).Educational and Vocationaidance in Secondary
School.New Delhi:Sterling Pvt.Ltd.

14. Mannuel for Guidance Counsellor ,NCERT,New Delh
15. Mathewson,R.H.(1962).Guidance ,policy and jract
16. Mohan,S.(1985).Reading for Career teachers.

17. Mohan,V.(1983).Counselling its concept itsnpiples and methods,Chandigash:
Common wealth youth programme.

18. Nanda,S.K.and Sharma,S.(1992).Fundamentalsidb@ce ,Chandigash.

19. Nugent, Frank A.(1990).An introduction to thefession of
Counselling,Colombus:Merri publishing co.

20. Ra0,S.N.919810.Counselling Psychology,New DE#ta Mc Graw Hill.
21. Rogers, Carl(1951).Client Centered therapy.

22. Nayak A.K (2007) Guidance and counselling. Nieihi: APH Publishing.
23. Peterson,J.A. Counselling and Values. Scrambdernationl Textbook.

24. Thompson R.A (2012), Professional school cdiingeBest Practices for
working in the schools(3ed.)Mew York: Routledge.

25. Tyler,L.(1969),The work of the counselor(3 1w York: Appleton-Century-
Crofts
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE THIRD SEMESTER EXAMINATION
SPECIALISATION COURSE
EDU 913.3 GUIDANCE AND COUNSELLING

Time: 3 Hrs Max. Marks: 80

Part A
(Answer any two guestions. Each question carries 10 marks)

“Guidance and Counselling programme constitutesessential aspect of
school education.” Discuss.

. Describe the basic assumptions of guidance andseting. Discuss the main

characteristics of Guidance. How will you differat¢ between counseling
and psychotherapy?

What do you mean by job analysis? Bring out thes ugeJob analysis data in
guidance programme.

Highlight the psychological foundations of Guidanice the present day
school and family setting.

(2 X 10 = 20 marks)
Part B
(Answer any ten questions. Each question carries 5 marks)

What is an Anecdotal Record? Describe a sample dotatand establish its
usefulness for the guidance purpose.

. Explain the importance of a rapport in the coumsgliprocedure.
. What are the various activities of group guidancevaies? Explain.

6
7
8.
9

Discuss briefly the cousnelling skills.

. Write a detailed note on Directive Counselling aod-Directive Counselling.

10. Discuss the role of interest inventories in occiguel guidance.

11.Define placement. What are the agencies workingl@eement?

12.Write a brief note on techniques of personalityeasment.

13. Discuss the role of parents in school guidancecanaiseling.

14.Write briefly about Eclectic counseling?

15.What do you understand by group guidance? For pdngiose and in what

manner could it be used?
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(205 = 50 marks)

Part C
(Answer any five questions. Each question carries 2 marks)

16.Bring out the relevance of ‘aptitude testing’ in kimg educational and
vocational guidance scientific.

17.Explain the functioning of National Employment Seev and State
Employment service.

18. Explain the role of ICT in career guidance?
19. Write a short note on evaluation of guidance paognes in schools.

20. Write notes on tele-counselling and internet collinge

21.What is a diagnostic test? How would you make usé @ educational
counseling?

22.Mention the role of career master in school guiegaared counselling.
23.What is sociometry? How do you use it in persongance?

(5 X 2 =10 marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME

SEMESTER I

SPECIALISATION COURSE
EDU 913.4: KNOWLEDGE AND LEARNING MANAGEMENT

COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100

(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits : 4

COURSE OBJECTIVES

On completion of this course, the students wilbbée to

1.

understand the fundamental concepts of knowleddetscreation, acquisition,

representation, dissemination, use and re-usemnamégement.

2. understand the process of knowledge managemesadching and learning.

3. understand how to apply and integrate appropriateponents of Knowledge

Management in Teacher Education .

be prepared for advanced study in knowledge ganarangineering, and transfer,
and in the representation, organization, and exgghah knowledge.

study the use of ICT in knowledge generationjreegying, and transfer, and in the

representation, organization, and exchange of kexdgd.

6. explore the methods, strategies and techniquesoikedge Management.

7. identify the need and significance of researchmokledge Management

8. evaluate current trends in Knowledge Managementlaid manifestation in learning

organizations.

MODE OF TRANSACTION

Lecture cum discussion, demonstration, group dgons, seminars, debates,

Assignments, brain storming sessions, peer growgrudsions, interaction with

community, case study, survey , and collaboratiketegies.
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COURSE CONTENT
UNIT I: CONCEPTUAL FRAME WORK OF KNOWLEDGE MANAGEME NT (15 Hrs)

1.1 Concept, nature, need , significance and sobpgenowledge Management - Aims and

objectives of teaching Knowledge Management e@acher Education

1.2 Knowledge Management as an interdisciplinafyjesst. Teacher as a knowledge worker,
empowering teachers to manage knowledge. Personalitigs and professional

competencies of a Teacher. Code of Professionaisdibr teachers.

1.3 Knowledge Management for the®2&entury- prevailing status attached to Knowledge

Management in the perspective of sustainable dpuetat.

1.4 Pitfall of global Knowledge Management Systema @roblems of cross-border issues in

Knowledge Management in India.
UNIT II: DIFFERENT PERSPECTIVES ON KNOWLEDGE (15 Hrs)

2.1 Contemporary notions of 'knowledge' in Knadge Management - Nature of knowledge,

Difference between data, information and knowledgges of knowledge.

2.2 Managing knowledge from ancient times to todyilosophical Perspectives on Knowledge

- Burrell and Morgan's knowledge framework on p&dphical paradigms .

2.3 How humans create knowledge? — ConstructivisnkKnowledge Management, Gowin’s

view for the construction of knowledge.

2.4 Preserving and Applying Human Expertise: KnalgkeBased Systems, Using Past History
Explicitly as Knowledge: Case-Based Systems, Kndgée Elicitation: Converting Tacit

Knowledge to Explicit

2.5 Theories of knowledge: Evolutionary modes obwledge, Numerical model, Big Bang

theory of knowledge.
UNIT Il KNOWLEDGE MANAGEMENT PROCESS [15 Hrs]

3.1 Process of Knowledge Management , Attributdsnowledge Management , Production of
Knowledge, Knowledge Management Cycle, Knowleltggrix, Knowledge Discovery,

Knowledge Management Models.
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3.2 Views of Ikujiro Nonaka, Boisot, Choo, and Wirggarding Knowledge Management.

Integrated approach of Knowledge Management Process

3.3 Methods and strategies for organizing, capgravaluating, sharing, storing and presenting

knowledge in a Teacher Education Institution.
UNIT IV: TECHNIQUES OF KNOWLEDGE MANAGEMENT [1 5Hrs]

4.1 Knowledge Management Techniques: Meta cognipersonal interview, focus group

discussion, concept mapping, Mind Mapping, Ubiqusttearning, M-learning

4.2 Use of ICT in Knowledge Management : Knowleé@ggineering, knowledge networking,

educational informatics, Collaborative 3D learnemyironment, E- resources, Data mining,

E-portfolio, Intelligent Tutoring System, , Saitl Instruction, E-learning, Virtual reality,

Blended Learning

4.3 Programs for Knowledge Management - semirgmposiums, workshops, webinar,
conferences, panel discussions, focus group dississspaper presentations, publishing

papers, refresher courses, orientation programs.

4.4 Evaluation of Knowledge Acquisition: CompetgnBased Evaluation, Continuous and
Comprehensive Evaluation; Formative and Summativaluation. Modern assessment

methods: Rubrics, Portfolios, Projects, Examinatjddpen Book and Online Examinations.

UNIT V: KNOWLEDGE MANAGEMENT AND LEARNING ORGAN ISATIONS [15
Hrs]

5.1 The nature of organizational culture, Factofluencing Knowledge Management in a
learning organization. The role of organizatiotature in knowledge conversion and

creation processes.

5.2 Leadership in knowledge organization, scientifilization of intellectual capital in
knowledge organizations. Intellectual capital &srey term investment. Brain Drain in

learning organizations.

5.3 Holistic Quality enhancement of a learning orgation through systematic Knowledge

Management. Knowledge Management Assessment©fgeamnization, Organizational
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Impacts of Knowledge Management ,Role of NAAC, USCTE, NCERT, SCERT,NIE
in Knowledge Management.

5.4 Problems, issues and challenges of a learmganaation
UNIT VI: RESEARCH PERSPECTIVES IN KNOWLEDGE MANAGE MENT (15 Hrs]

6.1 Research areas in Knowledge Management , ,Need significance of research in
Knowledge Management, Thrust area of research de@b Ethics for conducting research

Knowledge Management .

6.2 Publishing Research Papers - Basic elementsriihg a research paper in Knowledge
Management — APA rules of research writing andestyf References — the danger of

plagiarism and Para phrasing — use of computewaoétto detect and avoid plagiarism.
PRACTICUM (Any two items)

1. Prepare an Institutional portfolio of a Teacher &ation Institution.

2. Conduct an action research in a school relateddaviedge management issue.

3. Conduct a survey and prepare a brief report reggrthe organisational culture of a
neighbourhood school

4. Prepare a learning package for creating awarereag &nowledge Management among

the secondary school teachers.
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE THIRD SEMESTER EXAMINATION
SPECIALISATION COURSE
EDU 913.4:KNOWLEDGE AND LEARNING MANAGEMENT

Time : 3 Hours Maximum Marg8:

©

Part-A
(Answer any two questions . Each question carrie)Imarks)

Elucidate the role of ICT in Knowledge Managemétdw can these influence the future

of our educational system?
Examine Gowin’s view of Knowledge Construction .
Critically analyze the theory of knowledge managenaelvocated by Ikujiro Nonako.

Examine the issues, problems and challenge of lediyed management in Indian

educational scenario.
(2%10 = 20 mark)
Part-B
Answer any ten questions. Each question carries #&vmarks)
Explain the nature and importance of organizaticodure
Explain the features of collaborative 3D learniegvironment.
How is the role NAAC relevant in the present dayeadional scenario?

Discuss the problem of Brain Drain. Suggest yolutsms to solve the problem.

. Intellectual capital is a long term investment. &your opinion.

10.Knowledge management is inter-disciplinary in natiiscuss

11.Enumerate the knowledge management cycle.

12. Differentiate between synchronous and asynchroleausing.

13. Briefly describe the professional code of ethiastéachers.
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14. Examine the prevailing status attached to Kedggé Management in the perspective of
sustainable development.

15 Give short notes on any two knowledgmagement techniques?
16 What do you mean by IT enabled humaouee management?

(10x5=50 marks)

Part C
(Answer any FIVE questions. Each question carriesito marks )
17. What are the types of Knowledge?
18. Define ubiquitous learning.
19. Differentiate between webinar and seminar.
20. What are the main objectives of NCTE ?
21. What is meant by mind mapping.
22. Examine the functions of UGC.

23. List two examples for blended learning.

(5%2 =10marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME

SEMESTER IlI

SPECIALISATION COURSE
EDU 913.5: COMPARATIVE EDUCATION

COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100
(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits : 4

COURSE OBJECTIVES
On completion of this course, the student will alide to

1. to develop understanding about comparative edutaiis conceptual framework and
relevance.

2. to analyse the historical development of compagadiducation with respect to the aims and
vision in the prominent nations.

3. to critically examine the different methodologydomparative education.

4. to comprehend the structure and financing of edoeal institutions in countries like India,
France, China, UK and USA.

5. to critically examine the national and internatibin&iatives in comparative education.

6. to comprehend the educational institutions, stmestand systems of different nations from
a quality point of view.

7. to critically evaluate the pivotal issues, probleamsl prospects of education in different

countries.

MODE OF TRANSACTION

Lecture cum discussion, demonstration, group ptasens, seminars, debates, panel
discussion, project, assignments, brain stormisgisas, peer group discussion, interaction

with community, case study, survey and dialogue.
COURSE CONTENT
UNIT 1 — Comparative Education: Conceptual Framewok (15 Hours)
1.1 Comparative Education— Meaning, Scope and Pretsnss
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1.2  Major Concepts in Comparative Education: Juxtapwsit- Area Studies — Comparative
Statistics — Comparative dynamics — Internati&dcation and International studies.

1.3 Purpose of Comparative Education — Better undedsign of educational issues —
Formulation policies and Reforms — Planning anddlgyment.

1.4 Values of Comparative Education — Intellectual -addical — Social — Economic -

Reformative — Humanitarian.
UNIT 2 — Historical Development of Comparative Education 15 Hours)

2.1  Historical Approach to Comparative Education — Miels Hans and Kandel.

2.2  Educational Development at Primary and Secondasi feom 1950 onwards — India, USA
and UK

2.3 Aims and vision of education in BRICS nations (BlkaRussia, India, China and South
Africa).

2.4  Vocationalisation of Education — India and China.
UNIT 3 — Methodology in Comparative Education (15 Hburs)

3.1 Classification of Methods — Discipline based — Psgbased — Higson'’s categorization.

3.2 Methods of Comparative Education — Historical — $Brodisciplinary — Quantitave
(statistical) and Problem Approach.

3.3  Comparative education as a Social Science

3.4  Comparative studies and Decision making — StratexggcTactical

UNIT 4 - Institutions, Structures and Financing of Educaton in Different Countries (15

Hours)

4.1  Structure of School Education — India, France, @lsind USA.

4.2  Management of Education in School and Higher levdlsdia and China.

4.3  Priorities in Expenditure for different stages afug€ation — India, China, UK and USA.

4.4  Grant-in-aid Policies and Centre State relationghifinancing of education in a federal set
up — India and USA.

UNIT 5 — Teacher Education Researches and Initiatives in Comparative Education(15

Hours)

5.1 Pre-Service Teacher Education at various stagedwfation —India, UK and USA.
5.2 In-service Teacher Education practices — India,do USA.
5.3 Researches on Innovative Educational Practiceslados level in India from an inter-

regional perspective.
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5.4

National and International initiatives in CompavatEducation.

UNIT 6 —Pivotal Issues and Concerns of Comparative Education (15 Hes)

6.1
6.2
6.3
6.4

Universaliation of Elementary Education — Indiaji@hand UK.
Enrolment and Quality in Higher Education — IndikgA and Thailand.
Education of the Marginalised — India, USA and Hraz

Education for Economic growth and Modernisatioméid, Philippines and Nigeria.

PRACTICUM (any two items)

1.

Conduct a study on the Socio-Economic backgroundhefstudent community and the
enrolment in School education in India, Pakistaandadesh and Sri Lanka.

Conduct a Quantitative and Qualitative analysishef Literacy rates of any three countries
(Developed, Developing and Underdeveloped).

3. Debate on any contemporary educational issue i$ien countries.

4. Conduct a comparative study on the role of schoblpfomoting gender equity in India,

Malaysia and Sri Lanka.
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE THIRD SEMESTER EXAMINATION
SPECIALISATION COURSE
EDU 913.5 COMPARATIVE EDUCATION

Time: 3 Hrs Max. Marks: 80
Part A

(Answer any two guestions. Each gquestion carries 10 marks)

Analyse the major concepts in Comparative Educatimtically evaluate the influence of
International education in the Indian system.

Discuss the aims and vision of education in BRI@goms.

Compare and contrast the Grant-in-aid Policies@gwlre State relationship in financing of
education in a federal set up with special refeedndndia and USA.

Evaluate Education for Economic growth and Modetnis in India and Philippines.

(2 X 10 = 20 marks)

Part B
(Answer any ten questions. Each question carries 5 marks)

Explain the need and importance of comparative &ttt in the present context.

Analyse the historical approach to Comparative &tan.
Explain the structure of school education in Inala USA.
Elaborate the priorities in expenditure for primaducation in India and China.

Explain the Pre-Service Teacher Education at sdewel in India and USA.

10. Analyse the status of Universaliation of Elementadycation in India and China.

11.Discuss the factors affecting the enrolment ratibigher education with respect to region

and gender in India.

12.Evaluate the programmes and initiatives for edooabtf the Marginalised in India and

Brazil.

13.Discuss how comparative education help the natofotmulate policies and Reforms in

education.

14. Analyse the reformative and humanitarian valuesoofiparative education.

15. Explain about the international initiatives in ccemgtive education?
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16. Explain about intellectual and reformative valuésamparative education?

(205 = 50 marks)
Part C
(Answer any five questions. Each question carries 2 marks)

17.Explain the educational development at primary ll@véndia since 1990.
18.What are the major features of vocationalisatiokddication in China?

19.What do you mean by Comparative education as aaB8cience?
20. Differentiate between Strategic and Tactical Decishaking.

21.Explain the in-service teacher education practicesk.
22.List any four quality concerns of Higher Educatiorindia and USA.

23.Write a short note on educational issues in Nigeria

(5 X 2 =10 marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME

SEMESTER IlI

SPECIALISATION COURSE
EDU 913.6: MATERIAL AND INSTRUCTIONAL DESIGN

COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100
(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits : 4

COURSE OBJECTIVES
On completion of this course, the students wilbb& to develop an understanding of

1. the history and evolution of Instructional and migtedesign

2. the principles and characteristics of the desighdavelopment of Instructional
material

the various competencies and skills in instructiciesign

the design and development of e-learning materials

the modes and models of instructional design

o 0 bk~ w

the role of teacher as an effective designer
MODE OF TRANSACTION

Lecture cum discussions, Demonstrations, groupudfsons, debates, assignments,
brainstoriming sessions, interaction with commurigse study, survery etc

UNIT | : INSTRUCTIONAL AND MATERIAL DESIGN-CONCEPTU AL FRAME
WORK(15hrs)

1.1 Instructional and material design-Historical Pecspe
1.2  Gagne’s influence on instructional Design theories

1.3 Learning material design
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1.4  Learning environment design-principles-contiguitieets, perceptual -motor
grounding, Spaced effects, generation effect, meaialg cognitive load, Negative

suggestion effect and cognitive disequilibrium

UNIT 1I: DESIGNING AND DEVELOPMENT OF INSTRUCTIONA L MATERIALS
(20hrs)

2.1 Characteristics of teaching-learning materials
2.2 Principles of instructional and material design
2.3  Selecting and developing teaching-learning material

2.4  Design outcomes-based assessments

UNIT Il INSTRUCTIONAL DESIGN SKILLS AND COMPETEN CIES (15hrs)

3.1 Planning a design- Need assessment-crossaludampetency; writing  criterion
referenced, performance based objectives; seleotidght instructional media and

strategies.

3.2 Developing learning materials — Analytical kieffective communications, focus on

expected outcomes, problem solving skills.

3.3 Outcome based assessments-Develop performaasirement instruments, editing,
presentation skills, reflexive competence

UNIT IV : MODES AND MODELS OF INSTRUCTIONAL DESIGN (15hrs)

4.1 Modes of instructional design-Self regulatedténg, Independentlearning,
programmed learning, collaborative learning, pgétory learning, anchored

learning, discovery learning

4.2 Models of instructional design-ADDIE (Analysed$dgn develop Implement and
evaluate) model, Guaranteed Learning Model, OAR€CIbje -activities -resources)
Model.

UNIT V: DESIGNING AND DEVELOPING e-LEARNING MATE RIALS(15hrs)

5.1 Designing e- learning content and materials deshgn, software design,

communication design and information design
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5.2 Communication tools for e-learning

5.3 E-learning approaches and components

5.4 Synchronous and asynchronous e-learning

5.5 Interactive e-lesson

5.6 Blended learning

UNIT VI:TEACHING AS DESIGN (10hrs)

6.1 Historical Perspective

6.2 Interpreting Teaching as Design

6.3 Teacher practice and design of curricular irtions

6.4 Designing quality materials for teacher educati

6.5Pedagogical design capacity (PDC)

PRACTICUM (any two items )

1. Develop an e-learning content on a unit of youriohat secondary level

2. Prepare an interactive instructional material af tvours duration.

3.

4. Develop a blended learning package for B.Ed stisdeaed on Optional subject.

Develop an instructional design based on ADDIE nhode
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Englewood Cliffs, NJ: Prentice-Hall.
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design and delivery of instruction. In D. Jonasdsuh ), Handbook of Research for
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Mastering new media and portfolio development. wNielhi: Tata McGraw Hill
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MAHATMA GANDHI UNIVERSITY
M. Ed. DEGREE THIRD SEMESTER EXAMINATION
SPECIALISATION COURSE
EDU 913.6 MATERIAL AND INSTRUCTIONAL DESIGN

Time : 3hrs Maximmumarks:80

Part A
(Answer two questions. Each question carries 10 mis)

1. Discuss the contribution of Gagne’s influence stductional Design theories
2. Describe the principles of Instructional and Matkedesign and its application in
the teaching —learning process?
3. Discuss the relevance of modes and models in ulctsdnal design?
4. Explain the criteria for selecting and designiegdhing-learning materials
(2x10 = 20 marks)

Part-B

(Answer any ten questions. Each question carrigsmarks)

5. Prepare a note dtedagogical design capacity

6. Explain Synchronous and asynchronous e-learning

7. Develop teaching-learning materials of a togigaur choice

8. What is Outcome based assessments

9. Explain communication tools for e-learning

10. Discuss the basic principles in designing le@environment
11. Explain the essential skills in developing ihéag materials
12. Describe the communication tools of e-learning

13. Comment on ADDIE model of Instructionakayn

14. Discuss the role of the teacher in desgcurricular innovations
15. Explain Interactive lesson plan?
16. Write briefly about Pedagogical Design &aty (PDC)?
(10x5=50 marks)
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17.
18.
19.
20.
21.
22.
23.

Part C

(Answer any Five questions. Each question carrigs marks)

What do you know about Manageable cognitivePoa
What do you mean by Reflexive competence?
Define Blended Learning?
Write a brief note on Material web design?
Write any two characteristics of teaching héag materials
Comment on Cognitive disequilibrium
Define cross-cultural competency.
(5%2 =10marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME
SEMESTER Il
SPECIALISATION COURSE

EDU 913.7 : EARLY CHILDHOOD CARE AND EDUCATION
COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100
(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits : 4

COURSE OBJECTIVES
On completion of this course, the students wilbb&e
1. to understand the fundamentals of early childhcee and education
2. to analyse the different concepts and charatt=isof child development and child
rearing practices
3. to reflect on various organization and administeastructure of early childhood
care and education.
4. to have awareness on various child guidance anaseting services.
5. to analyse the recent trends in early childhoad ead education.
6. to have knowledge about the information technolagyearly childhood care and
education.
MODE OF TRANSACTION
Lecture cum discussion, group presentation, sesyikebates, field visit, assignments,
bring storming sessions, peer group discussiom, $sihow, case study, survey , research

review and criticism

COURSE CONTENT
UNIT — 1 CONTEXT OF EARLY CHILDHOOD CARE AND EDUC ATION (15 hrs)
1.1 Meaning — Need and significance - Aims and objestiv
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1.2 Historical perspective of early childhood care a&ualdication in Western counties and India
with special reference to Kerala.
Contribution of Indian and Western educationistEtoly childhood care and education —

Rousseau, Pestalozzi, Froebel, Montessori, Mah@amalhi, Tagore.

UNIT — I UNDERSTANDING EARLY CHILDHOOD CARE AND EDUCATION
(20 hrs)
2.1 Nature of human growth & development in thenptal, postnatal and early childhood.
2.2 Developmental tasks, Risk factors, Nature -uneat issues, different phases of early
childhood development — Physical, mental, emotiamal intellectual.
2.3 Psychological needs and problems of early bhivd.
2.4 Contributions of - Jean Piaget , Kohl Bergy L¥ygotsky, Jerome S. Bruner, M. Gagne

towards child development

UNIT —llI DEVELOPMENT OF EARLY CHILDHOOD CARE AN D EDUCATION (15 hrs)

3.1 Education For All (EFA), Yashpal Committee RepdNCF, 2005, UEE Article 39 (f),
Article 42, Article 45, Article 47, The constitutio(86h Amendment) Act, 2001.

3.2 Agencies in the field of early childhood carel education — Government, Local Bodies and
Private agencies.

3.3 Administrative structure of early childhood edtion, Role of MHRD, MOHFW, SCRET,
ICCW, KSCCW, DWCD, MHRD, MOHFW, SCERT.

3.4 Quality improvement of ECCE — empowering plaeents, the family and the community -
Parental role and responsibility in early childdacare and education — Role of PTA and
MTA in child care and education.

3.5 Developing awareness through guidance and ebngsamong parents and society.

3.6 ECCE programmes — Current status — a critic@uation — issues, concerns and problems

3.7 Role of IT in early childhood care and eduaatio
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UNIT IV — PROGRAMMES AND STRATEGIES OF EARLY CHILD HOOD CARE

AND EDUCATION (10 hrs)

4.1 Role of early childhood institutions in the atgt of Kerala — Anganwadies, Balawadies,
Kindergarten, Montessori.

4.2 Support service for women and girls.

4.3 Nutrition and health education programmes -riNmtal supplementations, Diseases,
immunization, pre-school education, child care, vprgion and early detection of
disabilities - Role of teachers , parents and canity.

4.4 Guidance and counseling services for variody ehildhood problems.

4.5 ICDS, ‘Fixed Monthly Early Childhood Care andugation Day’ — purpose and activities.

UNIT V — CURRICULUM FOR EARLY CHILDHOOD CARE AND ED UCATION
(15 hrs)

5.1 General principles to curricular approachesvetbpmentally appropriate, activity based and
related to child’'s needs, interests and abilitesc@rding to the age)- (play and art as the
basis of learning, recognition of special featurds children’s thinking, primacy of
experience, mix of formal and informal interactiblend of cultural and textural materials,
use of local materials — art and knowledge, healibll being — healthy habits.)

5.2 Curriculum for school readiness — physical,nitbge and socio-emotional dimensions.

5.3 Different types of preschool curriculum like Messori, Kindergarten, Balawadi Support of
workforce: Teachers’ helpers, parents and commusipport in functioning of ECCE.

5.4 Resources for ECCE - finance, human resowaehing and learning materials (commercial
collected and created) — Resource allocation —gpatjon and use of learning and play

materials — principles and characteristics.
UNIT VI — TRAINING, RESEARCH AND EVALUATION IN EARL Y CHILDHOOD

CARE AND EDUCATION (15 hrs)

6.1 Need and significance of personnel involveHCCE programme
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6.2 Training Programmes on ECCE personnel-Govenhneector/ Voluntary sector/ Private

sector. Status and nature of training programmg®-service, in-service, refresher training

and distance mode.
Training centers - AWTC, MLTC

6.3 Tools and techniques — observation, anecdetalrds, health records, case study Evaluation

of ECCE- observation, checklist for observation

6.4 Research methods - Areas of research studi€&C@E, Recent research trends in early

childhood care and education institutional praisifor early childhood care and education.

PRACTICUM (Any two items)

Prepare areport on the present status of EG&aite/Region/District

Case study of behaviorual problems of a chilceéaty childhood)

3. Develop a model curriculum for any one course ather education (at early childhood

level).

4. Conducting a survey of child rearing practicesiffecent cultures.

REFERENCES

1. Aggarwal, J.C. and Gupta S.(200?).Early Childho@teCand Education (1$ ed.)New
Delhi: Shilpa Publications

2. Becker, Nettie &Becker, Paul.(2009). Developing fQtyecare for young children: How
to turn Early care settings into Magical pladésw Delhi: Sage Publications

3. Bhatt B.D. (1995). Modern Indian Education. NewHhdeKanishka Publishers.

4. Bruce, T. (1992). Early childhood Education. Gigdtain: Hodder and Stoughton'

5. Carr, M. (2001). Assessment in Early childhoodisg# Great Britain: Athenaeum Press

6. Carr, Margaret. (2001). Assessment in Early chititheettings' London: Paul Chapman
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7. Clark, Margaret, M.& Waller, Tim. (2007). Earlyitdhood Education and care- policy
and practice. London: Sage publications.
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guide. New Delhi : Sage Publications.
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10.Gom Zalez,Virginia (2009). Young Learners, Divecdgldren: Celebrating diversity in
Early Childhood. New Delhi: Sage publications
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Allyn and Bacon.
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New Delhi: Sage publications
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15.Morrison, G. (2011). Fundamentals of Early Childhoéducation (6th ed.). Boston:
Pearson.

16. National Early childhood care and Education (ECE8ljcy (2013).

17.NCERT (2006). Position Paper. National Focus GroopEarly Childhood Education:
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18.Nukbrown,C., Clough, P. and Selbie, P. (2005). \e&hildhood Education- London:
Sage Publications Ltd.

19.Nutbrown, Cathy.(2006). Key concepts in early dmildd education and care.
London:Sage publications.

20.0O,Neil, John & Kitson, Nel.(Ed.) (1996). Effectiveurriculum management: co-
ordinating learning in the primary school. Lond&uutledge.
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Sage publications

23.Santrock, J.W. (2009). Child Development {12d.) New York: McGraw Hill
International Edition.
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30. Stone, R. (2009). More Best Practices for Elemgrtéassrooms. US: Corwin

31.Wagstaff, P. and Bean, A. (1992). Practical apdreac¢o writing. New York: Longman.

186



MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE THIRD SEMESTER EXAMINATION
SPECIALISATION COURSE
EDU 913.7: EARLY CHILDHOOD CARE AND EDUCATION
Time: 3 Hrs Max. Marks: 80

Part A
(Answer any two questions. Each question carries 10 marks)
Explain the aims and objectives of ECCE in the &St&xplain its significance in the

educational system.

2. Critically examine the existing practices in the®&Esystem.

© © N o o0

List and describe the principles that can be agpin the curricular development of
ECCE.
Explain the recent trends in the ECCE.
(2 X 10 = 20 marks)
Part B
(Answer any ten questions. Each question carries 5 marks)
Examine the role of P.T.A. and M.T.A. in the ECCE
Briefly explain the significance of IT in earlyitdhood care and education.
Write a short note on the mental developmenthitden.
Critically examine the role of community in earlyildhood care and education.
Give a brief account of the contributions of Mos@s to early childhood care and
education.

10.How will you evaluate the ECCE progammes?

11.1dentify the different types of local resourcesttt@n be used in the ECCE progammes.

12.What are the agencies that participate in thiy edildhood care and education?

13.Comment on the parental role in the developmeatdafild.

14.Write a short note on the support services of edrlighood care and education.

15. Explain the role of Balwadis as an early chilidhaastitution?
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16. Give an account of the educational contributionpestalozi towards early childhood
education?

(205 = 50 marks)
Part C
(Answer any five questions. Each question carries 2 marks)
17.Enumerate the role of pre-school in the developroénhild’s personality.
18. Mention two important contributions of Rousseathi® field of ECCE.
19.What is the role of parents in the emotional dewelent of a child?
20. List the immunization schedule.
21.What do you mean by ‘Fixed Monthly ECCE Day’'?
22.Mention any two problems of a child at early chddld stage.
23. State Article 47.

(5x2 = 10 marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME
SEMESTER IlI
SPECIALISATION COURSE

EDU 913.8: HIGHER EDUCATION
COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100
(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits : 4

COURSE OBJECTIVES

On completion of this course, the teacher educanitibe able to

1. explore the organizational structures of higheroatdion and its role within our society

2. think critically about current issues and problemdndian higher education

3. anticipate the future of higher education and éwelts available to shape or change that
future

4. understand the goals, norms, and practices of tgiiye

5. understand the issues, problems and perspectivasigdrsities in the changing global
scenario.

6. understand the pattern of administration, plan@ing management of higher education.

7. acquaint the recent trends and development in kedyd management in higher
education.

8. conduct research related to an identified issyga@gram in higher education
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MODE OF TRANSACTION

Lecture cum discussion, demonstration, group dsouas, seminars, debates,
Assignments, brain storming sessions, peer groagudsions, interaction with
community, case study, survey, and collaboratixetegies.

COURSE CONTENT

UNIT I: HIGHER EDUCATION IN INDIA (15 Hrs)

1.1 The concept of Higher Education, The Indiant&ysof Higher Education: vision, mission,
objectives and functions of higher educationdia,

1.2 Agencies responsible for higher education

1.3 Higher education as envisaged in the variopsrte of education commission and policies.

1.4 The role of Higher Education in Indian context.

1.5 Recent trends and developments in higher edacagstem.

1.6 Constitutional provisions related to highereation.

UNIT II: THE ISSUES, PROBLEMS AND CHALLENGES OF HIG HER EDUCATION

IN INDIA (15 Hrs)

2.1 Burning Issues and Problems in higher educatolutions for problems in higher
education.

2.2 The Challenges of higher education as a restiliberalization, privatization and
globalization.

2.3 Manpower Planning: meaning, need, importaktapower requirements for the expansion

of higher Education.
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2.4Manpower planning process- strategic manpowrechsts. Problems of manpower planning
in India.

2.5 Equality of opportunities in higher educatiossues, problems and tendencies.

2.6 Brain Drain: a growing threat in India. Cauaad consequences of brain drain and possible
solutions of preventing it.

UNIT lll: UNIVERSITY ADMINISTRATION (15 Hrs)

3.1 The concept of University- types of universitiBasic functions of University.

3.2 Structure of University administration— Respbifies of Senate, Syndicate, Academic
Council, Board of studies,

3.3 University authorities: Chancellor, Pro-ChatareNice-Chancellor, Pro-Vice-Chancellor

3.4 Marking/Grading system, Semester system, Cradit Semester system; latest trends in
Evaluation system.

3.5 Changing roles of Universities in Teachings&arch, and Extension in the context of social
and economic development.

3.6 Issues, problems, and challenges of Indian &Jsitres.

UNIT 1V: AUTONOMY AND KNOWLEDGE MANAGEMENT IN HIGHE R

EDUCATION (15 Hrs)

4.1 The concept of autonomy in higher educationeamng, significance, scope, merits and
demerits.

4.2 Autonomous Universities, Autonomous Collegesgided University

4.3 Autonomy within the university — Academic, Amistrative and Financial Autonomies,

Autonomy to the teaching departments
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4.4 The relevance and application of Knowledgendigement in higher education
4.5 Creating a Learning Organization for Knowledy#¢orkers. Models of knowledge
management

4.6 Effective use of ICT for Knowledge Management.

4.7 Future of knowledge management in a 21st Ceitnowledge-Based organization.

UNIT V: QUALITY MANAGEMENT AND FINANCING IN HIGH ER EDUCATION

(14 Hrs)

5.1 Quality management in Indian higher educatideed for quality enhancement in higher
education

5.2 Authorities, Teachers and Students as parin@ysality management,

5.3 Minimum qualification for the appointment oaters in higher education. UGC regulations
for the appointment of a teacher. Performanceapalrfor teachers and administrators.

5.4 Assessment & Accreditation of institutions afker Education — CABE, NAAC, NCTE,
NUEPA, UGC: its functioning;

5.5 Financing in higher education, source of fumdhigher education. Financial accountabilities
of universities.

5.6 Central Grants to the universities, and coBegerants in aid to the state universities and
colleges from the state governments.

5.7 Self — financing institutions

UNIT VI: INTERNATIONALIZATION OF HIGHER EDUCATION IN INDIA

(16 Hrs)
6.1 Internationalization of higher education indiln rationale, approaches, strategies and

organization models for internationalization oflieg education.
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6.2 Maintenance of international standards in higiteication. Competition from the emergence
of foreign higher education institutions in India.
6.3 Academic network and alliances with foreignvensities. Comparison of higher education
system in India, USA and UK
6.4 The Changing Nature of Research in higher d¢guca\eed for research in higher education.
Internationalization of higher education: A restaarea.
PRACTICUM (Any two items)
1. Conduct a diagnostic study on the performancangfone higher educational institution in
promoting soft skills.
2. Analyze the problems of higher education in énthirough a survey and give suggestions to
solve the problems.
3. Critical appraisal of administrative hierarcHyagrofessional institution of your choice.
4. Conduct a SWOT analysis about the performanae Téacher Education Institution in your
locality.
References
1. Altbach, P. G., Gumport, P.J., &Berdahl, R.O. (20Bmerican Higher Education in the
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE THIRD SEMESTER EXAMINATION
SPECIALISATION COURSE
EDU 913.8 HIGHER EDUCATION

Time: 3 Hours Maximum Mark:80
Part-A
(Answer any two questions. Each question carries Ifiarks)

1. Elucidate the main problems faced by higher edaoat India. How can these influence
the future of our educational system?

2. Discuss the basic functions of University Educatien Teaching, Research, and
Extension. State how many these educational fumstaye relevant for the present day
society.

3. Portray the financial accountabilities of univaest Explain it in the light of legislation
for the universities Act, statute and regulations.

4. ‘Students have to take up a lead role in ensurungity education.” Comment on the
statement and bring out the significance of proxgdstudents with necessary knowledge,
information skills and tools related to quality @&ssce.

(2x10 = 20 marks)
Part-B
(Answer any Ten questions. Each question carriesMarks)

5. Prepare a note on the significance of self-finaganstitutions.

6. Explain the relationship between ‘manpower requeets’ and ‘expansion of education’.

7. How is the role of Academic Staff Colleges relevamtthe present day educational
scenario?

8. What are the basics of higher education envisagethé various reportsof education
commissions and policies?

9. Show your acquaintance with Marking /Grading syséem Credit/Semester system.

10.'Assessment and Accreditation of institutions ofyk#r Education is anecessity of the

day’. Discuss.

197



11.Enumerate the importance of knowledge managemeritigher education.

12.Express the educational implications of Equalitppportunities ineducation.

13. Describe the significance of performance apprd@aieachers’ and administrators.

14.Briefly discuss the causes and consequences af train. Suggest possible solutions for

preventing it.

15. Describe the role of RUSA in management of higlaercation?

16. Distinguish between Open University and Deemedersity?

17.
18.
19.
20.
21.
22.
23.

(10x5=50 marks)
Part C
(Answer any FIVE questions. Each question carries gharks )
Bring to light the aim of UGC-NET examination.
In concise terms state the problems of Unityeegimissions.
Give any four functions of University Grantsrission.
What role is played by Senate and Syndicatenersities?
What is meant by autonomous college?
Examine the functions of state universities.
List any two functions of NAAC.
(5%2 =10marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME

SEMESTER 11

SPECIALISATION COURSE
EDU 914.1: ENVIRONMENTAL EDUCATION
COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100

(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits: 4

COURSE OBJECTIVES
On completion of this course, the student will beea

1.

to develop comprehensive concept about the scogeirportance of environmental
education.

2. to acquaint with environmental issues and problems.

3. to be aware of the recent environmental hazardslaglan of action to overcome this

in a broad perspective.

4. to provide training in IT enabled strategies foparting environmental education.

5. to carry out research projects for improving envimental quality and sustainable

development.
to develop an action plan and conduct awarenesgrgro for the public about
sustainable development.

to lead a nature friendly life and promote gregmdj in the society.

8. to develop an attitude to conserve the nature athata resources.

MODE OF TRANSACTION

Lecture Cum Demonstration, Demonstration, Groug&hrtions, Seminars, Debates,
Assignments, Brain Storming Sessions, Peer Growgrussion, Interaction With

Community, Case Study, Survey And Dialogue, NaGaenp.
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COURSE CONTENT

UNIT I: CONCEPT OF ENVIRONMENTAL EDUCATION (15 hrs)

1.1 Meaning, history, need and significance aneabjes of environmental education.

1.2 The philosophical, sociological, ethical anditumal perspectives of environmental
education.

1.3 Contributions of social activists in environrtedreducation in India.

1.4 Structure and status of environmental education

1.5 Environmental education in a global perspectiveéteps taken by national, international
and state organizations in the promotion of envitental education.

1.6 Challenges in environmental education

UNIT Il: CURRICULUM CONSTRUCTION FOR ENVIRONMENTAL EDUCATION
(15hrs)

2.1 Curriculum planning- Philosophical back grdun

2.2 Methods and Approaches in Environmental Edmca
a. Holistic, Integrated, Interdisciplinary, Multgiplinary
b. Outdoor education, Experiential Education, Ingiethod

2.3 Formal and Informal Strategies in environrakatiucation
a. Dialogue, Video, Case study, Issue Investigatidction projects, Simulation, Case
study
b. Poster and Brochure preparation, Workshop, dotere website, Environmental
monitoring, Guided nature walk, Green classroactiviies.

2.4 Factors affecting Curriculum Construction

2.5 Teacher related issues- Issues related to\gasjoer and assisting in environmental

education

2.6 Need of Environmental Psychology For Teachers.
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UNIT II1: THE ENVIRONMENT AND ITSCONSERVATION PRINCIPLES (10 hrs)

3.1  Ecology, Concept of Ecosystem, Food chain, Food, fadtors affecting Food chain
And Food web, Energy Flow, Bio-Geo Chemical cydesNature- Carbon cycle,
Nitrogen cycle, Water cycle And Phosphorous cycle

3.2  The Need Of Conservation- Conservation Of Naturd Natural Resources

3.3  Need of conservation of Environmental Heritage

3.4  Environmental Literacy

3.5 Need and scope of sustainable development, Con€E&ptvironmental Sustainability

UNIT IV: ENVIRONMENTAL PROBLEM S (20 hrs)
4.1  Environmental problems at global, regional and li¢te2el- give emphasis to any five
prominent issues
Problems at global level
a. Global Warming and Glacier Erosion
b. e- Waste and Its Management
c. Loss of Habitat and Biodiversity
d. Ozone Depletion and CFCs
e. Pollution
Problems at Regional Level
a. Solid And Liquid Waste and their Management
b. Destruction of Mangroves and Shrinkage of Back Wate
c. Changing Crop pattern and Land Use
d. Quarriying and Sand Mining
e. Ecological Hot Spot
f. Environmental Conflicts
Problems at Local Level
a. Specific Environmental Issues Pertaining To Therigis
4.2  Environmental Stress- Effect of Stressors on Heaiith Behaviour

4.3 Natural Disasters and Calamities, Disaster Managéme
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UNIT V: ENVIRONMENTAL PLANNING AND MANAGEMENT (15 hrs)

5.1
5.2
5.3
5.4
5.5
5.6
5.7
5.8
5.9

Concept and Need of Environmental Planning
Issues Related to Environmental Planning
Environment Management Information System
Environment Monitoring System

Environmental Accountability — Environmental Ethics
Ecotourism

Earth summit

Eco- feminism

Green living

5.10 Eco- footprint
5.11 Organic farming

5.12 Family farming

UNIT VI: EVALUATION AND RESEARCH IN ENVIRONMENT EVALUATION (15hrs)

6.1
6.2
6.3

6.4

6.5

Need and Significance of Evaluation

Macro and Micro level Evaluation

Difficulties in Evaluation, Diagnostic test In Emohmental Education and Remedial
Measures

Recent Trends In Evaluation- CCE, Questionnairerher report, Skill Tests- Practical
Test, Product test, Simulated Practical test, weer, Observation, Rating Scale,
Portfolio, Rubrics.

Recent Researches In Environmental Education

PRACTICUM (Any two items)

1.
2.
3.

Prepare a report based on the conservation seatagopted in your locality.
Preparation of biological album/CD on endangerestigs.

Prepare a report based on solid and waste managsimaegies adopted in any three
educational institutions.

Prepare a report based on nature camp
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE THIRD SEMESTER EXAMINATION
SPECIALISATION COURSE
EDU 914.1 ENVIRONMENTAL EDUCATION

Time 3Hours Max. Marks: 80

Part. A
(Answer any two questions. Each question caries 10 Marks)

Discuss any four prominent environmental issuesshbal level and suggest
suitable remedial measures to solve the problems.

Explain the concept of Environmental Sustainability social, economic and
political dimensions.

Describe the formal and non-formal Strategies eggdoin Environmental
Education.

Highlights the need of conversation of environmaértieritagein the present

scenario. (2x10=20 marks)
Part. B
(Answer any ten questions. Each question carries 5 marks)

Define environmental accountability with suitablample.

6. Teachers have pivotal role in the disseminationenfironmental education.

Discuss.

7. What is the scope of environmental education intteaeducation curriculum?

9.

Bring out the contributes of two social activists India in the field of
environmental education.

lllustrate the methods appropriate for impartingpayment.

10.Explain the impact of industrialization on the enwiment.
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11.How can be integrate and propagate environmentatagwn through various
subjects?

12.Fast growing technology is a threat to environmeioiv?

13.Explain the need and significance of environmeatiication.

14.Explain the significance of environmental monitgrgystem.

15.What do you mean by education for sustainable dpwetnt?
16.“Population explosion as a threaten to environmesubstantiate?

(10x5= 50 marks)
Part. C
Answer any five questions. Each question carries 2 marks
17.Explain the terms:
a) Glacier erosion
b) Ecological hot spot
18.What do you mean by disaster management?
19.Discuss the major issues related to environmerdahmg.
20.What do you mean by eco-feminism?
21.Explain the energy flow in ecosystem.
22.Define environmental stress. Mention the effecany two stressors on health of
human beings.
23.Suggest some eco- friendly measures for the dispbsalid wastes.
(5x2=10marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME

SEMESTER 11

SPECIALISATION COURSE
EDU 914.2: INCLUSIVE EDUCATION

COURSE OUTLINE

Contact Hours; 90 hrs Maximum Mark: 100

(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits: 4

COURSE OBJECTIVES:

On completion of this course, the student wilbide

1.

to critically analyse the concept of ‘disabilighd ‘inclusion’ and develop a dynamic

approach to pupil diversity and individual diffaces.
to ientify needs of children with diversities.

to get acquainted with the cultures, policies addcational practices and  equipped
with inclusive practices.

to incorporate multidisciplinary approach and awative practices in inclusive set up.
to use specific strategies and assistive and agatgichnologies in teaching children

with special needs in inclusive classrooms.

to understand the global and national commitmemwsids the education of children
with diverse needs,

to appreciate the need for promoting inclusive ficacand the roles and
responsibilities of all concerned personnel,

to develop critical understanding of the recomménda of various commissions and

committees towards teacher preparation for incisucation,
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9. to understand the nature of difficulties encourddyg children and prepare conducive
teaching learning environment in inclusive schools,

10. to analyze special education, integrated educatmamstream and inclusive education
practices,

11. to identify and utilize existing resources foomoting inclusive practice.

MODE OF TRANSACTION
Lecture-cum-discussion, Use of narratives basegsearch and documentation, Project
reviews, Case studies, Use of video-clips and trgpis of classroom teaching, Success
stories/ innovations, Observation in special schaold other field sites, Recording of
observations and experiences, Interviews with sphechool personnel, Panel or group
discussion onpsychosocialissues ,Individual projects, Using library , ladiory and

ICT resources, Guidance and Counseling, Psycha@bgiests.
COURSE CONTENT

UNIT 1-INCLUSIVE EDUCATION: CONCEPTUAL FRAMEWORK (15 hrs)

1.1. Inclusive Education: Conceptual Analysis.
a) Definition, concept and importance of inclusadrication.
b) Philosophy of inclusive education
c) Difference between special education, integratietation and inclusive education.
d) Need and Importance of Inclusion and catetinigdividual Differences
1.2. Defining Children with Diver se Needs
a) Understanding diversities—concepts, characteristlassification of children with
diversities :
b) Introduction to Evaluation for identifying dive learners
c) ldentification of Diverse Learners for Inclusion
d) Educational Evaluation Methods, Techniques aoals

e) Interpretation of Evaluation Reports and thelu&ational Implications

208



UNIT 2 : CATERING TO SPECIAL NEEDS (20 hrs)
2.1. Incluson And Special Education: Conceptual Analysis

(a) Concept of Impairment, Disability and Handicap
(b) Classification of Disabilities based on ICF Mbd
(c) Prevalence, Types ,Characteristics and EdutatNeeds of Diverse learners:
Intellectual, Physical and Multiple Disabilities
(d) Causes and prevention of disabilities
2.2. Cateringto Special Needs

a) Inclusive Educational Practices
b) Legal Provisions and Policies
c) Collaborative Practices for Inclusion

d) Multidisciplinary Approach and Training for llusion

2.3. Assistive /Adaptive Technology
a) Assistive and Adaptive Technology for Diversarteers: Product (Aids and
Appliances) and Process (Individualized EdacaRlan (IEP), Remedial Teaching),
b) Therapeutic Interventions: Need and Scope
¢) Use of Information Communication Technology ()df inclusive classroom
UNIT 3 : INCLUSIVE EDUCATION FOR DISADVANTAGED GROUPS (10 hrs)
3.1. Socially disadvantaged section in India: Cpticaél Framework

3.2. Status of school education of socially disatlyged section in India
3.3. Problems in education of disadvantaged seatohaddressing social group
3.3. Schemes, programmes and Research priogtiesitication of socially disadvantaged

section

UNIT 4 : INCLUSIVE EDUCATION FOR GENDER EQUALITY AND SENSITIVITY
(10 hrs)

4.1. Contemporary Issues in Girl's Education
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4.2. Status and Problems of school educationrts. gi

4.3. Gender Issues: Gender Inequality and Gedelesitivity
4.4 .Strategies and Programmes on Girl's Education

4.5. Research Priorities.

UNIT 5 : CATERING TO GIFTED AND CREATIVE LEARNERS (15 hrs)
5.1. Identifying andCatering to thediverse learners

5.2. Gifted and Creative Children: Definition, Chaeteristics, Learner needs
5.3.ldentification, Curriculum Strategies and iEnment Programmes

Multidisciplinary Approach and Collaboratidor Inclusion

5.4. Educational Technology and Collaborative #eas for gifted and creative learners.
5.5. Training and Research perspectives for inmtus
UNIT 6: TRAINING AND RESEARCH PERSPECTIVES FOR INCLUSION (20 hrs)

6.1. Multi disciplinary Approach for Inclusion
a) Planning and Management of Inclusive Classrodnfiastructure, Human Resource
and Instructional Practices
b) Curriculum and Curricular Adaptations for Diverdsearners
c¢) Classroom Evaluation Practices
d) Management of Inclusive Education Classrooms
6.2. Collaborative Practicesin Inclusive Set Ups
a) Parenfrofessional Partnership: Role of Parents, Peesfed3ionals, Teachers School
b) Management, Community
c¢) Skills and Competencies of Inclusive School Teas for Collaborative Practices
d) Professional Ethics and Professional Divalent
6.3. Resear ch Per spectives:
a) Research in Inclusive Education in India
b) Current Status and Issues of inclusive educatidndia
c) Barriers and Facilitators in Inclusive Educatiéititude, Social and Educational
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d) Ethical Issues in Inclusive Education

e) Conducting research activities.
PRACTICUM (Any twoitems)

1. Conduct a survey on the inclusive practices ofv decial institutions in your locality,
with special reference to the barriers and iteesl to learning and participation and
recommendations for inclusive practices.

2. Prepare an institutional profile of a special shwith special emphasis to the
educational strategies used.

3. Conduct an Awareness Program /Campaign on ‘éncdueducational Practices’.

4. Conduct a case study/ experimental study/ acésaarch on any area of special
education.
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE THIRD SEMESTER EXAMINATION
SPECIALISATION COURSE
EDU 914.2: INCLUSIVE EDUCATION
Time: 3Hours Max. Marks: 80
Part A
(Answer anywo questions. Each question carri&® marks)
What is Multiple Disability? Explain the relevanct early detection ,diagnosis and
Intervention?
What are the characteristics of a gifted child@whwill you identify and cater to the needs
of a gifted child?
Define learning disability. Explain different tgp. How will you identify a child with
learning disability? What kind of Interventiorolysuggest?
Suggest the measures to create an inclusive school?
(2x10=20 marks)

Part B
(Answer anyen questions. Each question carrig@snarks)

5. Explain the importance of classroom managerimean inclusive classroom.
6. Enumerate the Programmes/ initiatives to engander equality in India.

7.
8
9

How will you utilize community resources asisze of support to teach special children?

. What are the characteristics of mentallylenged children?

How will you identify the children with ADIBDHD?

10. Explain the role of Family in raising childresith disability.

11. Explain some of the causes and prevenimasures of disabilities.

12. How will you identify a creative child?

13. What is multidisciplinary approach?

14. What is Assistive/Adaptive Technology? Suggestfive assistive/adaptive technological

devices for special learners.

15. Write briefly about the characteristics of @ganclusive class room?
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16.

17.
18.
19.
20.
21.
22.
23.

Explain about the role of teachers in ensuirictysion in a classroom?

Part C

(10x5=50 marks)

(Answer anyive questions. Each question carries 2 marks)

Differentiate between inclusive education amegrated education. .

What is IEP ?

Distinguish between Mental Retardation and Meifihess

What is meant by child to child programme?

What is plus curriculum?

Define the socially disadvantaged groups ahle@ in India?

Define visual activity
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME

SEMESTER 11

SPECIALISATION COURSE

EDU 914.3: NON-FORMAL EDUCATION
COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100
(External 80, Internal 20)

Duration of Exam: 3 hrs Number of Credits: 4

COURSE OBJECTIVES
On completion of the this course, the student ngllable
1. to an understanding of the Conceptual frameworKari-formal education
2. tointernalise the importance of importance of Nommal education to learners of all age groups
and at all level according to their needs and agis.
3. to understand the Philosophical, Sociological psythological perspectives of Non-formal
education
4. to understand the Concept and recent trends irfdblomal education-Non- formal education for
social transformation and enhancing quality of life
5. tointernalize the learning process and strategfiedon-formal education
6. to get acquainted with the mode of monitoring,leaton and research in Non-formal education
7. to understand the issues and challenges in Nonalcgtucation
MODE OF TRANSACTION
Lecture cum Discussion, Demonstration, Group ptasens, Seminars, Debates, Assignments,
Brain storming sessions, Peer group Discussioardotion with Community, Case study, Survey and
Dialogue.
Unit | Introduction to Non-formal education (20hrs)
1.1 Nature, Need , Aims, and objectives of Non-forndl@ation, Principles and characteristics of
Non-formal education
1.2 Importance and scope of Non-formal education

1.3 Formal versus Non-formal education
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1.4 Origin and development of Non-formal education veifiecial reference to Faure report (1972)
and Delor’s Report (1996).

1.5 Target groups of Non-formal education
1.6 Non-formal education within educational sector- E; Citeracy, and Continuing education

Unit 11 Philosophical, Sociological and Psychological background of Non-formal education (15

hrs)

2.1 Philosophical principles governing Non-formdueation — Major Educational theories-Liberal,
Progressive, Behavioural and Humanistic

2.2 Contributions of Educational thinkers- Pauleifg, Ivan lllich and J. P. Naik

2.3 Sociological bases of Non-formal educatiorei@@conomic inequalities, Poverty, Social mobjlity
Social stratification, and Social resistance

2.4 Social change- Sociological, technological emitural factors

2.5 Psychological principles with special refeet@ Achievement motivation, Learning span, Factors
facilitating adult learning.

Unit 111 Agenciesand programmesfor Non-formal education (20 hrs)

3.1 Family, community and religion.

3.2 State level agencies- , panchayats, Blocks,dalities and Corporation.
Governmental and Non-governmental agencieidisities

3.3 Agencies at National level -BNFE, UGC and IGNOU

3.4 International level- UNESCO, UNICEF, ICAE

3.5 Programmes- FFLP, RFLP, MPFL, NAEP, NLM, Eank teach one, Total literacy campaign in
Kerala

3.6 Ongoing continuing education programme in IrdEQP, IGP, QLIP, IIPP and Open learning
System.

3.7 Modern trends in Non-formal education abroa8l dnd UK and in India

Unit IV Learning process, materials, Media and Strategies (15 hrs)

4.1l earning process- Expository, Participatory-vetidps, seminars, discussions, peer coaching.

4.2Use of mass media- Pamphlets, Electronic aigistdvised aids, Folk and popular art forms, CAL,
Virtual learning

4.3 Strategies- Guided learning and self-directedning

4.4 Open schools, open universities and on-linenieg
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Unit V Monitoring, Evaluation and Research in Non-formal education (20 hrs)

5.1 Context evaluation, Input evaluation, procesduation, product evaluation, and participatory
Evaluation

5.2 Use of SWOT analysis- Principles and moduesandi

5.3 Research in Non-formal education Programimgses of research-Action
research and Ex-post facto research- &askes of Non-formal education programmes

Unit VI Issues and challenges of Non-formal education (15 hrs)

6.1 Implementation of target specific programmessadering individual difference and requirements

6.2 Issues of women and rural people

6.3 Resource problems

6.4 Obstacles in the structure of the societyptioblem of inertia.

PRACTICUM (Select any two)

1 An assessment report of the Skill development arogne functioning in a locality of your choice.

2 Areport of the diversified functions performedAglult education agencies

3 A status report on the functioning of differenbgrammes undertaken by Adult and Continuing
Education Department of any Indian university.

4 A report on analysis of materials- print and nompifor Non-formal education
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE THIRD SEMESTER EXAMINATION
SPECIALISATION COURSE
EDU 914.3 NON-FORMAL EDUCATION

Time : 3hrs Maximum marks:80

Part A

(Answer any Two questions. Each question carries 10 marks)
Evaluate the role of Voluntary organization in depéng urban and rural Non-formal
education programmes.
Explain the problems of organising programme oh-farmal education? How do you solve
the problems?
How far the open learning is flexible to the learneeds and requirements? Explain the Present
trends in open and distance learning.
Equality, quality and quantity are the basic reguients of Indian education. Critically
evaluate the role of non-formal education in acinig these goals.

(2x10=20 marks)

Part B
(Answer any ten questions. Each Question carries 5 marks)
5. Describe the role of non-formal education prograsfoe socio - economic
development.
6. Analyse the trends in farmer’s functional liter@npgrammes.
7. Describe the need for non-formal education programfar tribal community
development.
8. What are the psychological principles underlying+#fiormal education programmes?
9. Evaluate the role of Self- help groups in the ewgronent of women.
10. Compare Humanistic and progressive perspectivesmfformal education.
11.What are the on-going continuing education prograsiin India?
12.Do you consider Non-formal education as an altéredab formal education ?
Substantiate your answer.

13.Explain the views of J P Naik on non-formal edigrat
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14.Non-formal education is a means to meet learnimgls®f out-of-school children. How
far do you agree with this statement. Justify yanswer.
15. Write briefly about online courses as a non-fore@cational practice?

16. Explain about the assessment practices in hon-factheacation?

(10x5=50 marks)

Part C
(Answer any Five questions. Each Question carries 2 marks)
17.Give an account of the concept of ‘Learning to be’.

18.Open and distance learning will be an importantneleat of future education and training
systems. Give reasons.
19. Differentiate between traditional and functiontdracy.

20.Briefly describe the role of mass media in non-fakeducation.
21.Explain the importance of ECCE in achieving EFA
22.How do you motivate adults towards learning?
23.Briefly explain the importance of action research
(5%x2=10 marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME
SEMESTER 11
SPECIALISATION COURSE

EDU 914.4: EDUCATION OF THE MARGINALISED

COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100

(External 80, Internal 20)

Duration of Exam: 3 hrs Number of Credits: 4

COURSE OBJECTIVES

On completion of this course the student will bledb understand

1
2

O N o 0 A

. the basic concept of marginalsed groups and therfual background
. various factors behind marginalisation
3.

western and eastern thoughts on marginalisation

constitutional provisions given to marginalisedugs

recommendations of various commissions

problems and challenges faced by marginalised

the activities conducted by various agencies fop@nering marginalised groups

recent research trends on marginalised groups

MODE OF TRANSACTION

Lecture cum discussion, demonstration, group ptaiens, seminars, debates,
assignments, brain storming sessions, peer gragosiions, interaction with

community, case study, survey and dialogue
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Unit I Introduction of the concept- marginalized groups (15 hrs)

1.1 Definition and meaning of marginalization. Margisad groups- Scheduled castes,
Scheduled tribes, Educationally backward minajti@omen, children from rural areas,
slum children, and persons with disabilities.

1.2 Historical background of marginalized group in diith special reference to Kerala.

1.3Indicators used for identifying marginalized groups

1.4International perspectives-Dakar framework of ag@®00), and Millennium Development
goals(2000).

Unit Il Understanding marginalized groups  (15hrs)

2.1 Factors behind emergence of marginalizationtaltty, power, Ethnicity, Caste and
geographical area.

2.2 Western and eastern thoughts on marginalizaiiar Marx, Paulo Freire, Mahatma Gandhi,
Dr.B. R. Ambedkar and Swami Vivekananda

2.3 Renaissance in Kerala

2.3 Rights of marginalized groups — Right to existy discrimination, Protection of their
identity, participate in public life and decisioraking. Other educational, cultural, religious
and linguistic rights.

Unit 111 Problemsand challenges (15 hrs)

3.1Problems and challenges faced by marginalizedpgr Social, Environmental, Political,
educational,and Economic

3.2 Exploitation- child abuse, child labour, amctigal abuse

3.3 Social and educational inclusion- Governmehéestes and policies

3.4 Multi cultural education and multigrade teachim rural context

3.5 Organisation and management of schools to asidiexio-cultural diversity, bias in text
books -Hidden curriculum

3.6 Teaching learning process and support mateadtiressing language issues, curriculum and
curricular activities for meeting diverse needslofdren.

Unit IV Constitutional provisionsand recommendations (20 hrs)

4.1 Constitutional provisions for the empowermemnnarginalized groups
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4.2 Recommendations of various commissions- Macalamission report, protection civil right
Act (1976), Prevention of atrocities Act(1989),Naital commission report for SC/ST (2000),
Kothari commission report, National policy of edtica(1986), POA (1992), National
Curriculum framework (2005).

4.3 Educational provisions for SC/ST, OBC, Wometd ather backward classes

4.4 Accommodation of marginalized groups — Res@mand opportunities for Education and

Vocation

Unit V Empowering marginalized groups - (15hrs)
5.1 Role of various agencies
UNDP, UNICEF, UNESCO
NGOs, Self help groups, ICDS, and ECCE
Grampanchayats
5.2 Programmes for women empowerment- Mahila Sagskkishori Shakti Yojana, and Rajiv
Gandhi Scheme for empowerment of adolescent girls.
5.3 Community based programmes
Unit VI Resear ch per spectives (10hrs)
6.1 Evaluation of centrally sponsored schemesdaotation of SCs, STs, girls and minorities.
6.2 Status study of education of SCs, STs, girlepnties and other marginalized groups,
6.3 Study of teaching learning practices and sacchlision
6.4 Case studies on innovative institutional pcasti NVS. KGVBs Madrasses etc.
6.5 Research on marginalized groups- recent rdséamds.
ADVANCED PRACTICUM (Any two items)
1. Conduct an action research based on any problezd fa¢ marginalised group
2. Convene a seminar on the empowerment of marginkfreups
3. Prepare a report on any recent problem faced bginadized groups
4. Conduct a survey on the educational provisionsrgteanarginalized group by visiting
any two tribal / Minority schools .
References
1 UNDP. (2010). Marginalised minorities in Develagmh Programming. UNDP, New York
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE THIRD SEMESTER EXAMINATION
SPECIALISATION COURSE
EDU 9144 EDUCATION OF THE MARGINALISED

Time: 3hrs M aximum marks: 80
Part A

(Answer any two Questions. Each question carries 10 marks)

1 Explain the factors behind emergence of margiaabn. How far are these factors true in
India? Justify your answer with suitableusirations.

2 Critically evaluate the role of Universalisatiohprimary education in reducing the problems
of Marginalization. What are the steps to betato attain this goal?

3 Examine the problems and challenges faced byinaized groups. Explain the measures to
Be considered to overcome these problems.

4 Write the Constitutional provisions for the emmoment of marginalized groups. Explain

how far RTE act helped in achieving EFA.
(2x10=20 marks)

Part B

(Answer any Eight questions. Each Question carries 5 marks)

5 Minority women are facing multidimensional margfization. Critically evaluate their
problems and suggest feasible steps to ba taksolve it.

6 Explain the factors responsible for drop-outggdgest measures to reduce it.

7 Do you think tribal students are getting adegsafpport to come to the main stream? What
are the major problems they are facing?

8 Explain the centrally sponsored schemes, ofathn of SCs, STs, and girls.

9 Write two recent researches on marginalizedmgavith its conclusions

10 What are recommendations of The Education caesion to reduce marginalization?
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11 Give an account of Paulo Freire’s contributitmthe education of the marginalized groups.

12 Critically evaluate the adequacy of constituiigorovisions to protect all that comes under
marginalized group. Give suggestions with @@ago support your view.

13 How far Renaissance in Kerala helped to elineima&rginalization?

14 Explain the role of UNDP in empowering marginatl groups.

15. Explain the role of UNICEF in empowering guaalized groups?

16. Describe about the various indicators usedtfmtifying the marginalized groups?

(10x5=50 marks)

Part C

(Answer any Five questions. Each Question carries 2 marks)

17 Explain hidden curriculum.
18 What are minority rights?
19 Comment on Dakar framework of action.
20 Give a brief account of Navodaya Vidyalayas.
21 What do you mean by social inclusion?
22 Write two community based programmes focusegharginalized groups.
23 Write a short note on multicultural education.
(5x 2=10marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME

SEMESTER 111

SPECIALISATION COURSE

EDU 914.5: EDUCATIONAL PLANNING AND MANAGEMENT
COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100
(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits: 4

COURSE OBJECTIVES

On completion of this course, the student wilkle

1. to develop an understanding of concept of and f@emanagement of education.

2. to assimilate with the principle and challengeshia field of educational administration
and supervision.

3. toimprove the individual performance as educatiomanagers and leaders.

4. to develop a reflective perspective on institutigglanning and management.

5. to help them upgrade their skills in such areasm@&spersonal relationship, leadership,
team building , strategic planning and decisionkimg@ , necessary for effective

management.
6. to help them understand the system of educatiatrairastration in India and central

and state machinery for educational administragioth management
COURSE CONTENT
Unit | Educational M anagement and administration
Educational Management and Administration- MeaniNgture , Scope and Functions

» Difference between management and administration

* Management need, significance and characteristics

* Administration need significance and charactemssticCentralized and decentralized
administration- merits and demerits — Dual admiatgin; Problems involved and

educational administration at central and stateegowment levels. Current practices

230



of administration in educational institution in lad Educational administration as
educational leadership, managerial, political addcational roles of head of the

institution

Unit Il : Management and Administration; Theoretical backgrounds Theories and
the practices of Educational Administration.

Theories of Urwick, Gregy, Taylorism, Managemerst process Management of

Bureaucracy , human relation to management.

Management at different level, elementary, secondaigher secondary, higher
education at time management. Development of mmodmmcept of educational

management from 1900 to present day.
Unit 111 Quality Management in Education

Meaning and nature of educational supervisioeamng and importance of quality,

Quality in Higher Education, Accreditation concepMeaning and parameters , Role of
NAAC. Supervision as service activity, supervises process and function, supervision
and educational leadership. Modern supervisonv Neends and techniques, planning
and controlling as service training, functions acsupervisor , defects in existing system

of supervision.
Unit 1V : Leader ship in Education

Leadership — meaning, concept definitions needreaand scope. Theories and models
of leadership. Trait theory, Behavioural TheorydaSituation Theory. Styles of

leadership. Role of leadership in educational mamamnt and administration . Chief
characteristics of effective leadership, Leading amanaging — educational change and
improvement, developing leadership and managermnieiis. svalues, vision and moral

purpose in educational leadership. Theories andefs of educational leadership
(including curriculum, professional , academic stinctional and student centered

leadership. Leadership behavior, measuring leagebshavior
Unit V Educational Planning, Institutional Building Supervision

Educational planning — meaning, nature, need, tlsgecharacteristics and principles of

educational planning. Types of planning, Microemua strategic - operational
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perspective, institutional manpower planning . f&i#nt approaches to Educational
planning (a) Social Demand Approach b) Manpowenr@ggh c) Return of investment
approach and systems approach. Institutional mgldDefinitions, focus and functions,
developing participative culture, Organizationaingte, definition, importance, types and

dimensions.
Unit VI Quality Management in Educational Administration

Meaning and nature of educational supervision,mmgaand importance of quality in
Higher Education. Institutional assessment SWOTIlyaisa - Assessment and
accreditation, criteria and bench mark quality ereanent and sustenance. Total quality
Managemnt in Education (TQM) Liberalization, Prization, and globalization. Impact
and educational implication. Knowledge Economy, U$ET in educational
administration, methods, advantages and problemdvied , E Governance, Concept,

features, practice and problems involved . E Gauere in the context of education
PRACTICUM (Any two items)

1. Educational survey on any state Educational Irtgtitu

2. Report on an institutional planning of any one ediwnal institution in your state

3. Make an analysis of organizational structure aundction of a school/teacher
education institution

4. Visit an educational institution and collect infation regarding the contribution of

management to the development of the institution
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE THIRD SEMESTER EXAMINATION
SPECIALISATION COURSE
EDU 914.5: EDUCATIONAL PLANNING AND MANAGEMENT

Time 3Hrs Max. Marks: 80

9.

Part A

(Answer any two questions. Each question carries 10 marks)

. Discuss the scope of Educational Administratiorpkeg its present concept in view.

In what ways the ‘Transactional’ administration felient from ‘Laisser-faire’

administration in educational administration?

Describe the role and responsibility of educatiosabervisions and indicate their

accountability.

Explain the meaning and nature of leadership. Bouagthe problems in the effective

measurement of ‘Leadership’.
(2 X 10 =10 marks)
Part B
(Answer any ten questions. Each question carries 5 marks)
Discuss the difference between administration ampeivision.

What do you mean by POSDCORB?

. Discuss organization. How is educational organiratelevant?

Educational planning is a prerequisite for educetialevelopment. Substantiate your

view.

Describe the role of administrator in strengthersolgool community relationship.

10.Prepare a brief note on extension as an importanttibn of university department of

education.

11.What is meant by model building in the field of edtional administration?

12.How educational planning is related to Economiceli@@ment?

13. Briefly explain the situational theory of leadegshi
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14.Explain the meaning of accreditation concept inliuenanagement in education?
15. Write a short note on social demand approach teahnal planning?

16.Explain the significance of E-governance in theteghof education?

(205 = 50 marks)
Part C

(Answer any five questions. Each question carries 2 marks)
17.What do you mean by Laisser-faire’ leadership?
18.What is meant by resource mobilization?
19.Do you consider education as an investment? Jugiify view.
20.What is manpower planning approach in education?
21.What is the role system approach in educationali@dtration?
22.Discuss some main factors of curriculum organizatio
23.Explain the need and functions of school improveinecenferences.

(5x2 = 10 marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME

SEMESTER I

SPECIALISATION COURSE
EDU 914.6: ECONOMICS OF EDUCATION

COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100
(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits : 4

COURSE OBJECTIVES:

On completion of this course, the student willdbée to:

1. understand the basic ideas of the relationship émtveducation and economics.

2. analyse the differentiated economic aspects ofatul interventions in a global
perspective.

3. develop understanding of the role of educationconemic development.

4. understand the concept and significance of edutatcan investment and
consumption.

5. develop awareness to learn about the sourceseandrces of financing of
education.

6. identify the need, scope and purpose of educatigaahing.

7. understand the principles and approaches to ednehflanning

8. analyze the cost-benefit aspects of educationtamdhternal and external efficiency
of education

9. develop acquaintance with the relationship betwbkerfinancial support of education

and quality of education.
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10.discuss the linkages and roles of various locatridt and state level functionaries of
education.

11.develop practical knowledge in using statisticathmods of analysis.

12.develop innovative practices of the use of ICTdore@mics of education

13. keep abreast with the global trends in the econageoario for societal

transformation

MODE OF TRANSACTION
Lecture cum discussion, demonstration, Group dgonsand presentation, seminars,
debates, assignments, brain storming sessionsgpmgy discussions, interaction with
community, co-operative and collaborative learngxperiential learning, case study, survey
and documentation.

COURSE CONTENT
UNIT 1. Conceptual Issues in Economics of Educatiorf10 hours)

1.1 Meaning, definition, scope and importance of Ecolesrof Education.
1.2 Education as —'good’, ‘want’, ‘consumption’ andvistment’.

1.3 Education-a commaodity or a service.

1.4Emergence of ‘Economics of Education’ as a fieldtofly.

1.5Nexus between Education and Economics.

1.6 Economics of Restructuring and Eco- Economics.

1.7 Reconstruction of Economies.

1.8 Growth, Development and De-Growth.

UNIT 2. Education and Economic Development (20 hows)

2.1 Education - a pre-requisite and a tool to arest Economic Development — Growth

parameters of Education - Education for Economiow@n and Development.
2.2 Education as an Industry-‘input’, ‘output’ atisdroughput’ of Education.

2.3 The concept of Human Capital Formation-flow &mathework concepts.
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2.4 The economic value of Education-5Es of EconsrofcEducation -Ecology,

Environment, Energy, Education and Engineering.
2.5 Human Resource Development- Human Developmeleixl

2.6 Realization of MDGs (Millennium Development G8IN) in relation to knowledge

construction and skill development.

2.7 Teacher as an Entrepreneur.

UNIT 3. Costs of Education (15 hours)

3.1 Concept of Costs of Education — Cost Analy§isducation - Factors determining
different Costs of Education.

3.2 Types of Educational Costs - direct cost, ixticost, private cost, social cost and

opportunity cost.

3.3 Unit Cost of Education: its estimation at diffiet levels - primary, secondary, higher

secondary, graduate and post graduate.
3.4 Cost effectiveness of Higher Education.
UNIT 4. Benefits of Education (15 hours)
4.1 Direct (social & private) and indirect bengfitf education (spill-over and externalities).

4.2 Approaches to measuring the benefits of eduta@ost- Benefit Analysis, Correlation
approach, Rate of returns approach, Residual apiprddanpower forecasting approach,

Wage differential approach.
4.3 Non-monetary benefits of Education.
4.4 Productivity of Education.
4.5 Economic benefits of ICT Integration in Educati

UNIT 5. Educational Planning and Finance (15 hours)
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5.1 Concept of Educational Planning- Principles approaches of educational planning,

Problems of educational planning in India
5.2 Institutional Planning and Budgeting.

5.3 Concept of Educational Finance- Principles smdaces of Educational Finance,
Problems of Educational Finance, Role of centadgesind panchayath raj institutions in

Educational Finance.
5.4 Mobilization and allocation of Resources.
5.5 Self Help Groups (SHGs) and Micro Finance

UNIT 6. Education and Man Power Planning and Reseah Perspective in Economics
of Education(15 hours)

6.1 Concept of Manpower Planning - Approaches @a power planning. Manpower

Planning in India.

6.2 Manpower Forecasting - Techniques of Manpovweeasting - Employer Opinion
Method- Density Ratio Method —Incremental Labourtgit Ratio (ILOR)-International

Comparison Method - Limitations of manpower foreices

6.3 Education and Unemployment- Causes of Eduddtetinployment- Role of Education
in solving the problems of Unemployment - EffectiEducated Unemployment on

economy- Various remedies and schemes for Employmen
6.4 An introduction to Research in Economics of &dion — Need and Importance.
6.5 Areas of research in Economics of EducatioreeeRt Trends.
6.6 Review of research in Economics of Educatitine University/State/India and Abroad.
PRACTICUM (any two items)

1. Conduct a study on Education and the Socio-Econ@taitus of a selected section of

people (SC/ST/Coastal People/ Rural/Adivasi etc.).
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2. Prepare abstracts of studies in Economics of Educabnducted in Kerala (Five

studies).

3. Construct an Age-Education-Earnings Profile fopeci#fied group based on

sex/community/employment/place of residence (samuphemum 20).

4. Prepare a report on enrolment, wastage and stagrattany level of education in the
state of Kerala (Refer: Economic Review, State RlamBoard).
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MAHATMA GANDHI UNIVERSITY
M. Ed. DEGREE THIRD SEMESTER EXAMINATION
SPECIALISATION COURSE

EDU 914.6 ECONOMICS OF EDUCATION

Time: Three Hours Max. Marks: 8
Max. Credits: 4
Part — A

Answer any two questions. Each question carries Iarks

1. Briefly explain the emergence of ‘Economics of Ealimn’ as a field of study.

2. “Education is a pre-requisite and a tool to acedterEconomic Development”
Discuss.

3. Explain the different types of costs of educatifhat do you mean by “Opportunity
cost™?

4. Critically examine the different approaches for sweing the benefits of education?

(10x2 = 20 marks)
Part — B
Answer any ten questions . Each question carriesrbarks

5. Distinguish between ‘input’, ‘output’ and ‘througiin Education.

6. Explain briefly the ‘Five Es’ of Economics of Eduican.

7. Do you think that education is ‘consumption’ orvestment'? Justify your answer
with example.

8. Examine the role of education for ‘economic groatid development’.

9. Distinguish between ‘average cost’ and ‘marginatcim education.

10. Explain the concept of ‘Human Capital Formation’.

11.Write a review of any one study conducted in theaaEconomics of Education’.

12.Explain the procedure of ‘cost benefit analysis’asechnique for measuring the
benefit of education.

13.What are the various non-monetary benefits of seagneducation?
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14.Explain the different techniques of ‘manpower foasting’.
15 What are the economic benefits of ICT integratiofEducation?
18 Mention about the recent trends in Economics otation?

(10x5 = 50 marks)

Part C
Answer any five questions. Each question carriesrdarks

17.Define ‘Micro Financing'.

18.What do you mean by ‘productivity’ in education?

19. Explain ‘Age —Education —Earnings Profiles’.

20. Write the reference of any one book of ‘EconomitEducation’.

21.Suggest two solutions to solve the problem of ethatanemployment in India.
22.What do you mean by ‘residual approach’ in manpgu@nning?

23.Define ‘Incremental Labour Output Ratio (ILOR)'.

(5x2 = 10 marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME

SEMESTER 11

SPECIALISATION COURSE
EDU 914.7 QUALITY ASSURANCE IN EDUCATION
COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100
(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits: 4

COURSE OBJECTIVES

On completion of this course, the student will beea

1. to comprehend the meaning and concepts related ualit)) and Quality
Assessment in Education

2. to develop understanding of Quality Planning

3. to understand importance of Total Quality Managemnae competency required
for it

4. to understand controlling of quality

5. to understand the role of Indian, internationaérages and higher education
institutions in Quality Maintenance and Sustenance

6. to acquaint with Quality concerns and standard=docation.
MODE OF TRANSACTION

Lecture cum discussion, demonstration, group ptasens, seminars, debates,
panel discussion, project, assignments, brain $hgrnsessions, peer group

discussion, interaction with community, case stwiyyey and dialogue
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Unit I: Conceptual Framework of Quality ( 20hrs)
Quiality in Education

1.1 Indian and International perspectives

1.2 Concepts of quality learning environment, qualégdhing, quality learners, quality
processes, quality curriculum.

1.3 Assessment and accreditation: Meaning, objectiv@ation between assessment
and accreditation.

1.4 Dimensions and characteristics of quality

1.5 Evolution of quality: Inspection, quality contrajuality assurance, Total Quality
Management (TQM), six sigma.

1.6 Quality Gurus: Waltr Shewart, Edward Deming, Jbosdpran, Philip Crosby,
C.K. Pralhad, Subir Chodhari

Unit Il Road-Map to Quality (20 hrs)
2.1 Concept of Total Quality Management (TQM)

2.2 Strategic Planning: Leadership, identifying thission, creating a vision, generating
quality culture, establishing goals and objectives.

2.3 Improving quality: Kaizen approach, ManagenignFacts, Systems thinking

2.4 Models of Evaluation: Kemmi’'s Participatory aBtufflebeam’s CIPP Evaluation
model

2.5 Sources of Competency Information (by assumptlaw, industry, organization,
work group, background information).

2.6 Essential competencies: Creative thinking,i€dithinking and Interpersonal skills
Unit I11 Controlling Quality (15hrs)
3.1 States of quality management system

3.2 Educational quality management systems: latemmal organization for
standardization (ISO) , Integrated management 8yste
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2.3 Rewards and Recognition: EQFI's Indian Educathwards, Malcom Baldridge
Award in Education

3.4 Quality Audit : Types , Procedures

3.5 Quality Circles: Structure , Implementationpetations and Benefits.

Unit IV Quality Measurements (15 hrs)

4.1 Tools: Control chart, Fishbone diagram (caunskedfect diagram), Pareto diagram

4.2 Techniques: Benchmarking, Root Cause Analyschilique — 5 Why, Failure Mode
and Effect Analysis (FMEA)

4.3 Cost of Quality: Appraisal Costs, Failure castd Preventable costs.
Unit V Quality Maintenance and Sustenance (10hrs)

5.1 Agencies of Education: Objectives, FunctionseR and Initiatives
National level

i.  National Assessment Accreditation Council (NAAgrformance Indicators
ii.  Quality Control of India (QCI)
iii.  National Accreditation Board of Education TraigifNABET)

International level

i.  Institutional Network for Quality Assurance Ageesi in Higher Education
(INQAHEE)

5.2 Establishment and Monitoring of the Internalafty Assurance Cells (IQACs) in
Higher Education Institutions: Structure, CompasifiGoals, Functions and Benefits.

Unit VI Concernsfor Quality (10hrs)

6.1Factors influencing quality: Economical factordikseneral Agreement on Trade
in Services (GATS) Liberalization, PrivatizationloBalization (LPG)

6.2Public Private partnership in India , Corporaiizat
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6.3 Research Imperative for Quality Enrichment
6.4 Quality Crisis in Teacher Education
6.5Bench marks in Higher Education: Indian Institusoof Management (IIMs),

Indian Institute of Technology (1ITs).

PRACTICUM (any two items)

1. Prepare a report on the procedures adopted byA#«€Nor the maintenance and
sustenance of quality in the Higher Education tastins of India.

2. Conduct a comparative study about the measures thgeany two Higher
Education institutions with in your reach, to maint quality in curriculum
transactions, learning environment, teachers &niesar.

3. Prepare any one tool for controlling quality takingo consideration, the existing
situation in your institution.

4. Use any one technique for quality control and assles prevailing situation in
your institution (any other Higher Education ingtibn).
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE THIRD SEMESTER EXAMINATION
SPECIALISATION COURSE

EDU 914.7. QUALITY ASSURANCE IN EDUCATION

Time : Three Hours Maximum Marks:80

© oo~ O

Part. A
(Answer any two questions. Each questions caries 10 M arks)

Explain quality maintenance in education with respéo National and
International level.
Write a note on educational management systemflyBegplain stages of quality
management and tools and techniques used for gyuadhsurements.
What are the essential competencies in quality adut and describe about
concept of quality in education with respect to iémd and International
Perspective.
Explain the concept quality Management. How2 are iogprove quality? What
are the models of evaluation?

(2x10= 20 marks)

Part. B
(Answer any ten questions. Each questions caries5 Marks)

Explain quality audit; its types and producers.

Describe source of competency information.

Write a Brief note on agencies of educational ihamal level.
Explain about quality crisis in teacher education.

. Compare about lIMs, IITs.

10 Write about any two quality Gurus.
11.Write a note on the terms: (i) quality teaching anality learning (ii) quality

curriculum, (iii) quality process.

12.What are the essential competencies for qualityrasse?
13.Enumerate educational quality management systems.
14.Briefly explain: (i) assessment (ii) accreditation.

255



15. Describe about Failure mode and effect analysisERM
16. Explain about Kaizen approach for improving qyafitanagement?
(10x5= 50 marks)

Part. C
(Answer any 5 questions. Each questions caries 2 M arks)

17.Explain dimension of quality.
18.Give a note on CIPP evaluation model.
19.What is quality curriculum
20.What are the sources of competency information?
21.Name the stages of quality management systems.
22.Which are the factors influencing quality?
23.What is quality audit?
(5%x2=10 marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME
SEMESTER I
SPECIALISATION COURSE

EDU 914.8 HUMAN RIGHTS AND VALUE EDUCATION

COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100

(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits : 4

COURSE OBJECTIVES

On completion of this course, the student will beea

A

2L

to understand concepts, aims and objectives of huights and value education.

to develop skills to analyse human rights in thesspnt social context and curriculum.

to appreciate and practice the dimensions of humgats.

to develop the attitude to appreciate the role ofmén rights movements and
contributions of international and national orgatians.

to analyse the models of Conflict Resolutions féective value education.

6. to critically evaluate the role of Parents, Teash&ociety, Government etc in protecting

human rights and fostering values.

to apply the practical approaches to human rigtits&tion and conflict resolution.

to effectively handle human rights issues relatedthie aged, women and children,
differently abled including child abuse and chibdur.

to critically evaluate the issues and prospectslwinan Rights and Value Education at
Institutional and Society level.
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10.to comprehend and develop positive attitudes tosvatstenance of human rights, peace

and values.
MODE OF TRANSACTION

Lecture cum discussion, demonstration, group ptasens, seminars, debates, panel
discussion, project, assignments, brain stormingsieas, peer group discussion,

interaction with community, case study, survey diadogue.
COURSE OUTLINE
UNIT I: Human Rights and Value Education (15 hrs)

1.1  Human Rights — Meaning, Nature and Characteristideed and significance of Human
Rights Education.

1.2  Theories of Human Rights — Natural Rights TheoHistorical Theory — Legal Theory —
Social Welfare Theory — Idealistic Theory.

1.3 Values and Value Education — Meaning and Signifiean Aims and objectives at school
and higher education levels — Value ProcessintsSki

1.4  Human Rights and Indian Constitution - Constituéibialues of India — Promotion of

social justice and human welfare —Indian Culture zalues.
UNIT 2 — Historical Perspectives of Human Rights Educatioii15 Hours)

2.1  UN Charter (1945) — UN Declaration of Human Rig(it848) — International Covenant
on Economic, Social and Cultural Rights (1966).

2.2  Human Rights violations - International Court oétice — Protection of Human Rights —
Human Rights and Marginalised sections.

2.3  Aims and vision of value Education in India — Ttazhal and Contemporary — Values
reflected in the Commission reports and Documeiités endependence.

2.4  Value Education at primary, secondary and highecation levels — Priority areas.
UNIT 3 — Methodology of Human Rights and Value Eduation (15 Hours)

3.1 Approaches and Models of Human Rights and Valuec&iibn — Cognitive Moral
Development — Social Interaction - Value Clarifioat — Value Discussion — Value

Analysis.
258



3.2  Value Processing — Consequence Analysis - Corflgstolution Models - Dual Concern
Model: assertiveness and empathy - Styles: - Catiyagtcollaborative, compromising,
Accommodating and Avoiding.

3.3  Value education through curricular and co-curric@etivities - Field Trip, Sports, NSS,
NCC, Scouts.

3.4  Techniques - Storytelling, Dramatization, Episod&ing, Identification of values in all

topics/subjects.

UNIT 4 — Human Rights and Value Education in the Inter-natonal, National and Local
Context (20 Hours)

4.1  UN Decade for Human Rights Education — Human Riginggnizations at International
levels — Amnesty International.

4.2  National Human Rights Commission — State Human Riglommission — National and
State Commissions for Women, Scheduled Castes ahdd8led Tribes, Backward
classes and Minorities.

4.3 Human Rights and Values - Contributions of religiomnd Non-governmental
organisations.

4.4  Value and Moral Education — Role of NCERT and SCERT

UNIT 5 —Human Rights and other Issueg15 Hours)

5.1 Human Rights issues related to the Aged, Womerchitdren, Differently abled — Child
abuse and Child Labour.

5.2 Measures to prevent Ragging, Eve-teasing, Rapepdi#n and Euthanasia, Female
Infanticide, Drug abuse — Role of Educational busibns and Teachers.

5.3  Developing Morality - Truthfulness, self contraist, honesty and integrity.

5.4 Role of Family, Peer group, Religious and sociaglanizations, media in protecting

human rights.
UNIT 6 —Human Rights and Value Education at Institutional and Society level (10 Hours)

6.1 Human Rights and Values in the context of Famfly Education - WHO and Life Skills.
6.2 Human Rights violations in educational institution®rkplace and society.

6.3 Human Rights of the Migrants — Problems and Prdspec
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6.4  Education for Human Rights and Values in the cantfxNational Integration and

Communal harmony.

PRACTICUM (any two items)

1. Conduct a study on the constitutional values ofidndnd the school activities for
upholding those values.

2. Prepare two lesson plans using value analysis alu discussion models and conduct a
class at any educational institution.

3. Conduct a study on child abuse/child labour/drugselin your locality.

4. Conduct a debate/seminar/panel discussion on arhugtés violations and the society.
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Time

8.
9.

MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE THIRD SEMESTER EXAMINATION
SPECIALISATION COURSE
EDU 914.8 HUMAN RIGHTS AND VALUE EDUCATION

3 hrs Maximum marks: 80

Part A

(Answer any two questions. Each question carries 10 marks)
Analyse the major theories of Human Rights andarpghe implications in education.

Critically evaluate the functions of National an@t® Human Rights Commissions in our
country.

Analyze the values reflected in the Commission respand Documents in India after
independence.

Discuss the Human Rights issues related to the Ayéoaimen and children in the
contemporary context.

(2 X 10 = 10 marks)
Part B
(Answer any ten questions. Each question carries 5 marks)

Explain the family life education in the contextvaflue education.

Analyse Education for Human Rights and Values m ¢bntext of National Integration
and Communal harmony.

Explain the Need and significance of Human Rigldadation in schools and colleges.
Discuss the priority areas of Value Education ahpry and secondary school levels.

Explain the importance of value analysis modelatue education.

10.Explain the Priorities and allocation on ElementEgucation as envisaged in"Lflve

year plan.

11.Discuss the aims and programmes of Amnesty Intiemeslt

12.Explain the measures to prevent Ragging and Esniga

13.Discuss the challenges in protecting the Human tRighthe Migrants.
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14. Analyse the concept of quality joyful learning retelementary education context.

15. Explain about the problems and prospects in the er@uman rights of migrants?

16.How the activities of NSS help in the promotiorvafue education?

(205 = 50 marks)
Part C
(Answer any five questions. Each question carries 2 marks)

17.Explain Human Rights in the Indian Constitution.
18.What are the Value Processing Skills needed foo@dtudents?

19. Explain how curricular and co-curricular activitiespart value education.
20.Explain the UN Declaration of Human Rights.

21.Explain the functions of International Court of tices in protecting the human rights of
all.

22.Explain any two techniques of values education.
23. Write a short note on the contributions of NCERWVadues and Moral Education.

(5 X2 =10 marks)
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SEMESTER IV




MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME
SEMESTER IV
SPECIALISATION COURSE

EDU 916 :CONTEXT AND ISSUES OF SECONDARY & SENIOR

SECONDARY EDUCATION

COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100

(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits : 4

COURSE OBJECTIVES

On completion of this course, the student will beedo

1.

develop understanding about conceptual perspect¥vesecondary and higher
secondary education.

examine the history, vision and development of sdaoy and higher secondary
education in the pre-independent and post-indeperddia.

critically examine the role of different regulatognd monitoring agencies of
education at national, state and regional levels.

comprehend the institutions, structures and imvest for secondary and higher
secondary education in India.

critically examine the pivotal issues of contempgprdndia with respect to
secondary and higher secondary education and pag@ection plans.
comprehend the curriculum and evaluation in seagndad higher secondary
education.

critically evaluate the international trends in aedary and higher secondary
education and the national initiatives and natiqudilcies in the present context.
analyse the impact of quality enhancement programraed initiatives at
secondary and higher secondary levels and ICT mmghtation, teacher training

and media influence.
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MODE OF TRANSACTION

Lecture cum discussion, demonstration, group ptasens, seminars, debates,
panel discussion, project, assignments, brain $tgrnsessions, peer group

discussion, interaction with community, case stwilyyey and dialogue.
COURSE CONTENT

UNIT 1 — Secondary & Higher Secondary Education: Cocept and Perspectives (15

Hours)

1.1  Secondary and Higher Secondary Education — FurstiOjectives, Scope and
Vision.

1.2 Psychological and sociological perspectives of sdaoy education — Socio-
emotional competencies of the adolescents — Rdkeobndary education.

1.3 A critical evaluation of the development of secalydand higher education India
with special reference to Kerala.

1.4  Constitutional provisions for secondary educatioArticles related to education

and their implications.

UNIT 2 — Development of Secondary & Higher Secondary Educain in the Post

Independence Period (20 Hours)

2.1 Aims, Objectives and Concerns prioritised in Consiiss and Documents on
Secondary Education — Secondary Education Commid€63, Indian Education
Commission 1966, National Policy on Education 198&shpal Committee,
National Curriculum Framework 2005, Kerala Currigul Frame Work 2007.

2.2  Programmes and Initiative for Secondary Educatio@ritical evaluation of the
Government initiatives; SSA and RMSA.

2.3 Role and Responsibilities of DPI and Directoratélafher Secondary Education.

2.4  Planning and Allocation of Funds for school edumatin 11" and 13' five year

plans.

UNIT 3 — Institutions, Systems and Structures at Smndary & Higher Secondary
Level (10 Hours)

3.1 Institutions and systems of secondary educatiora@bnal, state and local levels.

3.2  Different school systems at government and prigsatdors — Quality perspectives.
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3.3

3.4

Quality Secondary and Higher Secondary EducatiorResponsibilities and
challenges of MHRD, NCERT, SCERT and DIETs — Rdl&lGOs.
Local and Global resources for Quality enhancenagnsecondary and higher

secondary level.

UNIT 4 - Problems and Challenges at Secondary & Higher Secdary level (15

4.1

4.2

4.3
4.4

Hours)

Problems and challenges at secondary and highendaxy level — Practices and
remediation to the issues of Addictions, ldentitisis, Anxiety, Maladjustment,
Neglect, Rejection and Discrimination.

Problems and Strategies of Inclusive Educationalbigies and difficulties in
Learning - Equalisation of Educational Opporturstie

Universalisation of Secondary Education in Indighvapecial reference to Kerala.
Economic-Social-Emotional issues of secondary dchstodents in different
school systems — Suggestions and Remedies.

UNIT 5 —Curriculum and Assessment in Secondary & Higher Semdary Education

5.1
5.2

5.3

5.4

(15 Hours)

Curriculum Development for Secondary Education iadiples and Approaches.
Skills Development among secondary and higher srgrschool students — Life
Skills - Additional Skills Acquisition ProgrammeRole of teachers, Professionals,
Management and PTA.

Classroom testing and Assessment — QuantitativeCaralitative Perspectives —
Recent trends in evaluation — CCE, Online testifeyformance based evaluation
and Collaborative Evaluation.

Competency based Education and Curriculum — Toold @&echniques of

Evaluation at secondary level.

UNIT 6 — Contemporary Trends in Quality Improvement in Secomary and Higher

6.1

Secondary Education (15 Hours)

Quality enhancement through ICT - Integrating Tedbgy at Secondary and
Higher Secondary level - Role of IT — Contributiof IT@School Project —
National Programme for Technology Enhanced LeardMBTEL) - E-patasala -
Sakshat - National Repository of Open Educatioreddrrces - National Mission
on Education through ICT (NMEICT).
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6.2

6.3

6.4

Technology based learning models — Visual modereblem based learning —
Virtual Learning — Web based Learning.

Type of Media and Interactive Technologies — Mudiia — Teleconferencing -
Video Conferencing - Web conferencing.

Quality and Qualification of Teachers - Teacher &dion at Secondary and
Higher secondary level — Recent Initiatives of NOEd&hd NCTE.

PRACTICUM (any two items)

1.

Prepare a report based on the over use of technhalmgng secondary or higher
secondary school students.

Conduct a comparative study on the Enrolment asultseof students at secondary
schools in your locality. (preferably #@r 12" standard)

Survey of the accessibility of school facilitiesr foniversalisation of secondary

education. (compare the public and private sector).

Conduct a debate/seminar/panel discussion on ttie-emotional issues of the

students at the secondary or higher secondary. level
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE FOURTH SEMESTER EXAMINATION
SPECIALISATION COURSE
EDU 916: CONTEXT AND ISSUES OF SECONDARY AND SENIOR
SECONDARY EDUCATION

Time: 3 Hrs Max. Marks: 80

Part A

(Answer anywo questions. Each question carrig® marks)
Analyse the psychological and sociological perspestof secondary education
with special reference to the socio-emotional caempeaes of the adolescents.
Critically evaluate the Aims, Objectives and Comeeprioritised in the document
on Secondary Education Commission 1953.
Analyze the problems and challenges of studentsemondary and higher
secondary level and suggest practices and remaditatithe issues and problems.
Discuss the Classroom testing and Assessment w#pect to recent trends in
evaluation at secondary level.

(2 X 10 = 20 marks)
Part B
(Answer anylen questions. Each question carrigsnarks)

Explain the contributions of National Mission onugdtion through ICT.

6. Analyse the use of different types of Media an@Hdattive Technologies at higher

9.

secondary level.

Explain the functions and scope of Secondary amhéti Secondary Education in
our national context.

Critically evaluate the Government initiatives wipecial reference to SSA and
RMSA.

Explain the Constitutional provisions for secondadycation.

10.Explain the local and global resources for quadithancement at secondary and

higher secondary level.

11.Discuss the Role and Responsibilities of DPI and@orate of Higher Secondary

Education in Kerala.
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12.Evaluate the quality perspectives of different sthgystems at government and
private sectors.

13.Discuss the concept of universalisation of secondatucation in India with
special reference to Kerala.

14. Analyse approaches for curriculum development aosdary education.

15. Explain Universalisation of Secondary Education?

16.Explain about the psychological problems of ad@esz?

(205 = 50 marks)
Part C
(Answer anyive questions. Each question carrizsnarks)

17.Explain need for life skills development among setayy and higher secondary
school students.

18.What are the merits and demerits of private comtf@ducation?

19.What do you mean by problems and strategies ofiénat Education?

20.Explain how online testing and performance baseduation can be practiced at
higher secondary level.

21.Explain the Additional Skills Acquisition ProgramnreKerala context.

22.List any four techniques for equalisation of edimel opportunities at the
secondary level.

23.Write a short note on Classroom testing and Assessrn the Qualitative
Perspectives.

(5x2=10 marks)

278



MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME

SEMESTER IV

SPECIALISATION COURSE

EDU 917.1: ADVANCED METHODOLOGY AND PEDAGOGICAL
PRACTICES OF LANGUAGE EDUCATION - ENGLISH

COURSE OUTLINE

Contact Hours:; 90 hrs Maximum Mark: 100
(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits: 4

COURSE OBJECTIVES
On completion of this course, the student will beedo
1. gain an understanding of the nature of the language

2. become familiar with the linguistic, psychologicahd social processes underlying

learning of language.

3. get an awareness about the various aspects anahgions of teaching English as a

Second Language in the schools and colleges in&era
4. identify the theories of language acquisition.

5. Get an awareness about different approaches, neethod strategies for English

language teaching.
6. internalize various skaills involved in teachingdiiah.
7. apply the acquired skills in actual classroom s$ituns.
8. understand the technique the teaching languagétarature.
9. get an idea of the various traditional and techgickl various resources.

10.examine the various aspect related to assessmeetvatuation.
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11.survey the various accepts related to teacher eempoant.
12.examine the various areas of research in langudyeagon.

13.gain an understanding of the nature, functions emplications of planning for

teaching language.
MODE OF TRANSACTION

Lecture cum discussion, demonstration, group ptasens, seminars, debates,
assignments, brain storming sessions, peer grogpusghiion, interaction with

community, case study, survey and dialogue.
Unit 1: English language learning and Curriculum Development (15 Hour s)
1.1 Objective of Teaching /Learning English as firgtgend and foreign language.
1.2 Factors and problems in  second language acaquisiti

1.3 Scope of English language education — at schoolcalidge levels; at under graduate

and post graduate teacher education programmes.
1.4 Principles of language curriculum constructions

1.5 Types —structural skill based, situational, notlefumnctional, communicative, discourse

based.
Unit 11: Theoretical Bases and policiesfor English Language L earning (10 hours)
2.1 Behaviourism
2.2 Cognitivism — Chomsky’s LAD Universal grammaGIGrammar.
2.3 Constructivism — Social Constructivism — Bargfygotsky.
2.4 English Language policies in India.
Unit 111 English Language instruction (20 Hours)

3.1 Approaches and Methods- Communicative Apprdéamanistic Approaches, CAT, E —

learning, M- Learning.
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3.2 Strategies and Techniques —Dramatization, keeraDiscourses and analysis,
Conversation analysis, Mind mapping, Brain stormjngbility grouping, Group work
and pair work, Techniques for individualizatiomiferentiated assignments, classroom
tasks, personalized system of instruction, setéaied learning and understanding

individual project.

3.3 Model of Teaching Synetics Jurisprudential inguRole play, Concept attainment and

advance organizer models.
Unit 1V: Teaching language and literature (20 hours)
4.1 Aims and objectives of Teaching Language aeddliure.
4.2 Developing Language skills (basic, intermediativanced)-activities and assessment.

4.3 Innovate techniques for Teaching vocabulargimgnar, Literature — prose, poetry, drama

fiction.
4.4 Developing lesson designs based on constrscpvincipals.

4.5 Resources for language learning -books, peadsli libraries, community resources,
virtual libraries, Smart classrooms, digitalizechdaage laboratories, EDUSAT, web

tools —blogs podcasts.
Unit V: Teacher Empower ment Practices (15 Hours)
5.1 Pre-service and In—service training.
5.2 Professional organizations and online Teacbivarks.
5.3 Reflective Teaching
5.4 Teacher part folio
5.5 Copying with Professional stress.
5.6 Developing Communicative competence and sdfssk
Unit VI: Assessment and Resear ch Per spectivesin Language Education (10hours)

6.1 Type of tests- teacher made, achievementdiegfnostic test and standardized tests.
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6.2 Trends in Assessment - Performance based asmass Portfolio assessment, rubrics,

and online assessment.

6.3 Research Trends in English Language educatitin special reference to instructional

strategies and instructional materials.
6.4 Action research in English language education.
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE FOURTH SEMESTER EXAMINATION
SPECIALISATION COURSE

EDU 917.1: ADVANCED METHODOLOGY AND PEDAGOGICAL PRACTICESOF
LANGUAGE EDUCATION - ENGLISH

Time : Three Hours Maximum Ma:80
Part A
(Answer any two questions. Each question carries 10 marks)

1. Critically examine the development and teachingmdlish with reference to

different English language policies in India.
2. Explain how the Communicative Approach contributeEnglish language teaching.

3. Examine the role of professional organizations amlthe teacher networks in

fostering professional development of teachers.
4. Describe how various activities help to developtifg Skills in English.
(2x10=20 marks)
Part B

(Answer any Ten questions. Each question carries 5 marks)
5. Briefly discuss the problems in teaching Englisa@agcond language.
6. What are the different types of Curriculum?
7. Explain Chomsky’s LAD.
8. How does E- Learning Help in English Language urdton?
9. Enumerate the techniques for individualization ngksh Language Learning.

10.Discus the relevance of synetics model of Teachkingjish in enhancing language

creativity.
11.How will you plan a lesson in English based on tautsivist principles?
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12. Suggest some strategies for coping with professginess among teachers.
13.How does a diagnostic test differ from an achievenest?
14.Examine the relevance of action research in Englésiguage education.
15.Explain blogs and podcasts.
16.What are the principles of language curriculum ¢aasion

(10x5 =50 Marks)

Part C.
(Answer any five questions. Each question carries 2 marks)

17.List out the humanistic approaches to English laggul_earning.
18.What do you mean by T.G Grammar?
19. Differentiate Between active and passive vocabulagnglish.
20.Comment on the significance of narrative discoumséanglish Classroom.
21.What are the objectives of Teaching English literatat secondary school level?
22.Analyse the role of virtual library in English Lamage Learning.
23.How can you make use of rubrics in English Languag#&uction?

(5x2=10 Marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME
SEMESTER IV
SPECIALISATION COURSE
EDU 917. 2 ADVANCED METHODOLOGY AND PEDAGOGICAL PRACTICES OF
LANGUAGE EDUCATION- MALAYALAM
COURSE OUTLINE
Contact Hours: 90 hrs Maximum Mark: 100
(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits: 4

COURSE OBJECTIVES

On completion of the course the learner will besabt-

1. Develop an understanding about the significanceeathing Malayalam language and
literature at various levels of education

2. Internalize various skills involved in teaching Mghlam

3. Apply the theory acquired skills in the actual sla®m situations

4. Acquaint with the pedagogy of Malayalam languagd appropriate strategies of teaching
and evaluation.

5. Understand the need for a scientific approach entdaching of Malayalam language and

literature

Acquaint with various areas of research in Malayelanguage education

Examine the various aspects related to assessmeetvaluation

Survey the various aspects in relation to teachmgaosverment

© © N o

Understand the modern trends in the evaluatiorahing outcomes
10.Get an idea of the various traditional and techgicka learning resources
11.Gain an understanding of the nature, functions, iamgications of planning for teaching

languages
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Unit- | Theor etical Bases of M alayalam L anguage Education (16 hours)

1.1 Nature, origin and, growth, Development and charatics of Malayalam language- level of
structure-language learning. Relevant theories-dines of teaching Mother tongue- Mother
tongue as the medium of thought and communicatiotle@s, emotions, and experiences- means
of developing imagination and aesthetic taste-tséyatand language- language as cultural
heritage and means to cultural development

1.2 The Indian tradition: contribution of Panini, Pgtdi and Bhartruhari, A.R. Rajaraja varma,
Kuttikrishna marar, Sgeshagiri Prabhu, Ezhuthaclsamgs, stories, folklore — Influence of
media- The western tradition- behaviouristic appheacognitive approach- constructivist
approach- social constructivist approach- commuiveapproach-contributions of Dr. Hermen
Gundert, Chomsky, Vygotsky- Generative grammar cRs\linguistic approach- principles and
psychology of language-learning. Physiological, iglogical and philosophical bases of
language learning- State Institute of languagede Rod significance in developing as medium
of instruction

Unit- 11 Curriculum Development (16 hours)

2.1General principles- foundations of curriculum- pBibphical- Psychological sociological-
Different types of curriculum- structural- skill $ed-situational- Notional- Functional-
Communicative- Discourse based. The curriculum ggeand stages- selection of aims, goals
and objectives. Role of curriculum in effective deimg and learning- role of teachers in
curriculum development- Nature of Language curtioul basic considerations in curriculum
planning- modern trends in curriculum construction.

Review of National School Curriculum (2000)- NCRO@B)- NCF (2007)- Modern trends in
curriculum construction-Critical analysis of Maldga curriculum and textbooks newly

implemented in Kerala.

288



2.2 Learning Resour ces

Text books- objectives- Principles of text bookpgamation- evaluation and improvement- Text
book analysis procedure-supplementary reading matgerschool library- its organization and
use- selection of periodicals including journalsseUof community resources. Electronic
dictionaries and grammers..

E-learning- M-learning- U-learning- Multimedia egments- EDUSAT- Tele conferencing-
virtual learning- virtual libraries- smart classm® — web tools- Blogs- Podcasts- Moodle-
Digitalized language laboratories- scope and fanstiof Victors channel in Kerala- Barriers in

utilizing visual media in language education

Unit- 11 Instructional practicesin Malayalam Education (16 hours)

Principles and theories of language learning. Tiesorof language acquisition -—

Environmentalist theory, Nativist theory, Interactist theory. Critical pedagogy and other
relevant theories regarding current practices ebrsgary and higher secondary level. Detailed
study of multiple intelligence theory and its clagsn implications with special reference to
language education. Suitable models of teaching Malayalam language- Synectics and
Concept attainment Model.

Bloom’s taxonomy of Educational objectives- Devétgplanguage skills: Basic, Intermediate

and Advanced.

Unit- 1V Methods of teaching Malayalam L anguage and L iterature (16 hours)

4.1 Teaching of prose- Aims of teaching prose lessons- language aspskilts, vocabulary,
Grammar, social aspects, language for instructeomyuage for cultural transmission, language
and intellectual growth.

4.2 Teaching different forms of literature- appreciation and development of creativity-

composition of different forms of literature in Mghlam - Poetry, Story, Drama, Biography, life

sketch, Diary, Auto biography, Screen play- tragel®- preparation of reports.
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4.3 Teaching of Poetry- aims of teaching poetry-methods of teaching pe&&aching of

Grammar-place of grammar in language learning- Hieac fundamental and functional
grammar- different methods of teaching grammar- diping language skills- Teaching
methods- oral approach-direct method- indirect wethstructural method- inductive and

deductive method- play way method- Activity orieshteethod- heuristic method

4.4 Techniques of Teaching

Questioning- Co-operative learning —Collaboratearhing- Brain storming- Peer tutoring- Role
play- Dramatization- Computer assisted instructitverkshop-Symposia- Mastery learning-
Buzz session- Debates- Method of Individualizedgassents-reflective learning. The concept
of techno-pedagogic content knowledge analysis @&C E-twinning for professional

growth/instructional growth. Practice teaching amdrnship programmes.

Unit- V Evaluation of learning outcomes (16 hours)

Evaluation- Formative, Summative CCE, Grading, GBC Performance based assessments-
portfolio assessment- Types of tests- Teacher m&tkndardized tests — diagnostic tests,
Achievement tests, diagnosis and remedial teactifferent steps for standardization of an
Achievement test. Variables of language testingentéints and skills. Revised Bloom’s
taxonomy.

Evaluation techniques in Malayalam language skiNdedern trends- evaluation projects,
seminars, group discussions, symposia, assessrsiagt portfolio, rubrics- online assessment.
Different assessment techniques used for discaurses

Evaluation of Language skills including listeningpeaking, reading and writing-literature-
music-Dance forms Folklore- Drama- techniques df &marning- Distance learning- Self

directed learning- Tele conferencing- e-learninggssment of different skills

Unit- VI Empowering the Malayalam Teacher (10 hours)

Pre-service training, In-service training—Differenodalities, Role of professional organizations
like NCERT, SCERT and voluntary organizations amadious Medias. Self developed routine
practices using various electronic Medias and cdergrased resources,
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Online teacher networks- Reflective teaching- Teacportfolio- strategies of coping with
personal and professional stress. Professionalstrai a teacher- Need for professional
development of teachers. Professional organizatibeacher portfolio.

e-learning, m-learning, virtual libraries, web t®oblogs, podcasts, EDUSAT, Micro teaching,
practicing various skills- developing teaching cetgmcies- linking ICT enabled skills-

developing criteria for evaluating teaching compege practicing team teaching

Resear ch per spectives
A survey of recent research trends available witiah be applied in Malayalam language
education- Relevant areas of research in Malayadmmcation with special emphasis on
curriculum revisions, pedagogy, testing and assessndevelopment of innovative techniques-
Research gaps in Language education. ldentificatibmesearch topics and preparation of
research designs. Research journals- undertaksgpreh publications- research on reflective
teaching- action research- practitioner researghsttuctive research paradigm.
Advanced practicum

1. Preparation of lesson transcripts in Malayalam thaseSynectics Model
Preparation of lesson transcripts in Malayalam td@aseConcept Attainment Model
Critically analyze a course book in Malayalam at@wlary/Higher secondary level
Prepare a lesson design based on any one modeuctimal strategy
An action research on the problems faced by Matawdéarners at secondary level

Critically analyze the existing trends and techewjof evaluation

N o oA W

Prepare a multimedia learning package on any tfmpicleveloping communicative
skill in Malayalam
8. Produce a short film in Malayalam

9. Publish a Malayalam periodical in weekly or monthésis
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME
SEMESTER
SPECIALISATION COURSE

EDU 917. 2 ADVANCED METHODOLOGY AND PEDAGOGICAL PRACTICES OF LANGUAGE

EDUCATION- MALAYALAM
MODEL QUESTION PAPER

Contact Hours: 90 hrs Maximum Mark : 80
Duration of Exam : 3 hrs Number of Credits; 4
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME

SEMESTER IV

SPECIALIZATION COURSE

EDU 917.3 : ADVANCED METHODOLOGY AND PEDAGOGICAL PR ACTICES OF

LANGUAGE EDUCATION — HINDI

COURSE OUTLINE

Contact Hours: 90 hrs Maximum Mark: 100

(80 External + 20 Internal)

Duration of Exam: 3 hrs Number of Credits : 4

COURSE OBJECTIVES

On completion of this course, the student will beea

1.

to understand the various aspects and dimensiaescfiing Hindi in the schools and

colleges of Kerala

2. tointernalise psychological theories of learningéffective transaction of curriculum

to internalise various skills involved in teachikigndi and its application in actual
classroom situations
to understand the various dimensions of curricudumd its relationship with the aims

of education

5. to get acquainted with modern instructional pradic

6. to assess the efficacy of methodologies and pectadopted in language education
7.
8
9

to make use of information technology in Hindi teiag-learning process

. to understand modern classroom evaluation practices

. understand essential qualities, competencies arfdgsional ethics of a teacher

10.understand the role of agencies and resourcesdohér professionalism

11.understand the importance of research in the suajea

MODE OF TRANSACTION

Lecture cum discussion, demonstration, group ptasens, seminars, debates,
assignments, brain storming sessions, peer grogpusBion, interaction with

community, case study, survey and dialogue.
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Unit: | Historical perspectives of Hindi LanguageEducation (10 hours)

1.1 Nature and scope of Hindi

1.2 General Principles of language learning

1.3 Psychological and Sociological factors assediatith language development

1.4 Behaviourist, Cognitivist and Constructivistws of language learning (Theories of

Skinner, Bruner, Piaget and Vygotsky)
1.5 Chomskyan theory of language acquisition — LLADniversal Grammar
1.6 Theory of Multiple Intelligence —Its importanicelanguageeducation

1.7 Aims and Objectives of teaching Hindi — ObjeetBased Instruction- Bloom’s

Taxonomy of Instructional Objectives

1.8 Multi-lingual context in India — Language padis of India — Three Language Formula —

Hindrances in teaching Hindi — Ways to remolistacles
Unit: 2 Curriculum and Learning Resource developnent (25 hours)

2.1 Meaning- Definition and foundations

2.2 Curriculum planning — factors — Phases Curriculunth yllabus

2.3 Principles of curriculum development — Appraato Curriculum development

2.4 Approaches to curriculum organization (Topi€dncentric, Spiral,
Progressive and Regressive)

2.5Activity oriented, Child centred, Subject cedir€€ommunity based, Core and Hidden

curriculum

2.6 Differentiated curriculum to meet individualffdrences (catering the needs of gifted,

creative and slow learners)

2.7Types of Curriculum evaluation modes: Teachafuation of students, student evaluation

of teachers, evaluation of learning outcomes anigmads.

2.8 Curricular reforms and revisions with referenceNCF, KCF and NCERT - Critical
analysis of the existing curriculum of schools amdised B.Ed syllabi of different

Universities in Kerala
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2.9 Learning resources — Text books — Principlesexit book preparation — Evaluation and
improvement — Text book analysis — Supplementaaglirgy materials — Selection of
books — Journals — School library and its use feBsht types of Audio-visual aids —
Preparation of low cost teaching learning aids.

Importance of e - learning- m-learning - virtuddrlry - smart classrooms - web tools - blogs-

video conferencing — podcasts - digitalized languagoratory.
Unit 3 : Instructional Dynamics of Hindi Education (10 hours)

3.1 Methods, strategies and approaches of teadHindi - Direct method — Structural
approach - Communicative language teaching — Coatige language teaching -
Collaborative language teaching — Brainstorming uz8B sessions — Computer Assisted
Instruction — Concept mapping — Brain based learrirself - directed learning — Reciprocal
teaching — Graphic organizers — Cognitive appcestip - Portfolio writing — Experiential

learning- Reflective practices

3.2 Models of teaching — Introduction— FamiliesMddels — Definition — Importance and

features of Synectics model —Concept Attainmentehednquiry Training model.
Unit 4: Methods of teaching different forms of lterature and grammar

4.1 Teaching of prose: Aims of teaching prose lessoLinguistic aspects — Development of
language skills — Vocabulary and grammar — Ideatigrart — Cultural and Aesthetic
growth. 4.2 Methods of teaching different forms fose — drama, short story,
biography, autobiography, preparation of reporteenplays and development of

different types of discourses.

4.3 Teaching of poetry: Aims of teaching poetry ppleciation and development of

creativity.

4.5 Teaching of grammar - Place of grammar in laggulearning - Different methods of

teaching grammar.
4.6 Developing language skills — Different methoudslved.
Unit 5: Evaluation of educational outcomes in Hindl (20 hours)

5.1Analysis of objectives and specifications retdvéo Hindi instruction — Evaluation

techniques — Continuous and comprehensive evatuatio

297



5.2 Importance of achievement tests — Steps indalvehe preparation of question papers —

Teacher made and standardized tests.

5.3 Modern trends in evaluation process — projes&mninars, group discussion, peer

assessment, self- assessment, portfolio, rubrat®adine assessment.
5.4 Importance of educational diagnosis and renhéshahing.
Unit 6: Empowering the Hindi teacher (25 hours)
6.1 Professional development — Meaning and sigamfie

6.2 Ways and means of developing professional ctenpg-Pre-service and In-service

courses

6.3 Continuous professional development — Needgc¥feness and stages — On-line teacher
net -works- Podcasts-Virtual libraries-EDUSAT

6.4 Teacher as a Reflective practitioner
6.5 Agencies for professional development of teesh
6.6 Professional ethics of a teacher

6.7 Research perspectives — Recent research ireklisdi language education —
Undertaking of Action research.

PRACTICUM (Any two items)

1. Preparation of lesson designs for Secondary s@todénts and preparing teacher
text for the same.

2. Conduct of action research based on problems fagatudents in learning Hindi at
Secondary level.

3. Development of observation schedule for assessagipe teaching class and
preparing reports.

4. Preparation of video learning programme for broatiog in an educational channel.
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MAHATMA GANDHI UNIVERSITY

M.Ed. DEGREE FOURTH SEMESTER

SPECILISATION COURES

EDU 917.3: ADVANCED METHODOLOGY AND PEDAGOGICAL PRA CTICES
OF LANGUAGE EDUCATION — HINDI

Time : Three Hours Maximum Nga: 80
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME

SEMESTER IV

SPECIALIZATION COURSE

EDU 917.4 : ADVANCED METHODOLOGY AND PEDAGOGICAL P RACTICES OF
LANGUAGE EDUCATION — SANSKRIT

COURSE OUTLINE
Contact Hours: 90 hrs Maximum Mark: 100
(External 80, Internal 20)

Duration of Exam: 3 hrs Number of Credits : 4

OBJECTIVES

On completion of the course the learner will besabl

1. to get an awareness about the various dimensiahslgactives of teaching Sanskrit
language up to the higher secondary level.

2. toidentify the principles theories and historiaapects of languages acquisition in the
various stages of human development.

3. to internalize the linguistic, psychological anaisbprocesses underlining learning of
Sanskrit language and literature.

4. to get an idea about the foundations of Sansuriiaulum and steps involved in the
construction of language curriculum.

5. to gain an understanding of the innovative ingtoamal practices in Sanskrit curriculum
transaction

6. to develop textbook lessons and teacher textsnsl®i language.

7. to produce supplementary learning materials aaching aids in Sanskrit using modern
technological devices.

8. to internalize and apply various skills involved@aching Sanskrit.
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9. to formulate framework for analyzing approachesdifferentiating between teaching
language and teaching literature
10.to understand the methods and techniques diitepSanskrit language and literature
11.to get an idea of the various traditional and metbgical learning resources in Sanskrit.
12.to understand the modern trends in the evaluafiolearning outcomes in Sanskrit.
13.to examine the various aspects related to assesameevaluation in Sanskrit education.
14.to construct and apply different types of evaluatiools in Sanskrit at different levels .
15.to survey the various aspects in relation to teaehgowerment and utilize the same.
16.to examine various areas of research in Sanskiguiage and education.
17.to undertake small research projects relatedansigit language learning and teaching.
18.to gain an understanding of the nature, functiorsimplications of planning for

teaching Sanskrit

MODE OF TRANSACTION

Lecture-cum-demonstration, Power point presemati@eneral Discussion, Group
Discussion, Brain storming, Video Presentatiotenview, Guest Lecture, , Problem
solving, Assignment, seminar, Project work , Cstsely, Group work, Creative work
shop, Resource centre visit , Video conferencinge®/ Vedio Chatting with Scholars,
listening radio programmes based on Sanskrit, tigsi Places of Sanskrit importance ,
Visiting Sanskrit villages and interacting withriSarit Speaking people- Conducting

Communicative Sanskrit classes.
Unit -1. Historical and theoretical Basis of Sargit Language and Learning (12 hrs)
1.1 Nature and scope of Sanskrit Education.

Origin and Development of Sanskrit Language — Listiti structure of Sanskrit -
Sanskrit as the mother of all Indian languagesfluénce of Sanskrit on various sciences
and languages - Nature and relevance of Sar&dwitation - Aims objectives and
values of learning Sanskrit at different levelsrprimary to higher education —
Relevance o f Sanskrit Education in the Modern-e®&tatus of Sanskrit Education in

India and foreign countries — Issues in Sanskriudation — Multilingual context in India
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— Constitutional provisions regarding language ation and their impact - language

policies in Indian Education — Three language fdemrand Sanskrit.

1.2 Theoretical Basis of Sanskrit Learning
General principles of language learning — Stagdangfuage development -
Psychological and sociological factors in langudgeelopment —Individual differences
in learning of Sanskrit — Identifying catering theeds of gifted, slow learners, low
achievers and under achievers — Learner fact@sdand language acquisition (age, sex,
intelligence , aptitude, motivation, personalitgabsition, cognitive style and attitude)
Motivational techniques in teaching of Sanskriteatner centered approach.
Theories in language acquisition — Behaviorism gnitivism — Chomsky LAD —
Universal grammar — Transformative grammar - g&ne¥ grammar - social
constructivism — Theory of multiple intelligencetldbward Gardner — Blooms

Taxonomy of Educational objectives.

Unit — Il Curriculum Development (16 hrs.)

2.1 Language Curriculum Construction—
General Principles — Foundations of curriculum #d2bphical — Psychological —
sociological - Different types of Curriculum — Sttural — Skill based —Situational —
Notional — Functional — Communicative — Discourasdul
Review of National school curriculum (2000) — N@B05) — KCF (2007) — Modern
trends in curriculum construction — Critical anaysf Sanskrit curriculum and textbooks

newly implemented in Kerala

2.2. Learning Resources

Text books — objectives —Principles of text booggaration — evaluation and
improvement — Text book analysis procedure — Supgigary reading materials- school
library — its organization and use — selection@hs journals and other periodicals —

Use of community resources.
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E-learning — M-learning - Virtual libraries — Srhatassrooms- Web tools —Blogs —
podcasts —Digitalized language laboratories — EDUSAScope and functions of

Victors channel in Kerala — Barriers in utiliziMgsual Media in education.

Unit — 1l Instructional Dynamics of Language Education (16 hrs)
3.1 Direct method, Bilingualism and muttgualism, Communicative approach, Humanistic
approach.

Language games , role play, dramatization, collaibe learning, ability grouping,
group work and pair work, learning through narrasiand discourses, Brain storming,

C.A.l, mind mapping, portfolio writing, graphicganizers.

3.2 Models of teaching — families — Elements — s¥ios, Jurisprudential inquiry model,
Advance Organizer model, Group investigation model
3.3 Blooms Taxonomy of Educational objectives v&eping language skills: basic

Intermediate Advanced

Unit — IV Methods of Teaching Sanskrit Language and.iterature (16 hrs)

vocabulary, Grammar, social aspects, languagengruction, language for cultural
transmission, language and intellectual growth.

4.2 Teaching different forms of literature pegriation and development of creativity -
composition of different forms of literature in S&mt - Poetry, Story, Drama,
Biography, life sketch, Diary, Auto biographyScreen play — travelogue - preparation
of reports.

4.3 Teaching of Poetry — aims of teaching Poetnyethods of teaching poetry,

4.4 Teaching of prosody — teaching of meter.

4.5 Teaching of Teaching of grammar — placgrammar in language learning — teaching
fundamental and functional grammar — different radthof teaching grammar.
Developing language skills —
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4.6 Teaching methods — Oral approach —direchoget indirect method — structural method
— inductive and deductive method- playway methoctivAty oriented method — heuristic
method

Techniques of teaching
Questioning, Co-operative learning-Collaborativarihéng - Brain storming - Peer
tutoring - Role play- Dramatization - Computer assil instruction, Workshop -
symposia -mastery learning, Buzz session, Debatethod of Individualized

assignments - reflective teaching

Unit — V Evaluation of Learning outcomes (16 hrs)

5.1 Evaluation techniques in Sanskrit langusigis
Modern trends — evaluating projects, s@md, group discussions, symposia, assessment
using port folio, rubrics, -online assessment.

5.2 Assessment Practices — Formative, summaiorginuous and comprehensive evaluation
(CCE) — Grading direct — indirect — CBCSS — Perfamce based assessments- portfolio
assessment

5.3 Types of tests — teacher made , Standardigsts — diagnostic tests, achievement test,

diagnosis and remedial teaching
5.4 Evaluation of Language skills —literaturausic —Dance forms Folklore —Drama —
techniques of self learning — Distance learninglf @rected learning, Tele conferencing
— e-learing
Unit — VI Teacher Empowerment(14 hrs)
Pre service Training , In service training, -Rold*mofessional organizations like

N.C.E.R.T., S.C.E.R.T. and voluntary organizatiand various medias. Self developed

routine practices using various electronic medras@mputer based resources.
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- On line teacher networks, Reflective teaching, fieaportfolio, Strategies of coping
with professional stress, Developing communicatiompetence in Sanskrit using
various resources and spoken Sanskrit classes.

- e-learning, m-learnig, virtual libraries, webtodiogs , podcasts, Edusat,

- Micro teaching — practicing various skills -devalapteaching competencies —
linking ICT enabled skills — developing criterar fevaluating teaching competence —

Practicing team teaching.

Research Perspectives
Recent research trends in Sanskrit language eduacétndertaking action research
based on teahing and learning of Sanskrit.

ADVANCED PRACTICUM (Any two)

1. Develop a Sanskrit lesson for secondary levelliewk and prepare a Teacher
text for the same.

2. Conduct an Action Research based on any probleed facSanskrit teaching and
learning.

3. Prepare a multimedia learning package on any tfopideveloping
communication skill in Sanskrit.

4. Visit a Sanskrit related place like a Sanskritagk, Sanskrit University etc. and

prepare a feature for Sanskrit news paper

REFERENCES

1. The Teaching of Sanskrit — D.G Apte

2. The Problems of Sanskrit Teaching - Hupanikar
3. Samskrita Skshanavidhi — Praghunatha Saphay

4. Samskrita Adhyaparva — Viswanatha Sarma
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5. Samskrita Sksha — Ramasuklapandya

6. Methods of Teaching Sanskrit — Professor Rantanda
7. Principles of Language Teaching — Palmer
8. Language in Education —Michael West

9. On Teaching Poetry — Haddon

10. Practical Sanskrit Grammar — PRD Sarma
11. History of Sanskrit Literature — Keith

12. History of Sanskrit Literature — Macdonel
13.Rasa and Dhvani — Dr. A. Sankaran

14. Kuvalayananda — Appayyadikshita

15. Laghusidhanta Kaumudi

16. Brown Gillian & Yule George (1983). Discousealysis, Cambridge: Cambridge
University Press.

17. O’Malley Michael J & Chamot Uhl Anna. (199Qgarning Strategies in Second Language
Acquistion, Cambridge: Cambridge Universitg$s.

18. Garrod Simon & Pickering J Martin (ed) (1999nguage Processing — UK: Psychology
Press Ltd.

19. Mentis Mandia & Mentis Martene (2008). Meddateearning, Sage Publications India Pvt.
Ltd.

20. Delavan Edward Perry (1992). A Sanskrit Prirlaw Delhi: Motilal Banarsidass
Publishers.

21. Sasthri Lakshminarayana & Vidhyavachaspat®®7). Samskrith Nibandh Kala, New
Delhi: Arya Book Depot.
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22. Dwight William Whitney. (1993). Sanskrit GraramIncluding both the Classical language
and the older dialects of Veda and Brahmana. NelaiDMotila Banarsidass Publishers.

23. Satyanarayanan Sasthri (1996) Saral SamsWyatkaran Part — 2. New Delhi: Asha
Prakashan Grih.

24. S.R. Sharma (ed.) (1993). Teaching and devedapof Sanskrit. New Delhi: Anmol
Publications.

25. K. C. Pillai (1996)Samskrutha Sahitya Charithram. Kottayam: DC Books.
26. Mertler Craig A (2008) Action Research: Teaslas Researchers in the class room, Sage
Publications

27. Ebel, RL and Frishie, DA {Sed) 1991 Essentials of Educational Measurement: Belhi:
Prentice  Hall.

28. Harinarayanan K. R. Dr. (201K)eraleeya Samskrutadhyanavidhaya (Methods of teaching
Sanskrit in Kerala)
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MAHATMA GANDHI UNIVERSITY

M.Ed. DEGREE FOURTH SEMESTER EXAMINATION
SPECIALIZATION COURSE

EDU 917.4 : ADVANCED METHODOLOGY AND PEDAGOGICAL
PRACTICES OF LANGUAGE EDUCATION — SANSKRIT

Time: 3 Hrs Max. Marks: 80
Part A

(Answer any two questions. Each question carries 10 marks)

1. SIARAEHISY Wiecd o HRRaHTSa: Temige oo
IIqqTEad |

2 mﬁ%ﬁmﬁwﬁw GEpARTeTuTeet el Fedid
e |
3. UEFAUSEE: WWWW@HI

4. PRI TSI HrATTeroTieiese fogoy |

(2x10=20 marks)
Part B

(Answer any ten questions. Each question carries 5 marks)

5. [O=IR: Hecaviduesh YelichHeh faieied STefMRasd ofdd |
6. TEhaTEAIehA STUfAdT: TOM: % ?

7. WGP SUHI AT ot foemee | .
8

9

. TR ARG I OTI 1T ? Tefererut forae |
SCERT,NCERT W&IMN: RN &:?
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10. TFEERAUGIAAAT:
mmwmu

12. Wmﬁww %amﬁfﬁr%f‘:{mam

13, STHMYAHIISHT: (Models ofteachmg ET&JW AR |

14, EEpAUS HearoTae S fHEuae )

15 Ker , N.eF ek el S

6 O BeEe Jc‘j"—aﬂ——“’ el L

(10x5=50 Marks)

Part C
(Answer any five 'questions. Each question carries 2 marks)
17. geiiSaue—Te s foed |
18. “SEHIUTISAE J2¥MT SHIT1
19. ITARURIS HRYJI @ |

20, FEFAAIOTRNCTE STSTHHAT Hl 2

(5x2=10 Marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME
SEMESTER IV
SPECIALISATION COURSE

EDU 917.5 ADVANCED METHODOLOGY AND PEDAGOGICAL PRA CTICES OF

LANGUAGE EDUCATION- ARABIC

COURSE OUTLINE

Contact Hours : 90 hrs Maximum Mark : 100

(External 80, Internal 20)

Duration of Exam : 3 hrs Number of Credds:

COURSE OBJECTIVES

On completion of the course, the learner will bledo

1.

to understand the various aspects and dimensioteaoliing Arabic in the Schools and

colleges of Kerala

2. gain an understanding of the nature of language

3. become familiar with the linguistic, psychologicahd social processes underlying

learning of language

get an idea about the trends and phases in cumicabnstruction in language education

5. to understand the various dimensions of curricuéund its relationship with the aims of

i
8.
9.

education

gain an understanding of the innovative instruclopractices in Arabic curriculum
transaction

develop textbook lessons and teacher texts in Afabiguage

get an idea about the various traditional and teldgical learning resources in Arabic

examine the various aspects related to assessm@evaluation in Arabic education

10.examine various areas of research in Arabic langaag education

11.get acquainted with the pedagogical practices aatliation of Arabic language
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Unit — | Historical and Theoretical Basis of ArabicLanguage Education

1.1 Nature and Scope of Arabic Education (16 hours)

Nature, origin and, growth and characteristics o&lbAc language-First language, second
language and foreign language-Arabic as a secorglizaye- Linguistic structure of Arabic-
Influence of Arabic on various sciences and langgsagNature and relevance of Arabic
Education —Aims, objectives and values of learfnabic at different levels from primary to
higher education- scope of Arabic language educaiodifferent levels of schooling and
higher education- problems of teaching Arabic atarmguage- suggestive measures to
overcome problems of learning Arabic-Relevance @bic in Modern era- status of Arabic
Education in India and foreign countries- Issueéiabic education- Multilingual context in
India- constitutional provisions regarding languaggication and their impact- language
policies in Indian education- psychological andiagbprocesses that underlie learning of
language

1.2 Theoretical Basis of Arabic Education

General principles of Language learning- stagdsrgfuage development-psychological and
sociological factors in language development-Irdinal differences in learning of Arabic-
Identifying the needs of gifted, slow learners, lashievers and under achievers- Learner
factors in second language acquisition (age, sexelligpence, aptitude, motivation,
personality disposition, cognitive style and attg)+ Motivational techniques in teaching of
Arabic-Learner centered approach- Theories of Ard@hnguage acquisition- Cognitivism-
Behaviourism- Constructivism- Social constructiviB®sycho linguistic theories-Chomskian
concept of language development-Arabic languagenglogy, morphology, syntax and
semantics-Arabic language policies in India- TheofyMultiple Intelligence of Howard

Gardener- Blooms taxonomy of Educational objectives

Unit — Il Curriculum Development (16 hours)

2.1 Language Curriculum Construction
General principles of Curriculum construction- Rdations of curriculum- Philosophical —
Psychological- sociological- Different types of caulum- structural, skill based situational,
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national, functional communicative- discourse baJexpical- Concentric- Spiral- Review of
National School Curriculum (2000)- NCF (2005)- NG®07)- Modern trends in curriculum
construction-Critical analysis of Arabic curriculuend textbooks newly implemented in
Kerala

2.2 Learning Resources
Text books- objectives- Principles of text bookpgamation- evaluation and improvement-
Text book analysis procedure-supplementary readmagterials- school library- its
organization and use- selection of periodicals uditlg journals- Use of community
resources
E-learning- M-learning- U-learning- Multimedia eguients- EDUSAT- Tele conferencing-
virtual learning- virtual libraries- smart classm® — web tools- Blogs- Podcasts- Moodle-
Digitalized language laboratories- scope and famstiof Victors channel in Kerala- Barriers

in utilizing visual media in language education

Unit — IlI Instructional Dynamics of Arabic Educati on (16 hours)
3.1 Direct method- communicative approach- Humanistigproach — Constructivist
approach- Issue based approach. Teaching methadd=ct dnethod, indirect method,
inductive-deductive, play way, activity oriented,roject, problem-based, heuristic,
dramatization, self directed learning, co-operatearning, collaborative learning, reflective
learning, brain based learning. Language games-pialy- dramatization- ability grouping-
group work and pair work- learning through narrasiand discourses- Brain storming- CAI-
Mind mapping- portfolio writing- graphic organizers
3.2 Models of teaching families- Elements- Synectics, Jurisprudentiaduiny model,
Advance organizer Model, Group Investigation model
3.3 Blooms taxonomy of Educational objectives- Deveigplanguage skills( Basic,
Intermediate and Advanced)- Activities for devetapskills- Evaluation of skills- Mentoring
skills
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Unit- IV Methods of Teaching Arabic Language and Lterature (16 hours)
4.1 Teaching of prose Aims of teaching prose lessons- language aspeit#ls,
vocabulary, Grammar, social aspects, language fstruction, language for cultural
transmission, language and intellectual growth.
4.2 Teaching different forms of literature- appreciation and development of creativity-
composition of different forms of literature in Aia- Poetry, Story, Drama, Biography, life
sketch, Diary, Auto biography, Screen play- tragel®- preparation of reports.
4.3 teaching of Poetry aims of teaching poetry-methods of teaching ye&&aching of
Grammar-place of grammar in language learning- fieac fundamental and functional
grammar- different methods of teaching grammar- ddeping language skills- Teaching
methods- oral approach-direc t method- indirecthoet structural method- inductive and
deductive method- play way method- Activity oriehteethod- heuristic method
4.4 Techniques of Teaching
Questioning- Co-operative learning —Collaboratigarhing- Brain storming- Peer tutoring-
Role play- Dramatization- Computer assisted instone Workshop-Symposia- Mastery
learning- Buzz session- Debates- Method of Indiglthed assignments-reflective learning.
The concept of techno-pedagogic content knowledgdysis (TPCKA)- E-twinning for
professional growth/instructional growth. Practieaching and internship programmes

Unit- V Evaluation of Learning Outcomes (16 hours)
5.1 Evaluation techniques in Arabic language skills
Evaluation- Formative, Summative CCE, Grading, CBECBerformance based assessments-
portfolio assessment- Types of tests- Teacher ma@tmdardized tests — diagnostic tests,
Achievement tests, diagnosis and remedial teaching
Evaluation techniques in Arabic language skills- ddo trends- evaluation projects,
seminars, group discussions, symposia, assessm&ng yortfolio, rubrics- online
assessment
Evaluation of Language skills-literature-music-Dariorms Folklore- Drama- techniques of

self learning- Distance learning- Self directedm&ag- Tele conferencing- e-learning.
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Unit-VI Teacher Empowerment (14 hours)
Pre- service training, In service training — Rofepmfessional organizations like NCERT,
SCERT and voluntary organizations and various nseds®lf developed routine practices
using various electronic medias and computer bessslirces,
Online teacher networks- Reflective teaching- Teagbortfolio- strategies of coping with
professi onal stress- Developing communicative caence in Arabic using various
resources and spoken Arabic classes.
e-learning, m-learning, virtual libraries, web t®olblogs, podcasts, EDUSAT, Micro
teaching, practicing various skills- developingct@ag competencies- linking ICT enabled
skills- developing criteria for evaluating teachic@mpetence- practicing team teaching
Research perspectives
Recent research trends in Arabic language educafResearch journals- undertaking
research publications- research on reflective tegetaction research- practitioner research-
constructive research paradigm. R eview of latesearch studies on Arabic Language
Education with special emphasis on curriculum iiews, pedagogy, testing and assessment,

development of innovative techniques- Research gabanguage education

ADVANCED PRACTICUM

1. Critically analyze a course book in Arabic at Setany/Higher secondary level
Prepare a lesson design based on any one modauctimal strategy
An action research on the problems faced by Arasimers at secondary level

Critically analyze the existing trends and techemjof evaluation

ok D

Develop an observation schedule for assessing abidclass at undergraduate level and

prepare a report on the observed class

6. Prepare a multimedia learning package on any tmpideveloping communicative skill
in Arabic

7. Produce a short film in Arabic

8. Publish an Arabic periodical in weekly or monthiysis
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MAHATHMA GANDHI UNIVERSITY
M.Ed Degree Fourth Semester Examination
Specialization Course

EDU 917.5 Advanced Methodology And Pedagical Practice of Language
Education-Arabic

Time: 3Hrs Max.Marks: 80
Part A
(Answer any two questions. Each question carries 10 marks)
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Part B
(Answer any Ten questions. Each question carries 5 marks)
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Part C

(Answer any five questions. Each question carries 2 marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME
SEMESTER IV
SPECIALISATION COURSE

EDU917.6: ADVANCED METHODOLOGY AND PEDAGOGICAL PRACTICES
OF MATHEMATICSEDUCATION

COURSE OUTLINE

Contact Hours; 90 hrs Maximum Mark: 100
(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits: 4

COURSE OBJECTIVES
On completion of this course, the students wilbbé to

1. appreciate the abstract nature of mathematics

2. distinguish between the roles of Pure and Appliethdmatician

3. develop the skill of solving real —life problemsdbgh mathematical modeling as an
art

develop the skill of using various methods of téagMathematics

develop the an awareness towards the structureatiievhatics

develop the skill of constructing test items

adopt different strategies of evaluation

highlight the significance of Mathematics Laborgt& Mathematics Club

© © N o 0 &

develop the skills required for Action ResearciMiathematics
10.develops positive attitude towards profession

11.explores avenues of professional growth

MODE OF TRANSACTION

Lecture cum discussion, demonstration, group ptatiens, seminars, dabates,
assignments, brain storming sessions, peer gragosBion, interaction with

community, case study, survey and dialogue, Proldeiving.
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COURSE CONTENT
Unit I: NATURE , OBJECTIVES OF TEACHING MATHEMATIOCS (10 hrs)

1.1 Abstractness of Mathematics; Distinction betweenhdmatics and Science; Distinction
roles of Pure and Applied Mathematicians; Mathepaaiton; Aesthetic aspect of
Mathematics; Historical development of Mathemata@icepts with some famous
anecdotes such as Gauss, Ramanujan, etc; TeachvMaghematical Modeling

1.2 Aims and Objectives of teaching Mathematics atowggilevels of school mathematics;
Instructional objectives in teaching mathematics;

1.3Psychological approach in Mathematics Educationitipn and Transfer of learning
in Mathematics classrooms- Contributions of PiaBetner, Gagne, Vygotsky, Ausubel,
Richard Suchman and Gardner for Mathematics Edutatid learning

Unit Il : STRATEGIESOF TEACHING MATHEMATICS(15 hrs)

2.1 Methods of teaching Mathematics-Inductive Beductive methods, Analytic and
Synthetic methods; Problem Solving Skills-stagegrablem solving techniques to
improve problem solving skills (Polya method); Catgnce based approach to teaching
mathematics; constructivisit approach in teaclohiylathematics; Computer based
instructions;

2.2 Models- Information Processing Models

Concept Attainment Model
Advance Organizer Model
Inquiry Training Model
Inductive Thinking Model
Congnitive Growth Model

Unit I11: STRUCTURE OF MATHEMATICS (20 hrs)

Undefined Terms and Axioms; Proofs and Verificatioathematics and distinction
between them; Types of Theorems such as Existertt&aiqueness theorems etc;
Types of Proofs-Direct proofs, Indirect proofs, &#frby Contradiction Proof by
Exhaustion, Proof by Mathematical Induction andidetion between Induction and
Mathematical Induction, Role of Examples, Countearfaples and Non-examples in
Mathematics ;Conjectures; Scope and limitationsfition in Mathematics, Sets and

Venn Diagrams as a representative of Mathematroglguties and their relations.
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Unit 1IV: MATHEMATICSCURRICULUM (15 hrs)

Curriculum Development- Approaches and Patterngefaifor selection and
organization of contents

New trends in the development and transaction eéhemaatics curriculum
Different curricula-Horizontal curricula- Horizortand Vertical Acceleration-

Enrichment Programmes-individualized instruction
UnitV EVALUATIONIN MATHEMATICS (15hrs)

Concept of Evaluation in Teaching —Learning pro@éssnative, Summative, Criterion,
Diagnostic);Role of Evaluation in Teaching —Leaghprocess; Types of mistakes in
Mathematics, their identification and analysis watburpose of preventing and remedial
measures; Types of Test items in Mathematics-Laosgvar type, Very Short answer
type and objective type; Construction of unit {&tie print, construction of items,

administration, scoring & interpretation);
Unit VI PROFESSIONAL DEVELOPMENT OF MATHEMATICSTEACHER (15 hrs)

Research in Mathematics education (focusing onlBmotsolving Ability & diagnostic
studies);Action Research in Mathematics; Use arg@amation of teaching aids;
Development of Mathematics Laboratory and Orgagidtathematics Club; Ethics of
teaching profession; Need for recurrent educafigpes of in-service programs; Role of
mathematics teacher association; Professional rpedticipation in
seminars/orientation/conference/workshops; Prafessiforums and associations
(Online & Offline); Journals

PRACTICUM (Any two items)

Assignment on construction of Test items for a Unit
Analysis of famous quotations on Mathematics

Preparation & use of teaching aids

0N

Conducting mathematics Olympiads (school level)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE FOURTH SEMESTER EXAMINATION
SPECIALISATION COURSE
EDU 917.6 ADVANCED METHODOLOGY AND PEDAGOGICAL PRACTICES OF
MATHEMATICSEDUCATION

Time: 3 Hrs Max. Marks: 80

PART A
(Answer any 2 questions. Each carries 10 marks)
1. Construct and standardize an achievement tesathematics
2. Describe the new trends in the development andddion of mathematics
curriculum
3. Write down the contributions of Bruner for preserdthematics teaching and
learning in secondary and higher secondary schookalum.
4. Describe cognitive growth model with the helpaal one topic in secondary
mathematics curriculum
(2x10=20 marks)
PART B
(Answer any 10 questions. Each carries 5 marks)
5. Describe pure and applied mathematics.
6. Discuss the aims and objectives of teaching mathiesnat secondary and higher
secondary levels.
7. As a mathematics teacher how can you enhance ¢ravfdiearning in class room.
8. Explain the means to improve problem solving skillsnathematics of school
children.
9. Point out the significance of competence basedogabrin mathematics teaching.
10. Explain different types of mathematics curriculahaexamples.
11.What are the differences between formative and satmmmevaluation in
mathematics.
12.How will you identify different types of mistake$ students while learning
mathematics and mention the remedial measureseto iav
13. Briefly describe the research carried out in matgra education with special
reference to problem-solving ability and diagnostiadies.
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14.Outline the various forms of professional developty@actice among
mathematics teachers.
15. Explain horizontal and vertical acceleration.
16.Discuss the aesthetic aspect of Mathematics.
(10x5=50 marks)

PART C

(Answer any 5 questions. Each carries 2 marks)

17. Define abstractness of mathematics.
18. Write two contributions each of Gauss and Ranamnto mathematics.
19. What do you mean by mathematics modeling.
20. List out the phases of Advance Organizer Model.
21. Define Axioms. Write two axioms in mathematics.
22. Note down the different types of test itemsathematics with examples.
23. Briefly explain the needs for recurrent edwratn mathematics.
(5%x2=10 marks)
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MAHATMA GANDHI UNIVERSITY
M.Ed. DEGREE PROGRAMME
SEMESTER IV
SPECIALISATION COURSE

EDU 917.7: ADVANCED METHODOLOGY AND PEDAGOGICAL PRACTICESOF

SCIENCE EDUCATION
COURSE OUTLINE

Contact Hours; 90 hrs Maximum Mark: 100

(External - 80, Internal -20)

Duration of Exam: 3 hrs Number of Credits: 4

COURSE OBJECTIVES

On completion of this course, the students will:

1.

o~ w0

understand the features of Science Education

explore the areas of paradigm shift in Science Etloic

describe various modes of curriculum development

explain various considerations for curriculum depahent

describe various guiding principles for selectiond aorganisation of learning

experiences.

6. discuss various issues in curriculum development

7. develop the skills needed for designing the sciemgeiculum and for developing

9.

10.

11.
12.
13.

support materials for curriculum transaction

understand the need to evaluate curricula and atealthe same on the basis of
different validities;

know about and critically study innovative currigukfforts in India and abroad;
understand diversity of instructional materials,eithrole and the need for
contextualization in science education;

appreciate the role of co-curricular activitiesaience education;

understand the Constructivist approach to sciemstetiction;

understand the role of assessment in the teacl#agning process in science;
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14.familiarize with new, innovative trends in assessine

15.analyze the issues in Science education pertaitongquity and access, gender,
special groups and ethical aspects.

16.develop understanding of the process of In-semttecation,

17.use various methods and techniques for the ideatifin of training needs,

18.use various techniques for the evaluation of Imiserteacher education programmes,

19.reflect on issues, concerns and problems of teaskssrvice education,

20.appreciate the use of ICT for the professional tigraent of teachers.

21.appreciating the need for promoting inclusive pcactand understanding the roles
and responsibilities of all concerned,

22.preparing a conducive teaching learning environnreaaried school settings,

23.identify and utilize existing resources for promgtinclusive practice

24.understand the research findings in science educédr improving practices related
to Science Education

MODE OF TRANSACTION
Group discussion, Lecture-cum —discussion, Parstudsion, Seminars, Symposium,
Reports, Research Journals, reading additionatiress provided on web-based students

study sites, individual and group exercises, Schimits and sharing of experiences.

COURSE CONTENT

Unit I: Nature and Objectives of Science Education (10 hrs)

1.1 Evolution of Science and Science Education ovecé#mguries.

1.2 Social significance of Science Education

1.3Goals and Trends in Science education - at natemdinternational level.

1.4 Goals given by various National education CommissioNational Curriculum
Framework.

1.5 Relevance of Science Education at Primary, 80y and Tertiary levels.

1.6 Taxonomy of Educational Objectives- Bloom, Arsd® and Krathwohl, Simpson, Dave,
Harrow, Mc Comark & Yager.

1.7 Integrating the Taxonomies for Science Edunatio
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Unit Il: ScienceCurricula (20 hrs)

2.1 Curriculum: concept and types of curriculum

2.2Curriculum planning - Science Curriculum planninigsues 